
 1 

FLORIDA INTERNATIONAL UNIVERSITY 
College of Education 

 
Course Number: RED 4325/5339 
Department: Teaching and Learning 
Professor:  
Office:  
Office Hours: Phone:   
Email:  
Course Title: Subject Area Reading   
Credit: 3 semester hours 
Prerequisite:  
Class/Location:  
 
Assigned Location for Field Experience and Texts Required for 1st Class for an A. 
 
Field Experience:   

Sign up for assigned location in ZEB 225 Field Experience Office before 1st class;  
ask how to get your Security Clearance Card in ZEB 225 and bring it to 1st Class. 

 
Required Texts:    

 Alvermann, D., Phelps, S., & Ridgeway, V. (2007). Content Reading and Literacy: Succeeding in Today’s 
Diverse Classrooms (5th ed.). Allyn & Bacon.   

 Fisher, D., Brozo, W. G., Frey, N., Ivey, G. (2007). 50 Content Area Srategies for Adolescent Literacy. 
Pearson: Upper Saddle River, NJ.   

 
Suggested Readings:    

 Campbell, L., & Campbell, B. (1999). Multiple intelligences and student achievement: 
Success stories from six schools.  Alexandria, VA: Association for Supervision and Curriculum 
Development. 

 Echevarria, J., Vogt, M., & Short D. (2000). Making content comprehensible for English 
language learners.  The SIOP model.  Boston, MA: Allyn & Bacon. 

 Flood, J., and Lapp, D. (2000).  Reading comprehension instruction for at-risk students:  
Research-based practices that can make a difference.  In D.W. Moore, D.E.Alvermann, and K.A. 
Hinchman (Eds.) Struggling adolescent readers: A collection of strategies (pp. 138-147). Newark, DE: 
International Reading Association. 

 Pressley, M., Hogan, K., Wharton-MacDonald, R, Mistretta, J., & Ettenberger, S. (1996). 
The challenges of instructional scaffold: The challenges of instruction that supports student thinking. 
Learning Disabilities Research & Practice. 11, pp. 138-146. 

 
Web Resources: 

 FLaRE http://flare.ucf.edu   

 Florida Center for Reading Research www.fcrr.org    

 www.rethinkingschools.org   
 

 
I. College of Education Conceptual Framework 

 
The College of Education of Florida International University has a three-pronged approach to producing 
high quality graduates.  All graduates of our programs are required to show evidence of being quality: 

http://flare.ucf.edu/
http://www.fcrr.org/
http://www.rethinkingschools.org/
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1. Stewards of the Discipline: 

a. Knows content and pedagogical content. 
b. Knows how to use this knowledge to help all students learn. 
c. Engages in cross-disciplinary activities to ensure breadth and depth of knowledge. 
d. Knows how to experiment with pedagogical techniques through inquiry, critical analysis, 

synthesis of the subject, and the integration of technology. 
e. Knows how to evaluate the results of experimentation. 
 

2. Reflective Inquirer: 
a. Reflects on practice and changes approaches based on own insights. 
b. Reflects on practice with the goal of continuous improvement. 
c. Thinks critically about educational issues through a form of inquiry that investigates educational 

dilemmas and problems and seeks resolutions that benefit students. 
d. Is sensitive to and understands individual and cultural differences among students. 
e. Collaborates with other professional educators, families, and communities. 
f. Uses the richness of diverse communities and an understanding of the urban environment to 

enhance learning. 
g. Uses knowledge to help learners foster global connections. 
 

3. Mindful Educators: 
a. Adopts a critical eye toward ideas and actions (Being Analytical). 
b. Withholds judgment until understanding is achieved by being thoughtful in his/her actions 

(Managing Impulsivity). 
c. Works to see things through by employing systematic methods to analyze problems (Persisting). 
d. Thinks about his/her own thinking (Reflective Thoughtfulness). 
e. Thinks and communicates with clarity and precision (Communicating Accurately). 
f. Shows curiosity and passion about learning through inquiry (Being Inquisitive). 
g. Shows a sense of being comfortable in situations where the outcomes are not immediately 

known by acting on the basis of his/her initiative and not from needing a script (Taking 
Responsible Risks). 

h. Recognizes the wholeness and distinctiveness of other people’s ways of experiencing and making 
meaning by being open-minded (Being Open-minded). 

i. Takes time to check over work because of his/her being more interested in excellent work than in 
expediency (Striving for Accuracy). 

j. Abstracts meaning from one experience and carries it forward and apply it to a new situation by 
calling on his/her store of past knowledge as a source of data to solve new challenges (Applying 
Past Knowledge to New Situations). 

k. Shows sensitivity to the needs of others and to being a cooperative team member (Thinking 
Interdependently). 

l. Shows a sense of care for others and an interest in listening well to others (Empathic 
Understanding). 

 
 

II. Florida Educator Accomplished Practices: Preprofessional Level 
 
The State of Florida has established twelve performance standards to which all teachers in the State are 
held accountable. The Florida Preprofessional Practices at the accomplished level are the standards 
teachers need to demonstrate upon successfully completing a program at the master’s degree level.   
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1. Assessment:  The preprofessional teacher collects and uses data gathered from a variety of sources. 

These sources include both traditional and alternate assessment strategies. Furthermore, the teacher 
can identify and match the students’ instructional plans with their cognitive, social, linguistic, cultural, 
emotional, and physical needs.   
 

2. Communication:  The preprofessional teacher recognizes the need for effective communication in the 
classroom and is in the process of acquiring techniques which s/he will use in the classroom.   

 
3. Continuous Improvement:   The preprofessional teacher realizes that s/he is in the initial stages of a 

lifelong learning process and that self reflection is one of the key components of that process.  While 
her/his concentration is, of necessity, inward and personal, the role of colleagues and school-based 
improvement activities increases as time passes.  The teacher’s continued professional improvement 
is characterized by self-reflection, working with immediate colleagues and teammates, and meeting 
the goals of a personal professional development plan. 

 
4. Critical Thinking:  The preprofessional teacher is acquiring performance assessment techniques and 

strategies that measure higher order thinking skills in students and is building a repertoire of realistic 
projects and problem-solving activities designed to assist all students in demonstrating their ability to 
think creatively. 

 
5. Diversity:  The preprofessional teacher establishes a comfortable environment which accepts and 

fosters diversity. The teacher must demonstrate knowledge and awareness of varied cultures and 
linguistic backgrounds. The teacher creates a climate of openness, inquiry, and support by practicing 
strategies such as acceptance, tolerance, resolution, and mediation. 

 
6. Ethics: The preprofessional teacher adheres to the Code of Ethics and Principles of Professional 

Conduct of the Education Profession of Florida. 
 
7. Human Development and Learning:  Drawing upon well established human development/learning 

theories and concepts and a variety of information about students, the preprofessional teacher plans 
instructional activities.   

 
8. Knowledge of Subject Matter: The preprofessional teacher has a basic understanding of the subject 

field and is beginning to understand that the subject is linked to other disciplines and can be applied 
to real-world integrated settings. The teacher’s repertoire of teaching skills includes a variety of 
means to assist the student acquisition of new knowledge and skills using that knowledge. 

 
9. Learning Environments: The preprofessional teacher understands the importance of setting up 

effective learning environments and has techniques and strategies to use to do so including some 
that provide opportunities for student input into the processes.  The teacher understands that s/he 
will need a variety of techniques and work to increase his/her knowledge and skills.  

 
10. Planning:  Recognizing the importance of setting high expectations for all students, the 

preprofessional teacher works with other professionals to design learning experiences that meet 
students’ needs and interests. The teacher candidate continually seeks advice/information from 
appropriate resources (including feedback), interprets the information, and modifies her/his plans 
appropriately. Planned instruction incorporates a creative environment and uses varied and 
motivational strategies and multiple resources for providing comprehensible instruction for all 
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students. Upon reflection, the teacher continuously refines outcome assessment and learning 
experiences. 

 
11. Role of the Teacher:  The preprofessional teacher communicates and works cooperatively with 

families and colleagues to improve the educational experiences at the school.   
 
12. Technology:  The preprofessional teacher uses technology as available at the school site and as 

appropriate to the learner. S/he provides students with opportunities to actively use technology and 
facilities access to the use of electronic resources. The teacher also uses technology to manage, 
evaluate, and improve instruction. 

 
 



 5 

III. This course also meets Competencies 1 & 2 of the Reading Endorsement Competencies.  
 
Competency 1: Foundations in Language & Cognition 
Has substantive knowledge of language structure and function and cognition for each of the five major components of the reading process. 
 

Indicator 
code 

Specific Indicator Curriculum Study 
Assignment(s) 
 

 
1.A.1 

 
 

 

Specific Indicator A: Phonemic Awareness 
 Identify and apply basic concepts of phonology as they relate to language 

development and reading performance (e.g., phonological process, 
inventory of phonemes, phonemic awareness skills, phonemic analysis) 

 

 
 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify and apply basic concepts of phonology as they 

relate to language development and reading performance 
 Assessment: Rubric 

1.A.2  Distinguish both phonological and phonemic differences in language and 
their applications in written and oral discourse patterns (e.g., language & 
dialect differences) 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To distinguish both phonological and phonemic differences in 

language and their applications in written and oral discourse patterns  
 Assessment: Rubric 

 
1.B.1 

 
 

Specific Indicator B: Phonics 
 Identify structural patterns of words as they relate to reading development 

and reading performance (e.g., inventory of orthographic representations, 
syllable conventions; spellings of prefixes, root words, affixes) 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify structural patterns of words as they relate to 

reading development and reading performance 
 Assessment: Rubric 

1.B.2  Apply structural analysis to words (e.g., orthographic analysis, spelling 
morphologies, advance phonics skills) 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To apply structural analysis to words 
 Assessment: Rubric 

 
1.C.1 

 
 

 

Specific Indicator C: Fluency 
 Identify the principles of reading fluency as they relate to reading 

development 
 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify the principles of reading fluency as they relate to 

reading development 
 Assessment: Rubric 

1.C.2  Understands the role of reading fluency in development of the reading 
process 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To understand the role of reading fluency in development of 

the reading process 
 Assessment: Rubric 
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1.D.1 

 

Specific Indicator D: Vocabulary 
 Identify and apply principles of English morphology as they relate to 

language acquisition (e.g., identify meanings of morphemes, inflectional 
and derivational morphemes, morphemic analysis) 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify and apply principles of English morphology as they 

relate to language acquisition 
 Assessment: Rubric 

1.D.2  Identify principles of semantics as they relate to vocabulary development 
(e.g., antonyms, synonyms, figurative language, etc.) 
 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify principles of semantics as they relate to vocabulary 

development 
 Assessment: Rubric 

1. E. 1 Specific Indicator E: Comprehension 
 Identify principles of syntactic function as they relate to language 

acquisition and reading development (e.g., phrase structure, types of 
sentences, sentence manipulations) 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify principles of syntactic function as they relate to 

language acquisition and reading development 
 Assessment: Rubric 

1. E. 2  Understands the impact of variations in written language of different text 
structures on the construction of meaning 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To understand the impact of variations in written language of 

different text structures on the construction of meaning 
 Assessment: Rubric 

1. E. 3  Identify cognitive task levels and the role of cognitive development in the 
construction of meaning of a variety of texts (e.g., knowledge, 
comprehension, application, analysis, synthesis, evaluation) 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify cognitive task levels and the role of cognitive 

development in the construction of meaning of a variety of texts 
 Assessment: Rubric 

1. E. 4  Understands the transactive nature of the reading process in constructing 
meaning from a wide variety of texts and for a variety of purposes (e.g., 
text connections: within texts, across texts, from text to self, from text to 
world) 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To understand the transactive nature of the reading process in 

constructing meaning from a wide variety of texts and for a variety of 
purposes 

 Assessment: Rubric 

 
 

1.F.1 

Specific Indicator F: Integration of the major reading components 
 Identify language characteristics related to informal language and cognitive 

academic language. 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify and apply basic concepts of phonology as they 

relate to language development and reading performance 
 Assessment: Rubric 

1.F.2 
 

 Identify phonemic, semantic, and syntactic variability between English and 
other languages. 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To identify phonemic, semantic, and syntactic variability 

between English and other languages 
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 Assessment: Rubric 

1.F.3 
 

 Understands the interdependence between each of the major reading 
components and their effect upon fluency in the reading process (e.g., 
reading rate, phonological processing and construction of meaning) 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To understand the interdependence between each of the 

major reading components and their effect upon fluency in the reading 
process 

 Assessment: Rubric 

1.F.4 
 

 Understands the interdependence between each of the major reading 
components and their affect upon comprehension (e.g., construction of 
meaning: vocabulary, fluency) 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To  understand the interdependence between each of the 

major reading components and their affect upon comprehension 
 Assessment: Rubric 

1.F.5  Understands the impact of dialogue, writing to learn, and print 
environment upon reading development 

 

 Title: List-Group- Label lesson plan and  Reflection 
 Purpose: To understand the impact of dialogue, writing to learn, and 

print environment upon reading development 
 Assessment: Rubric 
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COMPETENCY 2: Foundations of Research-Based Practices 
Understands the principles of scientifically based reading research as the foundation of comprehensive instruction that synchronizes and scaffolds each of 
the major components of the reading process toward student mastery. 
 

Indicator 
code 

Specific Indicator Curriculum Study 
 Assignment 
 

2.A Specific Indicator A: Phonemic Awareness  
 •    Identify explicit, systematic instructional plans for 
      scaffolding development of phonemic analysis of the  
      sounds of words (e.g., phonemic blending, segmentation,  
       etc.)  

 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

  Purpose: To identify explicit, systematic instructional plans for 
scaffolding development of phonemic analysis of the sounds of words  

 Assessment: Rubric 

2.B Specific Indicator B: Phonics  
•     Identify explicit, systematic instructional plans for   
      scaffolding development from emergent through  
      advanced phonics with words from both informal and  
      academic language (e.g., orthographic skills, phonetic  
      and structural analysis: rules, patterns, and  
      generalizations)  
 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection 

  Purpose: To identify explicit, systematic instructional plans for 
scaffolding development  from emergent through advanced phonics with 
words from both informal and academic language 

 Assessment: Rubric 

2.C Specific Indicator C: Fluency  
•     Identify explicit, systematic instructional plans for 
      scaffolding fluency development and reading endurance  
      (e.g., rereading, self-timing, independent reading material, 
       reader’s theater, etc.)  
 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

  Purpose: To identify explicit, systematic instructional plans for 
scaffolding fluency development and reading endurance 

 Assessment: Rubric  

2.D Specific Indicator D: Vocabulary  
•     Identify explicit, systematic instructional plans for  
      scaffolding vocabulary and concept development (e.g.,  
      common morphological roots, morphemic analysis,  
      system of word relationships, semantic mapping,  
      semantic analysis, analogies, etc.)  
 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

  Purpose: To identify explicit, systematic instructional plans for 
scaffolding vocabulary and concept development 

 Assessment: Rubric 

2.E Specific Indicator E: Comprehension  
•      Identify explicit, systematic instructional plans for  
       scaffolding development of comprehension skills and  
       cognition (e.g., key questioning strategies such as  
       reciprocal teaching, analysis of relevance of details,  
       prediction; “think-aloud” strategies, sentence  
       manipulation, paraphrasing, etc.) 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

 Purpose: To identify explicit, systematic instructional plans for scaffolding 
development of comprehension skills and  cognition 

 Assessment: Rubric 
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2.F.1 
 
 

 

Specific Indicator F: Integration of the major reading components  
•       Identify comprehensive instructional plans that  
        synchronize the major reading components (e.g., a  
        lesson plan: structural analysis, morphemic analysis,  
         reciprocal teaching, rereading, etc.)  

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

 Purpose: To identify comprehensive instructional plans that  synchronize 
the major reading component   synchronize the major reading 
components  

 Assessment: Rubric 

2.F.2 
 

•       Identify explicit, systematic instructional plan for  
        scaffolding content area vocabulary development and  
        reading skills (e.g., morphemic analysis, semantic  
        analysis, reciprocal teaching, writing to learn, etc.) 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

 Purpose: To identify explicit, systematic instructional plan for scaffolding 
content area vocabulary development and reading skills 

 Assessment: Rubric 

2.F.3 
 

•      Identify resources and research-based practices that  
       create both language-rich and print-rich environments  
       (e.g., large and diverse classroom libraries; questioning 
       the author; interactive response to authentic reading and  
      writing tasks, etc.)  
 

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

 Purpose: To identify resources and research-based practices that create 
both language-rich and print-rich environments  

   Assessment: Rubric 

2.F.4  Identify research-based guidelines and selection tools for 
       choosing literature and expository text appropriate to  
       students’ interests and independent reading proficiency  

 Title: Differentiated lesson plan based on student’s level of reading and 
Reflection  

 Purpose: To identify research-based guidelines and selection tools for 
choosing literature and expository text appropriate to students’ 
interests and independent reading proficiency 

 Assessment: Rubric 
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II. PURPOSE OF THE COURSE: 
 

This course provides knowledge and application of essential learning strategies (methodology, materials, and 
assessment) applied to secondary content subjects that will maximize student comprehension and retention.  You will 
learn these techniques experientially and you will be guided to practice them with secondary students during the 
required field experience component of the course.   

 
The research-based strategies are recommended by the International Reading Association (IRA) in The International 
Reading Association (IRA) in Standards for Reading Professionals - Revised 2003 which suggest five areas of 
performance standards which must be met by graduates of undergraduate and graduate education programs at Florida 
International University and the FEAP: Florida Educator Accomplished Practices (Pre-Professional Level) (2006).   

 
 

III. Catalog Description of RED 4325/5339:  

Provide secondary education students with an understanding of the interactive nature of the reading process, the use of 
research-based instructional strategies, the relationship between vocabulary development and student concept 
development, the design of strategic reading instruction, the methods for assessing content area literacy, and the ability 
to plan instruction and communicate with students, parents, and allied professionals.  

 
IV. COURSE Learning Objectives: RED 4325/5339 
When you have completed the course, you will have the following understandings, skills and dispositions: 
 
Understandings: You will know about the following: 

 The social/political/cultural forces that have converged to change the role of the teacher in today’s classroom. 

 The socio/cultural/developmental diversity of today’s middle/secondary students, especially those students who 
are academically at-risk (e.g., ELL and ESE). 

 The unique reading required to comprehend subject area text materials and student-centered strategies that 
actively encourage students to engage in the transformation that is critical to subject area learning (e.g., 
student-student learning conversations, writing-to-learn, and visualization). 

 The targeting nature of assessment, both informal and formal. 
 
Skills: You will be able to do the following:    

 Describe the responsibility of the subject area teacher for teaching Reading Competencies 1 and 2 and New 
Literacies.   

 Assess literacy and learning needs of students in order to develop an instructional plan that targets students’ 
areas of growth in ways that maximize their learning. 

 Evaluate high-stakes testing and its impact on students, teachers, and schools. 

 Plan for administration and supervision of reading instruction based on a needs assessment in which effective 
teachers teach students, not materials. 

 Transfer effective learning strategies to subject area text materials and rehearse their application with 
academically at-risk students.    

 
Dispositions: You will actualize your belief that educators 

 After becoming thoroughly aware of current realities, must assume political and social responsibility for 
presenting teaching as a respected profession and show advocacy for the rights of children/families and 
educators alike. 

 Should be inclined to view the student as the center of and responsible for learning. 

 Must be disposed to creating excellent literacy instruction for all literacy learners deliberately couched within 
subject area materials. 
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Student Responsibilities: All participants enrolled in RED 4325/5339 are expected to meet all of the following 
requirements.  Failure to meet any of these will result in the grade in this course reduced accordingly.  

 
1. Students will download the Florida Curriculum and Instruction/Sunshine State Standards for Language Arts 

(grades 9-12) from the Florida Department of Education web page at 
http://www.fldoe.org/bii/curriculum/sss/pdf/langart9.pdf.   

2. Students will download the FCAT Sample Test Book and Answer Key for Reading Grade 10 from 
http://fcat.fldoe.org/fcatitem.asp  

3. Students will download a school calendar after being placed in field experience in order to schedule field 
experience days when school is in session. Miami-Dade County Public Schools calendar is located at 
www.dadeschools.net.  

4. Students are to attend all classes, on time, to come alert, and to stay to the end of class.  If a student must be 
absent, or late, he or she must notify the professor prior to the absence or provide a doctor’s note or other 
official’s note for the absence or lateness to be excused. 

5. Students are to come prepared for all classes with assignments read or ready to be turned in when they are due 
and are expected to bring examples of books related to the topics being discussed to each class. 

6. Engage in all in-class simulations and cooperative activities. 
7. Meet the field placement requirements.  
8. Complete and upload Task Stream assignment at minimum level of satisfactory. 
9. If student receives unsatisfactory grades, it is the student’s responsibility to contact the professor by phone or 

email to set up an appointment to discuss the problem and to take action to correct it. 
10. Electronic devices are to be turned off or turned to an unobtrusive mode. 
11. Points may be deducted from grades if behavior during class is less than professional, if a pattern of lateness 

occurs, or if student does not fulfill his or her duties. 

 

Quality of Work: 

1. Assignments must reflect students’ own thought and effort. Cheating, including recycling another student’s 
assignment as your own, or plagiarism will result in an F grade for the assignment (this includes exams) and an F 
grade for the course. The professors may take further action as described in the Academic Misconduct section of 
the current FIU Student Handbook.  

 
 
 
 
 
 
 

SSS: Sunshine State Standard 

V Vocabulary & Inference 

CC Compare & Contrast 

AP 
POV 

Author’s Purpose, 
Point of View  

MI D   
S 

Main Idea,  
Relevant Details,  
Sequence  

R&R Reference & Research  

C-E Cause-Effect 

LE Literary Elements  

http://www.fldoe.org/bii/curriculum/sss/pdf/langart9.pdf
http://fcat.fldoe.org/fcatitem.asp
http://www.dadeschools.net/
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University Policy on Academic Misconduct 
 

"Florida International University is a community dedicated to generating and imparting knowledge through excellent 
teaching and research, the rigorous and respectful exchange of ideas, and community service. All students should 
respect the right of others to have an equitable opportunity to learn and honestly to demonstrate the quality of their 
learning. Therefore, all students are expected to adhere to a standard of academic conduct, which demonstrates respect 
for themselves, their fellow students, and the educational mission of the University. All students are deemed by the 
University to understand that if they are found responsible for academic misconduct, they will be subject to the 
Academic Misconduct procedures and sanctions, as outlined in the Student Handbook." 
  

University Policy on Plagiarism 

Florida International University is a community dedicated to generating and imparting knowledge through excellent 
teaching and research, the rigorous and respectful exchange of ideas and community service. All students should respect 
the right of others to have an equitable opportunity to learn and honestly to demonstrate the quality of their learning. 
Therefore, all students are expected to adhere to a standard of academic conduct, which demonstrates respect for 
themselves, their fellow students, and the educational mission of the University. All students are deemed by the 
University to understand that if they are found responsible for academic misconduct, they will be subject to the 
Academic Misconduct procedures and sanctions, as outlined in the Student Handbook. 

Misconduct includes: Cheating – The unauthorized use of books, notes, aids, electronic sources; or assistance from 
another person with respect to examinations, course assignments, field service reports, class recitations; or the 
unauthorized possession of examination papers or course materials, whether originally authorized or not. Plagiarism – 
The use and appropriation of another’s work without any indication of the source and the representation of such work 
as the student’s own. Any student, who fails to give credit for ideas, expressions or materials taken from another source, 
including internet sources, is responsible for plagiarism.  
 

Attendance: 

1. Students are expected to attend ALL class meetings and to be on time for each class meeting unless prior 
arrangements have been made. After an absence, students are responsible for obtaining class notes, 
information, and/or instructions from classmates. Students may then request clarifications from the instructor. 

2. If you must be absent on the day of an exam, you must make arrangements with the instructor prior to the 
exam to take the exam within one week before or following the in-class exam. 

3. A student will lose all class participation points if a pattern of absences and/or lateness is established. If this 
happens, the student will be unable to earn a course grade higher than a C.  

 
Field Experience Requirement: All students registered in RED 4325/5339 are required to spend 1 ½ to two hours a week 
in a secondary classroom of your subject area, for 10-12 weeks, observing and participating. The kinds of lessons to be 
taught can involve one student or a small group of up to three students, depending on the arrangements you make with 
the cooperating teacher. It is the participant's responsibility to inform the cooperating teacher of the course field 
requirements as soon as the cooperating teacher is identified. If arrangements cannot be made with the cooperating 
teacher, report to Dr. Cohen as soon as possible for an alternate assignment.      
 
Participation Grade: Participation in class is the most important part of this class and defined as active attendance to all 
class meetings, active participation in all in-class activities, active field experience participation, being prompt in getting 
to class, and submitting all written work on time.  Leaving early (unless cleared by the professor) is not acceptable and 
will result in a loss of class participation points.  All electronic devices including cell phones, lap tops, ipods, etc. are to be 
turned off during class sessions unless we are using them as part of presentations, lessons, etc.  Students using class 
time to chat, email, text message, “surf”, etc., for personal and/or recreational use will lose up to ten class participation 
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points for each offense noted by the professor.  All class participants begin the course with full points for participation. 
Late written assignments will receive no credit.  
Policy of Giving an Incomplete (I): A grade of incomplete (I) for the course will be possible only under unusual 
circumstances.  To get this grade, the participants and the instructor must agree on the reason for the grade at least one 
week before the end of the semester, and students must be passing the course at the time the participant requests the 
grade. To request an incomplete, at least ½ of the course work must be completed successfully.  An incomplete will not 
be allowed if the student has failed to submit work on time or has failed to meet the course requirements. A student 
who receives a grade of incomplete has two semesters in which to complete the course work or the grade earned will 
default to that earned up to the time the incomplete is requested.  Since half the grade is earned at the end of the 
semester, the default grade will always be an F.   
 
Grades: Points will be converted into letter grades according to the following formula: 
 

A    94.0-100.0  B   83.0 – 86.9  C    73.0 – 76.9  D   63.0 – 66.9  
A-   90.0 – 93.9        B- 80.0 – 82.9  C-   70.0 – 72.9  D- 60.0 – 62.9 
B+  87.0 – 89.9         C+ 77.0 – 79.9  D+ 67.0 – 69.9   F   0.0 – 59.9 

 

 
 
 

Assignment Description (Reflections must give details of how lesson 
plan developed during field experience) 

RED 4325 
Points 
 

RED 5339 
Points 

1st Class 
Requirements  

Field Experience location/Security Clearance Card/ 
Syllabus 

5 5 

Lesson Plan 1 and 
Reflection  

List-Group-Label Lesson Plan to Assess Student’s Level of 
Reading  

10 10 

Lesson Plan 2 and 
Reflection 

Differentiated Lesson Plan Based on Student’s Level of 
Reading to Scaffold Student’s Reading  

10 10 

Lesson Plan 3 and 
Reflection (individual 
pres.)    (TaskStream) 

Semantic Mapping and Concept of Definition Map 
Lesson Plan to Assess and Scaffold Student’s Vocabulary  

10 assignment  
5 presentation 
 

7 assignment  
5 presentation 
 

Lesson Plan 4 and 
Reflection (group 
pres.) 

Discussion Web Lesson Plan to Assess and Scaffold 
Student’s Comprehension 

10 assignment  
5 presentation 

7 assignment  
5 presentation 
 

Lesson Plan 5 and 
Reflection (group 
pres.) 

RAFT Lesson Plan to Integrate Major Reading 
Components 

10 assignment  
5 presentation 

7 assignment  
5 presentation 
 

Lesson Plan 6 and 
Reflection (group 
pres.) 

SQ3R Study System Lesson Plan to Integrate Major 
Reading Components  

10 assignment  
5 presentation 

7 assignment  
5 presentation 
 

Lesson Plan 7 and 
Reflection (group 
pres.) 

Incorporating Literature Lesson Plan to Integrate Major 
Reading Components  

10 assignment  
5 presentation 

7 assignment  
5 presentation 
 

FCAT/SSS Group 
Presentation 

Incorporating FCAT/SSS Strategies into our Lessons 10 10 

Graduate Assignment Research Paper and PowerPoint N/A 20 

Class Participation 1 will be deducted for each absence  5 5 

Total Possible Points  100 100 
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FEAP ESOL Standards IRA Standards Assignments 

Assessment #2          #20 
#10        #21 
#19        #25 

1.1         3.2 
1.3         3.4 
1.4         4.1 

Lesson Plan 1 and 2 
Small-group Discussions 

Communication #2          #3 4.3 
2.3         5.1 

Small-group Discussions 
Skills 1, 4-12 
Chapter 7  

Continuous 
Improvement 

#9         #23 
#22       #24 

1.2 
5.2 

Chapters 1, 12 
Reflections  
Skills 1-12 

Critical Thinking #2         #11 
#3         #13 

2.2 
1.4 

Chapters 6, 8-11 
Lesson Plans 

Diversity #2         #5 
#3        #9 
#4 

1.3 
1.4 

Lesson Plans 1-7 
Chapters 2,3 
 

Ethics #2        #3 5.1 Reflections 
Lesson Plans 1-7 

Human 
Development & 
Learning 

#2        #6 
#3        #8 
#4        #9 
#5        #13 

1.1          
1.2 
1.3 
1.4 

Lesson Plan 1 and 2 

Knowledge of 
Subject Matter 

#2 
#3 
#11 

1.1         1.3 
1.2         1.4 

Chapter 1, 5, 12 

Learning 
Environments 

#2        #9 
#3        #11 
#4        #12 
#5        #13 
#6        #18 
 

1.4        3.3 
2.3        4.1 

Chapter 2,3 

Planning #2        #9 
#3        #11 
#4        #12 
#5        #13 
#6        #14 
#7        #15 
#8        #17 

1.1          
1.3 
1.4 
2.2 
2.3 
3.3 
4.1 

Lesson Plans 
Chapters 4,6,11 

Technology #4        #12 
#7        #13 

1.2 Sunshine State Standards 
FCAT Samples  
TaskStream 
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Brief Descriptions for RED 4335/5339 Assignments 

(Please note:  Detailed instructions and procedures for each of the assignments will be discussed during regularly 
scheduled class meetings.  Attendance is critical.) 
 
 

 
Purpose: The purpose of Lesson Plan 1 and Reflection is to create a List-Group-Label lesson plan using strategies to 
examine and assess students’ reading levels. Using Competency 1, this assignment is designed to help students 
understand how to identify and integrate the five basic aspects of reading (phonemic awareness, phonics, fluency, 
vocabulary, and comprehension) skills of their target population in a content area lesson. 
 
All RED 4325/5339 participants will be required to work with one student (or small group of up to 3 students) from the 
field school. Therefore, you must select an individual or small group from your field classroom, or the cooperating 
teacher may choose the candidate(s) for the FIU student.  
 
Process: Select a 100-200 word passage to identify the topic. Choose 3-5 keywords from the passage to build prior 
knowledge. Using Competency 1, create a List-Group-Label lesson plan to examine and assess students’ reading levels, 
integrating the major reading components. Conduct the lesson with the students(s) in your field classroom. After 
conducting the lesson, write a reflection about what you learned.  
 
To be turned in: 

1. Lesson Plan 1 
2. Rubric 
3. Reflection (4 parts) 

a. What did you learn about writing a content lesson plan which included aspects of reading?  
b. What did you learn about examining and assessing students’ reading levels in a content area lesson? 
c. How does what you learned impact the decisions you make regarding your students’ learning needs?  

(Think about planning and instruction.) 
d. How does learning about aspects of reading in content area lessons help inform you as a reading 

professional?  
 

Assignment 1: List-Group-Label Lesson Plan and Reflection – Competency 1  

Characteristics Target Acceptable  Unacceptable Points 

Specific Indicator A: Phonemic Awareness 

1.A.1 Identify and apply basic concepts of 

phonology as they relate to language 
development and reading performance (e.g., 

phonological process, inventory of phonemes, 

phonemic awareness skills, phonemic 
analysis) 

Is able to identify and apply 

multiple concepts of phonemic 

awareness accurately  

Is able to identify and apply 

some (2) concepts of 

phonemic awareness 
accurately 

Is unable to identify and 

apply concepts of phonemic 

awareness accurately or has 
evidence of misconceptions 

about phonemic awareness 

 

  .5              .4  .3              .2 .1                     0                

/.5 

1.A.2 Distinguish both phonological and 

phonemic differences in language and their 

applications in written and oral discourse 

patterns (e.g., language & dialect differences) 

Is able to distinguish multiple 

concepts of  phonological and 

phonemic differences and their 

applications accurately 

Is able to distinguish some (2) 

concepts of phonological and 

phonemic differences and 

their applications accurately 

Is unable to distinguish 

concepts of  phonological and 

phonemic  differences and 

their applications or has 
evidence of misconceptions 

about language and dialect 

differences  

 

  .5              .4  .3              .2 .1                     0                

/.5 

Specific Indicator B: Phonics 

1.B.1. Identify structural patterns of words as 
they relate to reading development and 

reading performance (e.g., inventory of 
orthographic representations, syllable 

conventions; spellings of prefixes, root words, 

affixes) 

Is able to identify multiple  

concepts of phonics as related to 
reading development and 

performance accurately   

Is able to identify some (2) 

concepts of phonics as related 
to reading development and 

performance accurately   

Is unable to identify concepts 

of phonics as related to 
reading development and 

performance accurately  or 
has misconceptions about 

phonics 

 

Lesson Plan 1 and Reflection 
 

List-Group-Label Lesson Plan to Assess Student’s Level of Reading 10 
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  .5              .4  .3              .2 .1                     0                

/.5 

1.B.2 Apply structural analysis to words (e.g., 
orthographic analysis, spelling morphologies, 

advance phonics skills) 

Is able to apply multiple concepts 
of phonics accurately   

Is able to apply some (2) 
concepts of phonics 

accurately   

Is unable to apply concepts of 
phonics accurately or has 

misconceptions about phonics 

 

  .5              .4  .3              .2 .1                     0                       
             

/.5 

Specific Indicator C: Fluency 

1.C.1 Identify the principles of reading 
fluency as they relate to reading development 

Is able to identify  multiple 

principles of fluency as they 
relate to reading development 

accurately   

Is able to identify some (2) 

principles of fluency as they 
relate to reading development 

accurately   

Is unable to identify 

principles of fluency as they 
relate to reading development 

accurately or has 

misconceptions about fluency  

 

  .5              .4  .3              .2 .1                     0                  

             

/.5 

1.C.2 Understands the role of reading fluency 
in development of the reading process 

 

Is able to understand the role of 
fluency in the reading 

development process accurately   

Is able to understand some of 
the role of fluency in the 

reading development process 

accurately   

Is unable to understand the 
role of fluency in the reading 

development process 

accurately or has 
misconceptions about the role 

of fluency in the reading 

development process    

 

  .5              .4  .3              .2 .1                     0                

/.5 

Specific Indicator D: Vocabulary 

1.D.1 Identify and apply principles of English 

morphology as they relate to language 

acquisition (e.g., identify meanings of 
morphemes, inflectional and derivational 

morphemes, morphemic analysis) 

Is able to identify and apply 
multiple  principles of English 

morphology as they relate to 

language acquisition 

Is able to identify and apply 
some (2)  principles of 

English morphology as they 

relate to language acquisition 

Is unable to identify and 
apply multiple  principles of 

English morphology as they 

relate to language acquisition 
or has misconceptions about 

the principles of English 

morphology as they relate to 
language acquisition 

 

  .5              .4  .3              .2 .1                     0                

/.5 

1.D.2 Identify principles of semantics as they 
relate to vocabulary development (e.g., 

antonyms, synonyms, figurative language) 

Is able to identify multiple 
principles of semantics as they 

relate to vocabulary development 

Is able to identify some (2) 
principles of semantics as 

they relate to vocabulary 

development 

Is unable to identify multiple 
principles of semantics as 

they relate to vocabulary 

development or has 
misconceptions about the 

principle of semantics as they 

relate to vocabulary 

development  

 

  .5              .4  .3              .2 .1                     0                

/.5 

Specific Indicator E: Comprehension 

1.E.1 Identify principles of syntactic function 

as they relate to language acquisition and 

reading development (e.g., phrase structure, 
types of sentences, sentence manipulations) 

Is able to identify multiple 
principles of syntactic function as 

they relate to language 

acquisition and reading 
development 

Is able to identify some (2) 
multiple principles of 

syntactic function as they 

relate to language acquisition 
and reading development 

Is unable to identify multiple 
principles of syntactic 

function as they relate to 

language acquisition and 
reading development or has 

misconceptions about the 

principle of syntactic function 
as they relate to language 

acquisition and reading 

development 

 

  .5              .4  .3              .2 .1                     0                

/.5 

1.E.2 Understands the impact of variations in 

written language of different text structures on 
the construction of meaning 

Is able to fully understand the 

impact of variations in written 
language of different text 

structures on the construction of 

meaning 

Is able to somewhat  

understand the impact of 
variations in written language 

of different text structures on 

the construction of meaning 

Is unable to fully understand 

or has misconceptions about 
the impact of variations in 

written language of different 

text structures on the 
construction of meaning  

 

  .5              .4  .3              .2 .1                     0                

/.5 

1.E.3 Identify cognitive task levels and the 
role of cognitive development in the 

construction of meaning of a variety of texts 

(e.g., knowledge, comprehension, application, 
analysis, synthesis, evaluation) 

Is able to  identify multiple 
cognitive task levels and the role 

of cognitive development in the 

construction of meaning of a 
variety of texts 

Is able to  identify some (2) 
cognitive task levels and the 

role of cognitive development 

in the construction of 
meaning of a variety of texts 

Is unable to  identify multiple 
cognitive task levels and the 

role of cognitive development 

in the construction of 
meaning of a variety of texts 

or has misconceptions about 

cognitive task levels and the 
role of cognitive development 

in the construction of 

meaning of a variety of texts 
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  .5              .4  .3              .2 .1                     0                

/.5 

1.E.4 Understands the transactive nature of the 
reading process in constructing meaning from 

a wide variety of texts and for a variety of 

purposes (e.g., text connections: within texts, 
across texts, from text to self, from text to 

world) 

Is able to fully understand the 
transactive nature of the reading 

process in constructing meaning 

from a wide variety of texts and 
for a variety of purposes 

Is able to somewhat  
understand the transactive 

nature of the reading process 

in constructing meaning from 
a wide variety of texts and for 

a variety of purposes 

Is unable to fully understand 
or has misconceptions about 

the transactive nature of the 

reading process in 
constructing meaning from a 

wide variety of texts and for a 

variety of purposes 

 

  .5              .4  .3              .2 .1                     0               

/.5 

Specific Indicator F: Integration of the 

major reading components 

1.F.1 Identify language characteristics related 

to informal language and cognitive academic 

language 

Is able to identify multiple 

language characteristics related to 
informal language and cognitive 

academic language 

Is able to identify some (2) 

language characteristics 
related to informal language 

and cognitive academic 

language 

Is unable to identify multiple  

language characteristics 
related to informal language 

and cognitive academic 

language or has 
misconceptions about 

language characteristics 

related to informal language 
and cognitive academic 

language 

 

   .5              .4  .3              .2 .1                     0                
/.5 

1.F.2 Identify phonemic, semantic, and 

syntactic variability between English and 

other languages 

Is able to fully identify  

phonemic, semantic, and 

syntactic variability between 
English and other languages 

Is able to somewhat identify  

phonemic, semantic, and 

syntactic variability between 
English and other languages 

Is unable to fully identify  

phonemic, semantic, and 

syntactic variability between 
English and other languages 

or has misconceptions about 
phonemic, semantic, and 

syntactic variability between 

English and other languages 

 

  .5              .4  .3              .2 .1                     0                
/.5 

1.F.3 Understands the interdependence 

between each of the major reading 
components and their effect upon fluency in 

the reading process (e.g., reading rate: 

phonological processing and construction of 
meaning) 

Is able to fully understand the 

interdependence between each of 
the major reading components 

and their effect upon fluency in 

the reading process 

Is able to somewhat 

understand the 
interdependence between 

each of the major reading 

components and their effect 
upon fluency in the reading 

process 

Is unable to fully understand 

or has misconceptions about 
the interdependence between 

each of the major reading 

components and their effect 
upon fluency in the reading 

process 

 

  .5              .4  .3              .2 .1                     0                

/.5 

1.F.4 Understands the interdependence 

between each of the major reading 

components and their affect upon 
comprehension (e.g., construction of meaning: 

vocabulary, fluency) 

Is able to fully understand the 

interdependence between each of 

the major reading components 
and their affect upon 

comprehension 

Is able to somewhat  

understand the 

interdependence between 
each of the major reading 

components and their affect 

upon comprehension 

Is unable to fully understand 

or has misconceptions about 

the interdependence between 
each of the major reading 

components and their affect 

upon comprehension 

 

  .5              .4  .3              .2 .1                     0                
/.5 

1.F.5 Understands the impact of dialogue, 

writing to learn, and print environment upon 
reading development 

Is able to fully understand the 

impact of dialogue, writing to 
learn, and print environment upon 

reading development 

Is able to somewhat fully 

understand the impact of 
dialogue, writing to learn, and 

print environment upon 

reading development 

Is unable to fully understand 

the impact of dialogue, 
writing to learn, and print 

environment upon reading 

development or has 
misconceptions about the role 

of dialogue, writing to learn, 

and print environment upon 
reading 

 

  .5              .4  .3              .2 .1                     0                

/.5 

Conventions: Writes lesson plans and 
reflection using standard English conventions 

(e.g., spelling, punctuation, grammar, 

capitalization and paragraphing) 

Is able to competently write 
lesson plans and reflections using 

standard English conventions 

Is able to somewhat  
competently write lesson 

plans and reflections using 

standard English conventions 

Is un able to competently 
write lesson plans and 

reflections using standard 

English conventions 

 

 1.5                1.3 1                   .7 .5                      0              

/1.5 

                 

/10  total 
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Purpose: The purpose of Lesson Plan 2 and Reflection is to create a differentiated lesson plan based on the students’ 
reading levels.  
 
Process: Using the results of Lesson 1, identify explicit instructional plans for scaffolding student’s phonemic awareness, 
phonics, fluency, vocabulary, and comprehension skills. Synchronize the major reading components in the lesson plan 
using the same text from Lesson 1. Conduct the lesson. Write a reflection.  
 

1. Lesson Plan 2 
2. Rubric 
3. Reflection (4 parts) 

a. What did you learn about writing a differentiated content lesson plan?  
b. What did you learn about scaffolding students’ reading levels in a content area lesson? 
c. How does what you learned impact the decisions you make regarding your students’ learning needs?  

(Think about planning and instruction.) 
d. How does learning about scaffolding reading levels in content area lessons help inform you as a reading 

professional?  

 
Assignment 2: Differentiated Lesson Plan Based on Student’s Level of Reading to Scaffold Student’s Reading and Reflection – Competency 2  

Specific Indicator A: Phonemic 

Awareness  
2.A Identify explicit, systematic 
instructional plans for scaffolding 

development of phonemic analysis of the 

sounds of words (e.g., phonemic blending, 
segmentation,)   

Is able to identify an explicit, 

systematic instructional plan 

for scaffolding  phonemic 
awareness development 

accurately 

Is able to identify a less than 

explicit, systematic 

instructional plan for 
scaffolding  phonemic 

awareness development 

accurately 

Is unable to identify an 

explicit, systematic 

instructional plan for 
scaffolding  phonemic 

awareness development 

accurately 

 

  1                   .8  .75               .6 .5                       0                 

/1   

Specific Indicator B: Phonics  

2.B Identify explicit, systematic 

instructional plans for scaffolding 
development from emergent through  

advanced phonics with words from both 

informal and academic language (e.g., 
orthographic skills, phonetic and structural 

analysis: rules, patterns, and  

generalizations)  

Is able to identify an explicit, 

systematic instructional plan 

for scaffolding  emergent 
through advanced phonics 

development  accurately 

Is able to identify a less than 

explicit, systematic 

instructional plan for 
scaffolding  some (2) stages 

of phonics development  

accurately  

Is unable to identify an 

explicit, systematic 

instructional plan for 
scaffolding  emergent 

through advanced phonics 

accurately  

 

  1                   .8  .75               .6 .5                       0                
/1   

Specific Indicator C: Fluency  
2.C Identify explicit, systematic 
instructional plans for scaffolding fluency 

development and reading endurance (e.g., 

rereading, self-timing, independent reading 
material, reader’s theater)  

Is able to identify an explicit, 

systematic instructional plan 
for scaffolding  fluency 

development  accurately 

Is able to identify a less than 

explicit, systematic 
instructional plan for 

scaffolding  fluency 

development  accurately 

Is unable to identify an 

explicit, systematic 
instructional plan for 

scaffolding  fluency 

development  accurately 

 

  1                   .8  .75               .6 .5                       0                

/1   

Specific Indicator D: Vocabulary  
2.D Identify explicit, systematic 

instructional plans for scaffolding 

vocabulary and concept development (e.g., 
common morphological roots, morphemic 

analysis, system of word relationships, 

semantic mapping, semantic analysis, 
analogies) 

Is able to identify an explicit, 

systematic instructional plan 

for scaffolding vocabulary and 

concept development 

Is able to identify a less than 

explicit, systematic 

instructional plan for 

scaffolding vocabulary and 
concept development 

Is unable to identify an 

explicit, systematic 

instructional plan for 

scaffolding vocabulary and 
concept development 

 

  1                   .8  .75               .6 .5                       0                

/1   

Specific Indicator E: Comprehension  
2.E Identify explicit, systematic 

instructional plans for scaffolding 

development of comprehension skills and 
cognition (e.g., key questioning strategies 

such as reciprocal teaching, analysis of 

Is able to identify an explicit, 
systematic instructional plans 

for scaffolding development of 

comprehension skills and 
cognition 

Is able to identify a less than 
explicit, systematic 

instructional plans for 

scaffolding development of 
comprehension skills and 

cognition 

Is unable to identify an 
explicit, systematic 

instructional plans for 

scaffolding development of 
comprehension skills and 

cognition 

 

Lesson Plan 2 and Reflection 
 

Differentiated Lesson Plan Based on Student’s Level of Reading to 
Scaffold Student’s Reading 

10 
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relevance of details, prediction; “think-

aloud” strategies, sentence   manipulation, 
paraphrasing) 

  1                   .8  .75               .6 .5                       0                

/1   

Specific Indicator F: Integration of the 

major reading components  

2.F.1 Identify comprehensive instructional 

plans that synchronize the major reading 
components (e.g., a lesson plan: structural 

analysis, morphemic analysis,         

reciprocal teaching, rereading) 

Is able to fully identify 
comprehensive instructional 

plans that synchronize the 

major reading components 

Is able to somewhat fully 
identify comprehensive 

instructional plans that 

synchronize the major reading 
components 

Is unable to fully identify 
comprehensive instructional 

plans that synchronize the 

major reading components 

 

  1                   .8  .75               .6 .5                       0                 
/1   

2.F.2 Identify explicit, systematic 

instructional plan for scaffolding content 
area vocabulary development and         

reading skills (e.g., morphemic analysis, 

semantic analysis, reciprocal teaching, 
writing to learn) 

Is able to identify an explicit, 

systematic instructional plan 
for       scaffolding content area 

vocabulary development and         

reading skills 

Is able to identify a less than 

explicit, systematic 
instructional plan for       

scaffolding content area 

vocabulary development and         
reading skills 

Is unable to identify an 

explicit, systematic 
instructional plan for       

scaffolding content area 

vocabulary development 
and         reading skills 

 

  1                   .8  .75               .6 .5                       0                

/1   

2.F.3 Identify resources and research-based 
practices that create both language-rich and 

print-rich environments (e.g., large and 

diverse classroom libraries; questioning the 
author; interactive response to authentic 

reading and writing tasks)  

Is able to fully identify  
resources and research-based 

practices that create both 

language-rich and print-rich 
environments 

Is able to somewhat fully 
identify  resources and 

research-based practices that 

create both language-rich and 
print-rich environments 

Is unable to fully identify  
resources and research-

based practices that create 

both language-rich and 
print-rich environments 

 

  1                   .8  .75               .6 .5                       0                 
/1   

2.F.4 Identify research-based guidelines and 

selection tools for choosing literature and 

expository text appropriate to    students’ 
interests and independent reading 

proficiency 

Is able to fully identify 

research-based guidelines and 

selection tools for       choosing 
literature and expository text 

appropriate to    students’ 

interests and independent 
reading proficiency 

Is able to somewhat fully 

identify research-based 

guidelines and selection tools 
for       choosing literature and 

expository text appropriate to    

students’ interests and 
independent reading 

proficiency 

Is unable to identify 

research-based guidelines 

and selection tools for       
choosing literature and 

expository text appropriate 

to    students’ interests and 
independent reading 

proficiency 

 

  1                   .8  .75               .6 .5                       0                 
/1   

Conventions: Writes lessons plan and 

reflection using standard English 

conventions (e.g., spelling, punctuation, 
grammar, capitalization and paragraph) 

Is able to competently writes 

lessons plan and reflection 

using standard English 
conventions 

Is able to somewhat 

competently writes lessons 

plan and reflection using 
standard English conventions 

Is un able to competently 

writes lessons plan and 

reflection using standard 
English conventions 

 

  1                   .8  .75               .6 .5                       0                

/1   

     /10  total 
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Purpose: The purpose of Lesson Plan 3 and Reflection is to create a Semantic Mapping and Concept of Definition lesson 
plan to assess, scaffold, and increase student(s)’ vocabulary and conceptual growth in accordance with their cognitive, 
social, linguistic, cultural, emotional, and physical needs.   

 
Process: Using the results of Lesson 1 and 2, identify student’s morphological and semantic vocabulary skills taking into 
consideration their cognitive, social, linguistic, cultural, emotional, and physical needs. Create a lesson plan that will 
scaffold student(s)’ needs using a different text about the same topic from Lesson 1 and 2. Conduct the lesson. Write a 
reflection. 

1. Lesson Plan 3 
2. Rubric 
3. Reflection (4 parts) 

a.   What did you learn about writing a content lesson plan which included identifying and 
scaffolding students’ vocabulary skills?  
b. What did you learn about examining and assessing students’ vocabulary skills in a content area 

lesson? 
c. How does what you learned impact the decisions you make regarding your students’ learning 

needs in accordance with their cognitive, social, linguistic, cultural, emotional, and physical 
needs?  (Think about FEAPs.) 

d. How does learning about vocabulary in texts that will be read in content area lessons help 
inform you as a reading professional?  

 
 

Assignment 3 Efolio: Vocabulary Lesson Plan to Assess, Scaffold, and Increase Student’s Vocabulary and Conceptual Growth and Reflection – 

Competencies 1& 2      

Specific Indicator D: Vocabulary  

Identify and apply principles of English 

morphology as they relate to language 

acquisition (e.g., identify meanings of 

morphemes, inflectional and derivational 

morphemes, morphemic analysis)  

Is able to identify and apply 

multiple principles of English 

morphology as they relate to 

language acquisition 

accurately  

Is able to identify and apply some 

(2) principles of English 

morphology as they relate to 

language acquisition accurately 

Is unable to identify and apply 

principles of English 

morphology as they relate to 

language acquisition accurately 

or has misconceptions about 

English morphology as related 
to language acquisition   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Identify principles of semantics as they 

relate to vocabulary development (e.g., 
antonyms, synonyms, figurative language) 

 

Is able to identify multiple 

principles of  semantics as 
they relate to vocabulary 

development  accurately 

Is able to identify some (2) 

principles of semantics as they 
relate to vocabulary development  

accurately 

Is unable to identify principles 

of semantics as they relate to 
vocabulary development  

accurately or has 

misconceptions about semantics 
as related to vocabulary 

development  

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Specific Indicator D: Vocabulary  
Identify explicit, systematic instructional 

plans for scaffolding vocabulary and 

concept development (e.g., common 
morphological roots, morphemic analysis,  

system of word relationships, semantic 
mapping,  

semantic analysis, analogies)  

Is able to identify an  explicit, 
systematic instructional plan 

for scaffolding vocabulary 

and concept development 
accurately 

Is able to identify a less than 
explicit, systematic instructional 

plan for scaffolding vocabulary and 

concept development accurately 

Is unable to identify an  
explicit, systematic 

instructional plan for 

scaffolding vocabulary and 
concept development accurately 

or has misconceptions about 
vocabulary and concept 

development  

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Content Outcome:  

Stewards of the Discipline. Know content 

and pedagogical content and be able use it 

to facilitate learning.  

Is able to demonstrate 
comprehensive knowledge of 

their content and pedagogical 

content and is able use it to 
facilitate 

Is able to demonstrate less than  
comprehensive knowledge of their 

content and pedagogical content 

and is able use it to facilitate 

Is unable to demonstrate 
comprehensive knowledge of 

their content and pedagogical 

content and is able use it to 
facilitate 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Process Outcome: Reflective Inquirers. 
Can reflect on practice and change 
approaches based on insights. 

Is fully able to reflect on 

practice and change 
approaches based on insights. 

 

Is partially able to reflect on 

practice and change approaches 
based on insights. 

Is unable to reflect on practice 

and change approaches based 
on insights. 

 

 

 .5                      .4 .3                  .2  .1                      0                 

Lesson Plan 3 and Reflection  

TaskStream Critical Task 

Semantic Mapping and Concept of Definition Map Lesson Plan to 
Assess and Scaffold Student’s Vocabulary  

10 
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        /.5 

Disposition Outcome: Mindful 

Educators. Conducts oneself 
professionally in being analytical, 

withholding judgment while being 

thorough, persisting, and communicating 
accurately, for example. 

Is able to fully conduct 

oneself professionally in 
being analytical, withholding 

judgment while being 

thorough, persisting, and 
communicating accurately.  

Is less than fully able to conduct 

oneself professionally in being 
analytical, withholding judgment 

while being thorough, persisting, 

and communicating accurately. 

Is unable to fully conduct 

oneself professionally in being 
analytical, withholding 

judgment while being thorough, 

persisting, and communicating 
accurately. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

 

 

Florida Educator Accomplished Practices for Lesson Plan 3 and Refection - Taskstream 
Florida Educator Accomplished 

Practices: Preprofessional Level:  

Assessment:  
6) Collects and uses data gathered from a 

variety of sources, including both 
traditional and alternate assessment 

strategies; 5)can also identify and match 

the students’ instructional plans with their 
cognitive, social, linguistic, cultural, 

emotional, and physical needs.   

Is fully able to collect and use 

data gathered from a variety 
of sources, including both 

traditional and alternate 

assessment strategies; is  fully 
able to also identify and 

match the students’ 

instructional plans with their 
cognitive, social,linguistic, 

cultural,emotional, and 

physical needs.   

Is less than fully able to collect and 

use data gathered from a variety of 
sources, including both traditional 

and alternate assessment strategies; 

less than fully able to identify and 
match the students’ instructional 

plans with their cognitive, social, 

linguistic, cultural, emotional, and 
physical needs.   

Is unable to  collect and use 

data gathered from a variety of 
sources, including both 

traditional and alternate 

assessment strategies; less than 
fully able to identify and match 

the students’ instructional plans 

with their cognitive, social, 
linguistic, cultural, emotional, 

and physical needs.   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Communication:  6) Can recognize the 

need for effective communication in the 

classroom and is in the process of 
acquiring techniques which will be used in 

the classroom.   

 

Is fully able to recognize the 

need for effective 

communication in the 
classroom and is in the 

process of acquiring 

techniques which will be used 
in the classroom.   

 

Is less than fully able to recognize 

the need for effective 

communication in the classroom 
and is in the process of acquiring 

techniques which will be used in 

the classroom.   
 

Is unable to recognize the need 

for effective communication in 

the classroom and is in the 
process of acquiring techniques 

which will be used in the 

classroom.   
 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Continuous Improvement:   

10) Realizes that self reflection is one of 

the key  components of the life-long 

learning process along with working with 
immediate colleagues and teammates, and 

meeting the goals of a personal 

professional development plan. 

Is able to fully realizes that 
self reflection is one of the 

key components of the life-

long learning process along 
with working with immediate 

colleagues and teammates, 

and meeting the goals of a 
personal professional 

development plan. 

Is less than able to fully realizes 
that self reflection is one of the key  

components of the life-long 

Learning process along with 
working with immediate colleagues 

and teammates, and meeting the 

goals of a personal professional 
development plan. 

Is unable to fully realizes that 
self reflection is one of the key  

components of the life-long 

learning process along with 
working with immediate 

colleagues and teammates, and 

meeting the goals of a personal 
professional development plan. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Critical Thinking: 

8) Is acquiring Performance 

assessment techniques and strategies that 

measure higher order thinking skills in 
students and is building a repertoire of 

realistic projects and problem-solving 

activities designed to assist all students in 
demonstrating their ability to think 

creatively. 

Is competently  acquiring 
performance assessment  

techniques and strategies that 

measure higher order thinking 
skills in students and is 

building a repertoire of 

realistic projects and 
problem-solving activities 

designed to assist all students 
in demonstrating their ability 

to think creatively. 

Is less than competently  
acquiring performance 

assessment techniques and 

strategies that measure higher order 
thinking skills in students and is 

building a repertoire of realistic 

projects and problem-solving 
activities designed to assist all 

students in demonstrating their 
ability to think creatively. 

Is incompetently acquiring 
performance assessment  

techniques and strategies that 

measure higher order thinking 
skills in students and is building 

a repertoire of realistic projects 

and problem-solving activities 
designed to assist all students in 

demonstrating their ability to 
think creatively. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Diversity: 
1, 4 Is establishing a comfortable  

environment which accepts and fosters 

diversity, demonstrating knowledge and 
awareness of varied cultures and linguistic 

backgrounds, and creating a climate 

of openness, inquiry, and support by 
practicing  strategies such as acceptance,  

tolerance, resolution, and mediation. 

 

Is competently  
establishing a comfortable  

Environment which accepts 

and fosters diversity 
demonstrating knowledge and 

awareness of varied cultures 

and linguistic backgrounds,  
and creating a climate of 

openness, inquiry, and 

support by practicing 
strategies such as acceptance, 

tolerance, resolution, and 

mediation. 

Is less than competently  
establishing a comfortable  

Environment which accepts 

and fosters diversity demonstrating 
knowledge and awareness of 

varied cultures and linguistic 

backgrounds, and creating a 
climate of  openness, 

inquiry, and support by 

Practicing strategies such 
as acceptance, tolerance, resolution, 

and mediation 

Is incompetently  
establishing a comfortable  

Environment which accepts and 

fosters diversity demonstrating 
knowledge and awareness of 

varied cultures and linguistic 

backgrounds, and creating a 
climate of openness, inquiry, 

and support by practicing 

strategies such as acceptance, 
tolerance, resolution, and 

mediation 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Ethics: Adheres to the Code of Ethics and 

Principles of  Professional Conduct of the 

Education Profession of Florida. 

 

 

Competently adheres to 

the Code of Ethics and 

Principles of Professional 
Conduct of the Education 

Profession of Florida. 

 

Less than competently adheres to 

the Code of Ethics and Principles 

of Professional Conduct of the 
Education Profession of Florida. 

 

Incompetently adheres to the 

Code of Ethics and Principles 

of Professional Conduct of the 
Education Profession of 

Florida. 
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 .5                      .4 .3                 .2  .1                      0        /.5 

Human 

Development and 

Learning:  7) Draws upon well 

established human development/learning 

theories and concepts and a variety of 
information about students, the 

preprofessional teacher plans instructional 

activities. 

Competently draws upon well 

established human 
development/ learning 

theories and concepts and a 

variety of information about 
students, the preprofessional 

teacher plans instructional 

activities. 

Less than competently draws upon 

well established human 
development/ learning theories 

and concepts and a variety of 

information about students, the 
Preprofessional teacher plans 

instructional activities. 

Incompetently draws upon well 

established human 
development/ learning  theories 

and concepts and a variety of 

information about students, the 
preprofessional teacher plans 

instructional activities. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Knowledge of 

Subject Matter: 

2) Has a basic understanding of the subject 
field and is beginning to understand that 

the subject is linked to other disciplines 

and can be applied to real world integrated 
settings. Has a  repertoire of teaching skills 

including a variety of means to assist the 

student acquisition of new  knowledge and 
skills using that knowledge. 

Has a basic understanding 

of the subject field and is 

beginning to understand that 
the subject is linked to 

other disciplines and can be 

applied to real world 
integrated settings. Has a 

repertoire of teaching skills 

including a variety of means 
to assist the student 

acquisition of new knowledge 

and skills using that 
knowledge. 

Has a less than basic understanding 

of the subject field and is how the 

subject is linked to other 
disciplines and can be applied to 

real world integrated settings. Has 

a less than basic repertoire of 
teaching skills and variety of 

means to assist the student 

acquisition of new knowledge 
and skills using that knowledge. 

Has a misconception of 

the subject field and how the 

subject is linked to other 
disciplines and can be applied 

to real world integrated 

settings. Has a  misconception 
of teaching skills and variety of 

means to assist the student 

acquisition of new knowledge 
and skills using that knowledge. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Learning 

Environments: 
4) Understands the importance of setting 

up effective learning environments and has 
techniques and strategies to use to do so 

including some that provide opportunities 

for student input into the processes; and 
understands that s/he will need a variety of 

techniques and work to increase his/her 

knowledge and skills.  

Fully understands the 

importance of setting up 
effective learning 

environments and has 
techniques and strategies to 

us to do so including 

some that provide 
opportunities  for student 

input into the processes; and 

understands that s/he will 
need a variety of techniques 

and work to increase his/her 

knowledge and skills. 

Less than fully understands the 

importance of setting up effective 
learning environments and has 

techniques and strategies to use to 
do so including some that provide 

opportunities for student input into  

the processes; and less than fully 
understands that s/he will need a 

variety of techniques and work to 

increase his/her knowledge and 
skills. 

Has incomplete understanding 

of the importance of setting up 
effective learning environments 

and has techniques and 
strategies to use to do so 

including some that provide 

opportunities  for student input 
into the processes; and had 

incomplete understanding that 

s/he will need a variety of 
techniques  and work to 

increase his/her knowledge and 

skills. 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Planning: 3) Recognizing the importance 

of setting high expectations for all 

students, works with other professionals to 
design learning experiences that meet 

students’ needs and interests; and 

continually seeks advice/information from 
appropriate resources (including 

feedback), interprets the information, and 

modifies her/his plans appropriately; uses 
planned instruction to incorporate a 

creative environment and varied and 

motivational strategies and multiple 
resources for providing comprehensible 

instruction for all students. Upon 

reflection, continuously refines outcome 
assessment and learning experiences. 

 

Fully recognizes the 

importance of setting high 

expectations for all students, 
works with other 

professionals to design 

learning experiences that 
meet students’ needs and 

interests; and continually 

seeks advice/information 
from appropriate resources 

(including feedback), 

interprets the information, 
and modifies her/his plans 

appropriately; competently 

uses planned instruction to 
incorporate a creative 

environment and varied and 

motivational strategies and 
multiple resources for 

providing comprehensible 

instruction for all students. 
Upon reflection, continuously 

and competently refines 

outcome assessment and 
learning experiences. 

 

Less than fully recognizes the 

importance of setting high 

expectations for all students, works 
with other professionals to design 

learning experiences that meet 

students’ needs and interests; and 
less than continually seeks advice/ 

information from appropriate 

resources (including feedback), 
interprets the information, and 

modifies her/his plans 

appropriately; less than 
competently uses planned 

instruction to incorporate a creative 

environment and varied and 
motivational strategies and multiple 

resources for providing 

comprehensible instruction for all 
students. Upon reflection, rarely 

and less than competently refines 

outcome assessment and learning 
experiences. 

 

Unable to recognizes the 

importance of setting high 

expectations for all students, 
works with other professionals 

to design learning experiences 

that meet students’ needs and 
interests; and unable to seek 

advice/information from 

appropriate resources 
(including feedback), interpret 

the information, and modify 

her/his plans appropriately; 
incompetently uses planned 

instruction to incorporate a 

creative environment and 
varied and motivational 

strategies and multiple 

resources for providing 
comprehensible instruction for 

all students. Upon reflection, 

unable to continuously and 
competently refine outcome 

assessment and learning 

experiences. 
 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Role of the Teacher:   
4) Communicates and works cooperatively 

with families and colleagues to improve 

the educational experiences at the school.     

 

Competently communicates 
and works cooperatively with 

families and colleagues to 

improve the educational 
experiences at the school.     

 

Less than competently 
communicates and works 

cooperatively with families and 

colleagues to improve the 
educational experiences at the 

school.    

Incompetently communicates 
and works cooperatively with 

families and colleagues to 

improve the educational 
experiences at the school.     

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Technology: 7) Uses technology as 
available at the school site and as 

appropriate to the learner; provides 

students with opportunities to actively use 

Competently uses technology 
as available at the school site 

and as appropriate to the 

learner; provides students 

Less than competently uses 
technology as available at the 

school site and as appropriate to the 

learner; provides students with 

Incompetently uses technology 
as available at the school site 

and as appropriate to the 

learner; provides students with 
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technology and facilities access to the use 

of electronic resources; uses technology to 
manage, evaluate, and improve instruction. 

 

with opportunities to actively 

use technology and facilities 
access to the use of electronic 

resources; uses technology to 

manage, evaluate, and 

improve instruction. 

 

 

opportunities to actively use 

technology and facilities access to 
the use of electronic resources; uses 

technology to manage, evaluate, 

and improve instruction. 

opportunities to actively use 

technology and facilities access 
to the use of electronic 

resources; uses technology to 

manage, evaluate, and improve 

instruction. 

 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Conventions: Writes lessons plan and 

reflection using standard English 

conventions (e.g., spelling, punctuation, 
grammar, capitalization and paragraphing) 

Is able to competently writes 

lessons plan and reflection 

using standard English 
conventions 

Is able to somewhat competently 

writes lessons plan and reflection 

using standard English conventions 

Is un able to competently writes 

lessons plan and reflection 

using standard English 
conventions 

        

  1                   .8  .75               .6 .5                       0          /1                

    /10  total 

 

 

 

 
Purpose: The purpose of Lesson Plan 4 and Reflection is to create a Discussion Web Lesson plan to assess and scaffold 

student(s)’ comprehension.    
 

Process: Identify principles of syntactic function, text structures, and various ways of scaffolding student(s)’ 
comprehension skills. Using the same text used in lesson 3 with the student(s), create a lesson plan using a Discussion 
Web to scaffold comprehension skills. Conduct the lesson. Write a reflection.  
 

1. Lesson Plan 4 
2. Rubric 
3. Reflection (4 parts) 

a. What did you learn about writing a content lesson plan which included assessing and scaffolding 
comprehension skills of students?  
b. What did you learn about examining and assessing students’ comprehension in a content area 
lesson? 
c. How does what you learned impact the decisions you make regarding your students’ 
comprehension needs?  (Think about planning and instruction.) 
d. How does learning about comprehension of texts in content area lessons help inform you as a 
reading professional? 

 
Assignment 4: Discussion Web Lesson Plan to Assess and Scaffold Student’s Comprehension and Reflection – Competencies 1 and 2  

 

Specific Indicator E: Comprehension  

Identify principles of syntactic function as they relate to 
language acquisition and reading development (e.g., 

phrase structure, types of sentences, sentence 

manipulations) 

Is able to identify 

multiple  principles of 
syntactic functions as 

related to language 

acquisition and reading 
development accurately  

Is able to identify 

some (2) principles of 
syntactic functions as 

related to language 

acquisition and 
reading development 

accurately  

Is unable to identify 

multiple  principles of 
syntactic functions as 

related to language 

acquisition and reading 
development accurately  

 

 1.7                  1.2 1.1                .7 .6                      0              /1.7 

Understands the impact of variations in written language 
of different text structures on the construction of meaning 

 

Is able to accurately 
understand the impact of 

variations in written text 

structures on the 
construction of meaning  

Is able to understand 
to some degree the 

impact of variations in 

written text structures 
on the construction of 

meaning  

Is unable to accurately 
understand the impact of 

variations in written text 

structures on the 
construction of meaning  

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify cognitive task levels and the role of cognitive 

development in the construction of meaning of a variety of 

texts (e.g., knowledge, comprehension, application, 
analysis, synthesis, evaluation) 

Is able to accurately  

identify cognitive task 

levels and the role of 
cognitive development in 

the construction of 

Is able to somewhat 

accurately  identify 

cognitive task levels 
and the role of 

cognitive development 

Is unable to accurately  

identify cognitive task 

levels and the role of 
cognitive development in 

the construction of 

 

Lesson Plan 4 and Reflection  
 

Discussion Web Lesson Plan to Assess and Scaffold Student’s 
Comprehension 

10 
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meaning  in the construction of 

meaning  
 

meaning  

 
 

 1.7                  1.2 1.1                .7 .6                       0              /1.7 

Understands the transactive nature of the reading process 

in constructing meaning from a wide variety of texts and 
for a variety of purposes (e.g., text connections: within 

texts, across texts, from text to self, from text to world) 

Is able to accurately  

understand the transactive 
nature of the reading 

process in constructing 

meaning from a wide 
variety of texts for a wide 

variety of purposes 

 
 

 

Is able to somewhat 

accurately understand 
the transactive nature 

of the reading process 

in constructing 
meaning from a wide 

variety of texts for a 

wide variety of 
purposes 

 

Is unable to accurately  

understand the transactive 
nature of the reading 

process in constructing 

meaning from a wide 
variety of texts for a wide 

variety of purposes 

 
 

 

 1.7                  1.2 1.1                .7 .6                      0              /1.7 

Identify explicit, systematic instructional plans for 
scaffolding development of comprehension skills and 

cognition (e.g., key questioning strategies such as  

reciprocal teaching, analysis of relevance of details, 
prediction; “think-aloud” strategies, sentence  

manipulation, paraphrasing) 

Is able to accurately 
identify explicit, 

systematic instructional 

plans for scaffolding 
development of 

comprehension skills and 

cognition  
 

Is able to somewhat 
accurately identify 

explicit, systematic 

instructional plans for 
scaffolding 

development of 

comprehension skills 
and cognition  

 

Is unable to accurately 
identify explicit, 

systematic instructional 

plans for scaffolding 
development of 

comprehension skills and 

cognition  
 

 

 1.6                  1.2 1.1                .7 .6                      0             /1.6 

Conventions: Writes lessons plan and reflection using 
standard English conventions (e.g., spelling, punctuation, 

grammar, capitalization and paragraphing) 

Is able to competently 
writes lessons plan and 

reflection using standard 

English conventions 

Is able to somewhat 
competently writes 

lessons plan and 

reflection using 
standard English 

conventions 

Is un able to competently 
writes lessons plan and 

reflection using standard 

English conventions 

 

 1.6                  1.2 1.1                .7 .6                      0               /1.6 

                   /10 
             total 

  
 

 
Purpose: The purpose of Lesson Plan 5 and Reflection is to create a RAFT Lesson Plan to integrate major reading 

components for the development of student(s)’ reading levels. 
 

Process: Identify academic (keywords) and correlating informal language from a different text but pertaining to the 
same topic as read in lessons 1-4. Also, identify phonemic, syntactic, and semantic variability between English and other 
languages applicable to your students. Create a synchronized lesson plan highlighting the dialogue, writing, and print 
environment using RAFT to scaffold students’ reading levels. Conduct the lesson. Write a reflection.  
 

1. Lesson Plan 5 
2. Rubric 
3. Reflection (4 parts) 

a.   What did you learn about writing a content lesson plan which included dialogue, writing, and the 
print environment?  
b.   What did you learn about identifying and scaffolding language, dialogue, and writing in a content 
area lesson? 
c.   How does what you learned impact the decisions you make regarding your students’ learning 
needs?  (Think about planning and instruction.) 
d.   How does learning about aspects of reading in content area lessons help inform you as a reading 
professional?  

Lesson Plan 5 and Reflection  

 

RAFT Lesson Plan to Integrate Major Reading Components 10 
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Assignment 5: RAFT Lesson Plan to Integrate Major Reading Components and Reflection – Competencies 1 and 2  

Specific Indicator F: Integration of the major reading 

components  

Identify language characteristics related to informal 

language and cognitive academic language. 

Is able to identify 

multiple language 
characteristics related to 

informal language and 

cognitive academic 
language accurately. 

Is able to identify some 

(2) language 
characteristics related to 

informal language and 

cognitive academic 
language accurately. 

Is unable to identify 

language characteristics 
related to informal 

language and cognitive 

academic language 
accurately or has 

misconceptions language 

characteristics. 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify phonemic, semantic, and syntactic variability 

between English and other languages. 

Is able to accurately 

identify multiple 

examples of  phonemic, 
semantic, and syntactic 

variability between 

English and other 
languages 

Is able to identify 

somewhat accurately 

some (2) examples of 
phonemic, semantic, 

and syntactic variability 

between English and 
other languages 

Is unable to accurately 

identify phonemic, 

semantic, and syntactic 
variability between 

English and other 

languages 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the interdependence between each of the 

major reading components and their effect upon fluency in 
the reading process (e.g., reading rate: phonological 

processing, and construction of meaning)  

Is able to accurately 

understand the 
interdependence between 

each reading component 

and fluency in the reading 
process  

Is able to somewhat 

accurately understand 
the interdependence 

between reading 

components and fluency 
in the reading process 

Is unable to accurately 

understand the 
interdependence between 

reading components and 

fluency in the reading 
process 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the interdependence between each of the 
major reading components and their affect upon 

comprehension (e.g., construction of meaning: vocabulary, 

fluency) 

Is able to accurately 
understand the 

interdependence between 

each reading component 
and comprehension  

Is able to somewhat 
accurately understand 

the interdependence 

between each reading 
component and 

comprehension  

Is unable to accurately 
understand the 

interdependence between 

each reading component 
and comprehension  

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the impact of dialogue, writing to learn, and 
print environment upon reading development 

 

Is able to accurately 
understand the impact of 

dialogue, writing to learn, 

and print environment 
upon reading 

development 

Is able to somewhat 
accurately understand 

the impact of dialogue, 

writing to learn, and 
print environment upon 

reading development 

Is unable to accurately 
understand the impact of 

dialogue, writing to learn, 

and print environment 
upon reading 

development 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Specific Indicator F: Integration of the major reading 

components  

Identify comprehensive instructional plans that         

synchronize the major reading components (e.g., a lesson 
plan: structural analysis, morphemic analysis,          

reciprocal teaching, rereading) 

Is able to accurately 
identify comprehensive 

instructional plans that 

synchronize multiple 
major reading 

components  

Is able to somewhat 
accurately identify 

comprehensive 

instructional plans that 
synchronize some (2) 

major reading 

components 

Is un able to accurately 
identify comprehensive 

instructional plans that 

synchronize some 
multiple  reading 

components 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify explicit, systematic instructional plan for 

scaffolding content area vocabulary development and         

reading skills (e.g., morphemic analysis, semantic 
analysis, reciprocal teaching, writing to learn) 

Is able to accurately 

identify explicit, 

systematic instructional 
plans for scaffolding 

content area vocabulary 

development and reading 
skills 

Is able to somewhat  

accurately identify 

explicit, systematic 
instructional plans for 

scaffolding content area 

vocabulary 
development and 

reading skills 

Is unable to accurately 

identify explicit, 

systematic instructional 
plans for scaffolding 

content area vocabulary 

development and reading 
skills 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify resources and research-based practices that        
create both language-rich and print-rich environments        

(e.g., large and diverse classroom libraries; questioning       

the author; interactive response to authentic reading and 
writing tasks) 

Is able to accurately 
identify resources and 

research-based practices 

that create both language-
rich and print-rich 

environments         

Is able to somewhat  
accurately identify 

resources and research-

based practices that 
create both language-

rich and print-rich 

environments         

Is unable to accurately 
identify resources and 

research-based practices 

that create both language-
rich and print-rich 

environments         

 

 1.6                 1.2 1.1                .7 .6                      0             /1.6 

Conventions: Writes lessons plan and reflection using 

standard English conventions (e.g., spelling, punctuation, 

grammar, capitalization and paragraphing) 

Is able to competently 

writes lessons plan and 

reflection using standard 
English conventions 

Is able to somewhat 

competently writes 

lessons plan and 
reflection using 

standard English 

conventions 

Is un able to competently 

writes lessons plan and 

reflection using standard 
English conventions 

 

 1.6                 1.2 1.1                .7 .6                      0             /1.6 

                  /10     

            total 
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Purpose: The purpose of Lesson Plan 6 and Reflection is to create a SQ3R Study System  
Lesson Plan to integrate major reading components for the development of student(s)’ reading levels. 

 
Process: Using all of the previous texts already ready, identify cognitive tasks levels (Bloom’s) necessary for the 
construction of meaning connecting the texts. Identify academic (keywords) and correlating informal language from a 
different text but pertaining to the same topic as read in lessons 1-4. Also, identify phonemic, syntactic, and semantic 
variability between English and other languages applicable to your students. Create a synchronized lesson plan 
highlighting the dialogue, writing, and print environment using SQ3R to scaffold students’ study system. Conduct the 
lesson. Write a reflection.  
 

1. Lesson Plan 6 
2. Rubric 
3. Reflection (4 parts) 

a.  What did you learn about writing a content lesson plan which included development of study 
skills?  
b.  What did you learn about synchronizing students’ study skills in a content area lesson? 
c.  How does what you learned impact the decisions you make regarding your students’ learning 
needs?  (Think about planning and instruction.) 
d.  How does learning about aspects of reading in content area lessons help inform you as a reading 
professional? 
 

 

Assignment 6: SQ3R Study System Lesson Plan to Integrate Major Reading Components and Reflection – Competency 1  

Specific Indicator F: Integration of the major reading 

components  

Identify language characteristics related to informal 

language and cognitive academic language. 

Is able to identify 

multiple language 
characteristics related to 

informal language and 

cognitive academic 
language accurately. 

Is able to identify some 

(2) language 
characteristics related to 

informal language and 

cognitive academic 
language accurately. 

Is unable to identify 

language characteristics 
related to informal 

language and cognitive 

academic language 
accurately or has 

misconceptions language 

characteristics. 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify phonemic, semantic, and syntactic variability 

between English and other languages. 

Is able to accurately 

identify multiple 

examples of  phonemic, 
semantic, and syntactic 

variability between 

English and other 
languages 

Is able to identify 

somewhat accurately 

some (2) examples of 
phonemic, semantic, 

and syntactic variability 

between English and 
other languages 

Is unable to accurately 

identify phonemic, 

semantic, and syntactic 
variability between 

English and other 

languages 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the interdependence between each of the 

major reading components and their effect upon fluency 

in the reading process (e.g., reading rate: phonological 

processing, and construction of meaning)  

Is able to accurately 

understand the 

interdependence between 

each reading component 

and fluency in the reading 
process  

Is able to somewhat 

accurately understand 

the interdependence 

between reading 

components and fluency 
in the reading process 

Is unable to accurately 

understand the 

interdependence between 

reading components and 

fluency in the reading 
process 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the interdependence between each of the 

major reading components and their affect upon 
comprehension (e.g., construction of meaning: 

vocabulary, fluency) 

Is able to accurately 

understand the 
interdependence between 

each reading component 

and comprehension  

Is able to somewhat 

accurately understand 
the interdependence 

between each reading 

component and 
comprehension  

Is unable to accurately 

understand the 
interdependence between 

each reading component 

and comprehension  

                   

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the impact of dialogue, writing to learn, and 

print environment upon reading development 

 

Is able to accurately 

understand the impact of 
dialogue, writing to learn, 

Is able to somewhat 

accurately understand 
the impact of dialogue, 

Is unable to accurately 

understand the impact of 
dialogue, writing to learn, 

 

Lesson Plan 6 and Reflection  

 

SQ3R Study System Lesson Plan to Integrate Major Reading 
Components  
 

10 



 27 

and print environment 

upon reading 
development 

writing to learn, and 

print environment upon 
reading development 

and print environment 

upon reading 
development 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Specific Indicator F: Integration of the major reading 

components  
Identify comprehensive instructional plans that         

synchronize the major reading components (e.g., a lesson 

plan: structural analysis, morphemic analysis,          
reciprocal teaching, rereading) 

Is able to accurately 

identify comprehensive 
instructional plans that 

synchronize multiple 

major reading 
components  

Is able to somewhat 

accurately identify 
comprehensive 

instructional plans that 

synchronize some (2) 
major reading 

components 

Is un able to accurately 

identify comprehensive 
instructional plans that 

synchronize some 

multiple  reading 
components 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify explicit, systematic instructional plan for 
scaffolding content area vocabulary development and         

reading skills (e.g., morphemic analysis, semantic 

analysis, reciprocal teaching, writing to learn) 

Is able to accurately 
identify explicit, 

systematic instructional 

plans for scaffolding 
content area vocabulary 

development and reading 

skills 

Is able to somewhat  
accurately identify 

explicit, systematic 

instructional plans for 
scaffolding content area 

vocabulary 

development and 
reading skills 

Is unable to accurately 
identify explicit, 

systematic instructional 

plans for scaffolding 
content area vocabulary 

development and reading 

skills 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify resources and research-based practices that        

create both language-rich and print-rich environments        
(e.g., large and diverse classroom libraries; questioning       

the author; interactive response to authentic reading and 

writing tasks) 

Is able to accurately 

identify resources and 
research-based practices 

that create both language-

rich and print-rich 
environments         

Is able to somewhat  

accurately identify 
resources and research-

based practices that 

create both language-
rich and print-rich 

environments         

Is unable to accurately 

identify resources and 
research-based practices 

that create both language-

rich and print-rich 
environments         

 

 1.6                 1.2 1.1                .7 .6                      0             /1.6 

Conventions: Writes lessons plan and reflection using 
standard English conventions (e.g., spelling, punctuation, 

grammar, capitalization and paragraphing) 

Is able to competently 
writes lessons plan and 

reflection using standard 

English conventions 

Is able to somewhat 
competently writes 

lessons plan and 

reflection using 
standard English 

conventions 

Is un able to competently 
writes lessons plan and 

reflection using standard 

English conventions 

 

 1.6                 1.2 1.1                .7 .6                      0             /1.6 

                  /10 
            total  

 

 

 
Purpose: The purpose of Lesson Plan 7 and Reflection is to incorporate literature into a   
Lesson Plan to integrate major reading components for the development of student(s)’ reading levels. 

 
Process: Using a trade book, identify cognitive tasks levels (Bloom’s) necessary for the construction of meaning 
connecting the texts. Identify academic (keywords) and correlating informal language from a different text but 
pertaining to the same topic as read in lessons 1-4. Also, identify phonemic, syntactic, and semantic variability between 
English and other languages applicable to your students. Create a synchronized lesson plan highlighting the dialogue, 
writing, and print environment to scaffold students’ study system. Conduct the lesson. Write a reflection.  
 

1. Lesson Plan 7 
2. Rubric 
3. Reflection (4 parts) 

a.   What did you learn about writing a content lesson plan which incorporated trade books?  
b.   What did you learn about synchronizing students’ reading needs by incorporating literature in a 
content area lesson? 
c.   How does what you learned impact the decisions you make regarding your students’ learning 
needs?  (Think about planning and instruction.) 
d.   How does learning about incorporating literature in content area lessons help inform you as a 
reading professional? 

Lesson Plan 7 and Reflection  

 

Incorporating Literature Lesson Plan to Integrate Major Reading 
Components  

10 
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Assignment 7: Integrating Literature Lesson Plan to Integrate Major Reading Components and Reflection – Competency 2  

Specific Indicator F: Integration of the major 

reading components  

Identify language characteristics related to informal 

language and cognitive academic language. 

Is able to identify 
multiple language 

characteristics related to 

informal language and 
cognitive academic 

language accurately. 

Is able to identify some 
(2) language 

characteristics related to 

informal language and 
cognitive academic 

language accurately. 

Is unable to identify 
language characteristics 

related to informal 

language and cognitive 
academic language 

accurately or has 

misconceptions language 
characteristics. 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify phonemic, semantic, and syntactic variability 
between English and other languages. 

Is able to accurately 
identify multiple 

examples of  phonemic, 

semantic, and syntactic 
variability between 

English and other 

languages 

Is able to identify 
somewhat accurately 

some (2) examples of 

phonemic, semantic, 
and syntactic variability 

between English and 

other languages 

Is unable to accurately 
identify phonemic, 

semantic, and syntactic 

variability between 
English and other 

languages 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the interdependence between each of the 

major reading components and their effect upon 

fluency in the reading process (e.g., reading rate: 

phonological processing, and construction of 

meaning)  

Is able to accurately 

understand the 

interdependence between 

each reading component 

and fluency in the 

reading process  

Is able to somewhat 

accurately understand 

the interdependence 

between reading 

components and fluency 

in the reading process 

Is unable to accurately 

understand the 

interdependence between 

reading components and 

fluency in the reading 

process 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the interdependence between each of the 

major reading components and their affect upon 

comprehension (e.g., construction of meaning: 
vocabulary, fluency) 

Is able to accurately 

understand the 

interdependence between 
each reading component 

and comprehension  

Is able to somewhat 

accurately understand 

the interdependence 
between each reading 

component and 

comprehension  

Is unable to accurately 

understand the 

interdependence between 
each reading component 

and comprehension  

                   

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Understands the impact of dialogue, writing to learn, 

and print environment upon reading development 

 

Is able to accurately 

understand the impact of 

dialogue, writing to 
learn, and print 

environment upon 

reading development 

Is able to somewhat 

accurately understand 

the impact of dialogue, 
writing to learn, and 

print environment upon 

reading development 

Is unable to accurately 

understand the impact of 

dialogue, writing to 
learn, and print 

environment upon 

reading development 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Specific Indicator F: Integration of the major 

reading components  
Identify comprehensive instructional plans that         
synchronize the major reading components (e.g., a 

lesson plan: structural analysis, morphemic analysis,          

reciprocal teaching, rereading) 

Is able to accurately 

identify comprehensive 

instructional plans that 
synchronize multiple 

major reading 

components  

Is able to somewhat 

accurately identify 

comprehensive 
instructional plans that 

synchronize some (2) 

major reading 
components 

Is un able to accurately 

identify comprehensive 

instructional plans that 
synchronize some 

multiple  reading 

components 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify explicit, systematic instructional plan for 

scaffolding content area vocabulary development and         
reading skills (e.g., morphemic analysis, semantic 

analysis, reciprocal teaching, writing to learn) 

Is able to accurately 

identify explicit, 
systematic instructional 

plans for scaffolding 

content area vocabulary 
development and reading 

skills 

Is able to somewhat  

accurately identify 
explicit, systematic 

instructional plans for 

scaffolding content area 
vocabulary 

development and 

reading skills 

Is unable to accurately 

identify explicit, 
systematic instructional 

plans for scaffolding 

content area vocabulary 
development and reading 

skills 

 

 1.7                 1.2 1.1                .7 .6                      0              /1.7 

Identify resources and research-based practices that        

create both language-rich and print-rich environments        

(e.g., large and diverse classroom libraries; 
questioning       the author; interactive response to 

authentic reading and writing tasks) 

Is able to accurately 

identify resources and 

research-based practices 
that create both 

language-rich and print-
rich environments         

Is able to somewhat  

accurately identify 

resources and research-
based practices that 

create both language-
rich and print-rich 

environments         

Is unable to accurately 

identify resources and 

research-based practices 
that create both 

language-rich and print-
rich environments         

 

 1.6                 1.2 1.1                .7 .6                      0             /1.6 

Conventions: Writes lessons plan and reflection 
using standard English conventions (e.g., spelling, 

punctuation, grammar, capitalization and 

paragraphing) 

Is able to competently 
writes lessons plan and 

reflection using standard 

English conventions 

Is able to somewhat 
competently writes 

lessons plan and 

reflection using 
standard English 

conventions 

Is un able to competently 
writes lessons plan and 

reflection using standard 

English conventions 

 

 1.6                 1.2 1.1                .7 .6                      0             /1.6 

                   /10 
             total  
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RED 5339 Research Assignment 

 

Purpose:    The purpose of this assignment is to read research articles about content area strategies and to be able to 

communicate key ideas about those strategies to colleagues.   

 

Scenario:  Your assistant principal and coworkers wonder why you are not using the traditional vocabulary workbooks 

with dictionaries, vocabulary matching exercises, fill in the blanks etc. when teaching word meaning and concepts. You 

explain to them that there are research-based strategies that have been shown to be effective in teaching content 

vocabulary. They are eager to learn about these strategies and ask you to provide the data for support. You agree to do this 

for the following strategies: semantic mapping (Johnson & Pearson, 1984), concept of definition maps (Schwartz & 

Raphael, 1985), semantic feature analysis (Anders & Bos, 1986) and vocabulary self-collection (Haggard, 1982).   

Process: 

 

1.  Using the resources identified above for each of the strategies, write a research paper that describes what each strategy 

is and discuss the authors’ methods of demonstrating each strategy’s effectiveness. This paper should be about four to five 

pages including a bibliography.    

 

2.  Create a PowerPoint to share with the assistant principal and co-workers with key information about each strategy.   

Turn in the paper with articles attached and email the PowerPoint to the professor.    

 

 
The Research Paper 

 Target 
Has written a clear description 
of each strategy 

Acceptable 
Has written a mostly clear 
description of each strategy 

Unacceptable  
Has not written a clear 
description of each strategy 
 

 

  1                   .8  .75               .6 .5                       0               /1   

 Has discussed each author’s 
methods of demonstrating 
each strategy’s effectiveness, 
including much detail 

Has discussed each author’s 
methods of demonstrating 
each strategy’s effectiveness, 
including some detail 

Has discussed each author’s 
methods of demonstrating 
each strategy’s 
effectiveness, including 
little detail 

 

  1                   .8  .75               .6 .5                       0               /1   

Professional Level of language Uses correct grammar and 
spelling, language flows 

Uses mostly correct grammar 
and spelling, language flows 

Has multiple errors in  
grammar and/or  spelling 
which interferes with  
communication  

 

  1                   .8  .75               .6 .5                       0               /1   

PowerPoint  Creates an accurate, attractive 
and effective PowerPoint with 
key information about each 
strategy 

Creates an accurate, 
attractive and effective 
PowerPoint with some 
information about each 
strategy 

Creates a PowerPoint with 
some information about 
each strategy 

 

  1                   .8  .75               .6 .5                       0               /1   

Bibliography Has accurately created a 
bibliography using APA format 

Has created a mostly 
accurate bibliography using 
APA format 

Has not created a 
bibliography using APA 
format 

 

  1                   .8  .75               .6 .5                       0               /1   

Articles   Has all four articles attached.  Has three articles attached.  Has less than three articles 
attached.  

 

     /6 
6x7.5 
Total 

(45points) 
 
 

Graduate Student 
Assignment 

Research Paper  10 
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RED 4325/5339 Course Calendar for Outside of Class  

Assignment Due Dates for Fall Semester 2008 

Tuesday 5:00-7:40pm  
1/6  Introduction to Course/Requirements 

Discuss Assignments and Responsibilities  

Read Chapter 1-3 from Content Area Reading and Literacy 

Field Experience Location/Security Clearance Card/Syllabus 

1/13    Competency 1/Lesson Plan 1 Model 

Read Chapters 4-5 from Content Area Reading and Literacy  

1/20      Competency 1/Lesson Plan 1 Model continued  

Read Chapter 6 from Content Area Reading and Literacy 

1/27 Competency 2/Lesson Plan 2 Model   

Lesson Plan 1 and Reflection due  

2/3        Review Lesson Plan 1 

Individual (LP3) and Group (LP4-7) (FCAT/SSS)  

Answer Task Stream Questions 

Read Chapter 8 from Content Area Reading and Literacy 

Read Skill 3 from Successful Strategies 

2/10      Lesson Plan 4 Group Presentation #1 

Individual Lesson Plan 3 

Read Chapter 7 and 9 from Content Area Reading and Literacy 

Lesson Plan 2 and Reflection due  

2/17    Lesson Plan 5 Group Presentation #2 

Individual Lesson Plan 3 

Lesson Plan 3 and Reflection (Task Stream) due  

Read Chapter 7 and 9 from Content Area Reading and Literacy 

Read Skill 28 from Successful Strategies 

2/ 24       Lesson Plan 6 Group Presentation #3 

Individual Lesson Plan 3 

Lesson Plan 4 and Reflection due  

Read Chapter 10 from Content Area Reading and Literacy  

Read Skill 2 from Successful Strategies  

3/3      Lesson Plan 7 Group Presentation #4 

Individual Lesson Plan 3 

Lesson Plan 5 and Reflection due  
Read Chapters 11 from Content Area Reading and Literacy 

Read Skill 8 from Successful Strategies 

Downloaded/printed FCAT samples and SSS 

3/10      Lesson Plan FCAT/SSS Group Presentations #1  

Individual Lesson Plan 3 

Lesson Plan 6 and Reflection due  

Read Chapter 12 from Content Area Reading and Literacy 

Downloaded/printed FCAT samples and SSS  

Read Skill 1-4 from Successful Strategies  

3/17 University Closed: Spring Break 

3/24         Lesson Plan FCAT/SSS Group Presentations #2 

Individual Lesson Plan 3 

Lesson Plan 7 and Reflection due 
Downloaded/printed FCAT samples and SSS  

Read Skill 5-8 from Successful Strategies 

3/31        Lesson Plan FCAT/SSS Group Presentations #3  

Individual Lesson Plan 3 

Downloaded/printed FCAT samples and SSS  

Read Skill 9-12 from Successful Strategies  

4/7 Lesson Plan FCAT/SSS Group Presentations #4 

Individual Lesson Plan 3 

 Downloaded/printed FCAT samples and SSS   

4/14 Final Exam 
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RED 5339 Research Paper and PowerPoint Presentation Due 
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LESSON PLAN FORMAT   Name ________________________   Student’s 1
st

 Name, Last Initial____________ R/L_____                               
I. SUBJECT/ TOPIC/ GRADE:   
II. CONTENT OUTLINE:   
III. PROFESSIONAL TEACHING PERFORMANCE: 

Lesson Part Objectives/Outcomes (cognitive, 
affective, process, spec. needs) 

FEAP/ SSS 
TESOL / 
Alternative  

Lesson Steps/Procedures Materials Assessment 

Set / 
Advanced 
Organizer 
 

Music is all around us. Everyone uses music to some degree. What music are you familiar with/do you use? How does this music affect your everyday 
life? What else do you know about how music affects everyone’s life?   

Body 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

C:  Cognitive:  The student will 
be able to (SWBAT) describe 
how music affects our everyday 
lives.  
A:  Affective: SWBAT appreciate 
the importance of music in our 
everyday lives. 
P:  Process: SWBAT list 
vocabulary, group vocabulary to 
understand what will be read, 
and to label groups of 
vocabulary words. SWBAT 
recognize the 5 basic aspects of 
reading with vocabulary.     
S:  Special Needs (ESE/ESL)  An 
objective to address ESOL/ESE 
needs in READING or content 
information/ alternative  

 
1.  Appropriate 
level and 
content area to 
match student’s 
Zone of 
Proximal 
Development 
(ZPD) 
(SSS) 
 
2.  Appropriate 
FEAP Area 
3. 
TESOL 
 
4. Alternative 
 
 
 

The students will volunteer their 
knowledge of music (cognitive). 
The teacher will list word students 
give and include 3-5 pre-selected 
words if necessary. Students will 
group the words. Students will 
label the groups of vocabulary 
words. Teacher will assess 
students’ 5 basic aspects of 
reading with the vocabulary words 
before reading the text  
Use  concept development steps: 
Explain: In order to understand 
better what we read, we will 
brainstorm a list of familiar songs. 
I also have 3-5 key words that I 
have chosen to add to the list that 
you will see in the text you will be 
reading. Now, we will group these 
words into categories as you think 
they fit. Now, we will give each 
group a label or name.  
Demonstrate: Another thing we 
will do to understand what we will 

Appropriate, 
challenging 
material. 
 
Book Title, 
Author 
 
TBA 
   
Comprehension 
Strategy – List-
Group-Label 
 

 
 
Teaching Idea 
Page # 
 

 
Titles/Authors 
of additional 
books you are 
using. 

Question how you will know if the 
students have learned. You must have 
an assessment matching each of the 
objectives. 
C – Students’ reflection will describe 
how music affects everyday life. 
A – Students will talk about the 
importance of music in everyday life.  
P – Students will verbally ask 
questions pertaining to music in 
everyday life and 5 basic aspects of 
reading with vocabulary.  
S – Students will be engaged with 
small group discussion and List-Group-
Label diagram on board.   
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be reading is to look at the 5 basic 
aspects of reading with these 
vocabulary words.  
(phonemic awareness- 
phonemes/dialects; phonics-
syllables, affixes, spelling: What 
does this word begin with? How 
many syllables does it have? How 
does this word sound in the 
Spanish language? What is the 
root word here? What are other 
words with this same root word? 
ETC.;  
fluency-rate, accuracy, 
comprehension: What is the title 
of the text? I read to read quickly 
and accurately but also need to 
understand what I read to be 
fluent- fluency of phrases is key; 
vocabulary-morphemic analysis, 
semantics/ antonyms; synonyms, 
figurative language: What does 
this morpheme mean? What is its 
antonym? ETC.; comprehension-
syntactic, text structures, 
cognitive task levels [Bloom’s], 
transactive reading process 
[within, across, text-to-student, 
text-to-world]; and 
interdependence of all above: 
How is this text structured? What 
other texts can we read related to 
music? What words that you know 
everyday are in these groups but 
not in academic language? What 

 
TBA 
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good does it do us if we know 
these words, but do not 
understand their impact on the 
world?). 
Guide: Let students read lyrics or 
read to them. Ask what we are 
reading about as we read. Ask 5 
aspects questions.  
Practice & Feedback,  
(Feedback must be accurate, 
positive and encouraging, but also 
firm.):  Provide feedback when 
students apply aspects of reading 
as we read the text.  
Reflect: Have students reflect 
orally and in writing about what 
they learned about music lyrics in 
everyday versus academic life, 
LGL, and reading aspects.  

Closure 
 
 

‘Closing’ (Reinforcement)—Ask student to summarize what was learned about music in everyday life, the List-Group-Label strategy, and 5 basic 
aspects of reading with vocabulary. The teacher confirms or corrects misconceptions about the information.  

Modification for ESE / ESL / Alternative: Any modification or addition for your Special Needs: ESOL/ESE students. Any alternative.    
A ‘tool’ to assist ESE/ESL students:  Labeled pictures/diagrams, charts, sheltered text:  Specific to the book/story you are using. 

Self-Concept: Recognition of student contributions to the lesson.                                                                                                                                                                                                                                                                                                        

MUST COMPLETE ALL PARTS OF LESSON PLAN 
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LESSON PLAN FORMAT  Name _____________________ Student’s 1st name, last initial_________________ RL _______                              
I. SUBJECT/ TOPIC/ GRADE: 
II. CONTENT OUTLINE: 
III. PROFESSIONAL TEACHING PERFORMANCE: 

Lesson Part Objectives/Outcomes ( Label: 

cognitive, affective, process, spec. needs, 
and writing obj.) 

 

FEAP/ 
TESOL/SSS/ 
Alternative  

Lesson Steps/Procedures 

(Label Concept dev: Explain, Demo, 
Guide, Apply, Reflect) 

Materials Assessment (Must match objectives) 

Set / 
Advanced 
Organizer 
 

 

Body 
 
 
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 
 
 

   

Closure 
 
 

 
 
 

Modification for ESE / ESL / Alternative:  

Self-Concept: (Needed / Capable)                                                                                                                                    

Professor’s evaluation ___________________________ Self-evaluation ___________________________ (Target, Acceptable, Unacceptable) 


