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STUDENT TEACHING HANDBOOK 
 

INTRODUCTION 
 
The Student Teaching experience is the final field-based component in both the Bachelor’s Degree 
and the Masters of Arts in Teaching Degree initial teacher preparation programs. Student Teachers 
are involved in authentic diagnosing, planning, teaching, conferring, and assessing student 
performance responsibilities for an entire semester. The planned experiences provide opportunities 
for direct demonstration of the knowledge, skills and dispositions gained through the Professional 
Studies Core and the Content Studies.   
 

The basic purpose of student teaching is to give prospective teachers on-the-job experiences under 
competent supervision, and enable them to expand their knowledge, skills, and dispositions in the 
role of a professional educator. Student Teachers are given an opportunity to test theories in 
practice and to evaluate their strengths and weaknesses. 
 

Besides providing the culminating experience in the College’s teacher preparation programs, 
Student Teaching fulfills the Florida certification requirement of supervised field experience. 
 

Student teaching is a full semester. After the initial orientation period, the student gradually 
assumes control of the cooperating teacher’s responsibilities for a minimum of ten weeks. 

  
 

    Performance Goals and Objectives Related to the College’s Conceptual Framework 
 

 The desired future of the College of Education at Florida International University is one in 
which candidates, faculty, and staff embrace the shared experiences of a diverse, 
international, professional learning community. (Vision Statement of the Conceptual 
Framework of the College of Education – Revised 2007, p.1).  

 During the student teaching semester, teacher candidates are expected to demonstrate 
proficiencies, or learning outcomes, which are explained in the COE’s Conceptual 
Framework. Student teachers are required to know, do, and understand the proficiencies of 
their specific program. 

 The three major outcomes become the lens through which each program organizes learning 
experiences and contributes to the vision and aim of the College of Education. 

o Unit Content Outcome: Stewards of the Discipline (Knowledge) 
o Unit Process Outcome: Reflective Inquirer (Skills) 
o Unit Dispositions Outcome: Mindful Educator (Dispositions)  

 The desired performance learning outcomes, or institutional standards, of teacher 
candidates at the initial level are aligned with the state standards (Florida Educator 
Accomplished Practices – FEAPs) and the professional standards (Interstate New Teacher 
Assessment and Support Consortium – INTASC). 

 

      See Appendix I:  Alignment of COE Learning Outcomes, FEAPs, and INTASC Standards 

 

 

 

 



 

 

GENERAL INFORMATION 
 

PREREQUISITES 
 

1. Admission to the College of Education in the appropriate program 
2. Grade Point Average. 

a. For Bachelor’s Degree majors - 2.5 GPA on all FIU course work (grades of C- or 
less may not be used to satisfy a college or program requirement). 

b. For Masters of Arts in Teaching Degree majors - 3.0 GPA on all FIU course work 
  (a maximum of two courses accepted with a grade of C). 

3. Successful completion of all course work in the student’s program. Any exceptions to this 
must be approved by the program leader. 

4. Timely submission of the application for student teaching. 
5. Review of the application, and approval by the student’s assigned advisor. 
6. Completion of a minimum of 21 semester hours in the program at FIU before student 

teaching. Program requirements may specify which courses must be taken at FIU. 
 

APPLICATION 
 

Students in all majors may request placement in the Spring semester. Students majoring in 
Elementary Education, Early Childhood Education, Exceptional Student Education, Science 
(Biology, Chemistry, or Physics), Modern Language, and Physical Education may also request 
placement in the Fall semester. No student teaching placement is available during the Summer 
semester.   
 

Applications for Fall placement are available during January and February, and are due by March 1. 
Applications for Spring placement are available during May and June and are due by July 1. 
(Secondary program applications for Spring are due by mid-September). The deadlines are not 
negotiable, due to arrangements required in the receiving districts. Placement requests are sent to 
the districts and assignments are confirmed in keeping with the guidelines and contractual 
agreements developed by the district and the university. 
 

All requests for placements in Miami-Dade, Broward and Palm Beach County Public School 
Systems must be accompanied by the district required security clearance verification. 
 

DURATION OF STUDENT TEACHING 
 

Students begin the student teaching experience at the assigned school during the first week of the 

university semester, and continue until the semester ends. Undergraduates are not permitted to 

enroll in additional course work. It is strongly suggested that the Student Teacher (ST) NOT hold 
employment during the semester. It is expected that the ST will arrange family and financial 
responsibilities so that most of the effort during this semester is spent in activities related to student 
teaching. STs who do not responsibly manage time during the student teaching semester may 
experience a negative impact in the quality of their experiences. 
 
Student teaching consists of full-day participation for approximately 15 weeks. Students observe 
the same school schedule and working hours as the regular school faculty. Extracurricular 
activities, parent conferences, etc., are considered a part of the responsibilities of the student 
teaching experience. STs are expected to attend faculty meetings unless specifically directed 
otherwise.  Additionally, formal and informal meetings with university supervisors may be required.  



 

 

SCHEDULE 
 

Specific responsibilities and timelines vary from major to major, and differ at the elementary, middle 
school, and senior high level of placement. STs are provided a projected time line for the semester, 
with specific responsibilities for his/her major at the ST Orientation at the beginning of the 
semester. A more detailed listing of responsibilities is found in this document in the section, 
General Responsibilities. A suggested format for assuming classroom responsibilities is listed 
below. The specific format for the ST’s program is presented at the ST Orientation. 
 

First Week: The ST (ST) should observe the cooperating teacher’s (CT) teaching, classroom 
management routines, and use of curricular materials. The CT and the ST should confer daily to 
discuss events in the class, and to plan the ST’s first teaching preparation. 
 

Second-Fifth Week: The ST gradually assumes the CT’s responsibility for planning, teaching, 
evaluating, and conferring with students and parents. The ST should assume responsibility for one 
preparation at a time, planning units and lessons, carrying out strategies and activities, and 
evaluating student progress.  As the ST demonstrates teaching and classroom management skills, 
the CT should allow greater periods for independence, until the ST is managing the class alone, 
efficiently and effectively. 
 

Sixth-Fourteenth Week: The ST should assume the primary responsibility for planning, teaching, 
evaluating, and conferring with students, parents and other educators in the school. A minimum of 
eight weeks of full-time responsibility must be documented. 
 

Fifteenth Week: The ST should return control to the CT by the end of the last week of student 
teaching.  
 

STUDENT TEACHING SEMINAR 
 

Student Teachers meet regularly during the semester for group seminar sessions. The schedules 
vary depending on the program, and the number of students enrolled in the program. The purpose 
of the seminar is to provide opportunities to discuss relevant issues related to student teaching. 
Topics typically include: 
 

1. Communication with the CT and the FIU Supervisor 
2. State and District rules, policies, and procedures 
3. Florida Code of Ethics 
4. Classroom management techniques 
5. Strategies for teaching in inclusive settings 
6. Differentiated Instruction 
7. Child abuse issues and concerns  
8. Employment application and interview process 
9.   Certification process and issues 
 

 
Undergraduate Elementary Education and Early Childhood Education majors must enroll in EDE 
4936 (Senior Seminar) during the Student Teaching semester. Undergraduate Special Education 
students must enroll in EEX 4936 (Senior Seminar). Special Education Masters of Arts Program 
students are required to attend, but not register for the seminar. Other majors do not have a special 
registration for their Seminar activities, which are scheduled by program faculty. Students are 
notified of the schedule and meeting place for their major during the Student Teaching Orientation 
at the beginning of the semester. 



 

 

 

WITHDRAWAL 
 

A ST who leaves a school placement for any reason before the semester is completed has most 
likely jeopardized his or her standing with the school, and the school district. Should the student’s 
advisor and the department chair agree to place a student in a future semester, the placement 
request may have to be arranged in another school district. 
 

Building administrator request.  STs who are asked by the building administrator to withdraw 
from the placement due to ethical violations, incompetent performance, insufficient subject mastery, 
or any other reason must obtain written permission from the program leader and the department 
chairperson before submitting an application for placement in a subsequent semester. Students 
who have committed a violation of the Florida Code of Ethics will be counseled to seek another 
career. When demonstrating competent teaching performance or sufficient subject mastery is the 
problem, the ST is provided with notice, examples, assistance, and time to correct the problems 
before approval for a second placement 
 

Student Teacher choice. A ST who chooses to withdraw from student teaching due to his or her 
own extenuating circumstances should notify all parties concerned: the CT, the building 
administrator, the FIU supervisor, his or her program advisor, and the Director of Field Experiences. 
Withdrawal from student teaching should be considered only as a last resort. 
 

TRANSIENT STUDENTS 
 

Students from other accredited universities who request permission to complete their student 
teaching through FIU must meet the following requirements: 

1. Approval from their home institution for transient status registration. 
2. Approval from the program faculty at FIU for inclusion on a space available basis. 
3. Agreement of the student to fulfill the program as outlined cooperatively by both 

institutions. 
 

FIU COE POLICY REGARDING OUT OF AREA INTERNSHIPS 
 

1. Emergency or very critical circumstances will be considered for a student teacher to request 
an out of area (outside FIU) placement. This is due to a variety of problems related to 
interning in a different environment, with teachers and supervisors unfamiliar with FIU’s 
programs and policies. Some problems that may pose a problem include but are not limited 
to: 

 Length of internship  - must be 15 weeks 
 Fees for supervisor - must be paid by student 
 Grading arrangements – FIU requires a Letter Grade 
 Evaluation forms – FIU requires Florida Educator Accomplished Practices (FEAPs) 
 Cooperating Teacher requirements 

i. Must be certified in same major/program as student 
ii. Must have taught successfully for at least three years 
iii. Must have completed training to supervise interns 
iv. Minimum of six observations, midterm and final evaluations 

 University supervision requirements (four observations, midterm and final 
evaluations) 

 Senior Seminar arrangements (if part of program) 
 ESOL considerations (if part of program) 
 FIU students will NOT be placed in a school where children or other relatives work 



 

 

 

2. The student must submit in writing (by July 1st  for Spring placement and March 1st  for Fall 
placement) a request to the FIU College of Education Director of Field Experiences, 
explaining the reason and circumstances for the out of area placement.   

 

3. The student MUST have a minimum 3.0 overall FIU GPA and have NO requirements 
remaining in the degree program other than internship and seminar (if part of program). All 
“Incomplete” grades for program courses must have been changed to a “C” or higher at time 
of request. 

 

4. The student must obtain and complete the FIU College of Education “Agreement for Out of 
Area Student Teaching Placement” form, and have it signed by Faculty Advisor, Program 
Leader, Department Chairperson, Assistant Dean for Student Affairs, and Director of Field 
Experiences.  

 

5. ALL FTCE exams must be taken and passed, and the score report received by FIU, at least 
two months prior to the internship. 

 

6. The student must register for internship (and seminar if required for program) at FIU and be 
responsible for paying all fees or honorariums required by the “host” university. All program 
requirements must be satisfied in order to graduate from FIU. 

 

7. The student must apply for graduation on time and meet all graduation requirements. 
 

8. Once approved by the College of Education, Director of Field Experiences, the student is 
responsible for locating another state-accredited, preferable NCATE-accredited university, 
identifying an appropriate contact person, and discussing the possibility of a special 

internship with that person. If it appears that arrangements may be made, the student must 
provide the name, address, telephone number, and e-mail address of that person to: 

Director of Field Experiences 
Florida International University 
College of Education ZEB 225 
11200 SW 8th Street 
Miami, FL 33199 
   

9. If the student meets the requirements and the request is approved at the departmental and 
college levels, it will remain “pending” until the Director of Field Experiences is able to make 
the appropriate contacts and negotiate the internship arrangements to meet the program 
and university requirements. 

 
10.  If the “host” university and school district are willing to accept the student, every effort will 

be made to secure an appropriate placement. 



 

 

FOR STUDENT TEACHERS 
 

GENERAL RESPONSIBILITIES 
 

It is important that a ST accept the responsibilities of student teaching willingly. Initiative in seeking 
information and assistance is expected.  During the initial week of placement, the ST is expected to 
seek out information regarding school policies and procedures, and become acquainted with other 
staff members. It is highly recommended that the ST assume the responsibilities in the First Week 
Checklist during the first week at the school. This listing should be completed within the first five 
days in the building. Check each item when completed. 
 

FIRST WEEK CHECKLIST 
 
_____1. Obtain the CT’s home or cell phone number. Obtain the name and number of the 

designated person in the school office to whom absences are reported.  Establish 
procedures to notify these persons in an emergency. 

_____2. Arrange to borrow the teacher’s editions or other designated materials from the CT.  
Study the teacher’s previous plans and note data such as time needed for content 
coverage, frequency of quizzes, tests, and exams; review procedures.  Discuss 
findings with the CT and be prepared to ask questions. 

_____3. Observe the classroom routine.  Note procedures.  Discuss with the CT. 

_____4. Become acquainted with the students. Learn their names as soon as possible. 
Begin by establishing a firm, friendly rapport with the students.  Discuss with the CT 
various ways to remain friendly, without being a “friend.” 

_____5. Confer with the CT on a daily basis.  Discuss planning for academics and 
classroom management. Ask the CT to identify students with special needs, and 
discuss strategies to assist them. 

_____6. Begin a journal. Record observations and impressions on a daily basis this week, 
and weekly thereafter. (Refer to Personal Development Journal). 

_____7. Introduce yourself to the other professionals in the department, grade and school.  
Become aware of other STs in the school. 

_____8. Request and read: the school policy handbook, student code of conduct, lesson plan 
book, record book, emergency and fire drill procedures, accident reporting 
procedures, discipline and psychological referral procedures.  

_____9. Visit the media center, and meet the media specialist. Get acquainted with the 
layout, holdings, location of resources to be used, and procedures to check out 
materials or to bring students to the media center. 

_____10. Become acquainted with the school campus, administration and staff, routines, 
parking, discipline procedures, safety drills, etc. 

_____11. Seek information regarding the school community: feeder pattern schools, cultural 
and economic information, local community agencies and services, and public 
libraries. 

_____12. Seek information regarding support services within the school: guidance and 
counseling, health clinics, and other special programs. 

 



 

 

“WORDS TO THE WISE” 
 

1. Be present and on time every day including planning days, unless scheduled otherwise 
through College personnel. Be responsible to school officials and to the University 
Supervisor for making arrangements in advance for any anticipated absence. In an 
emergency, notify the school principal or designee, the CT, and the University Supervisor. 

2. Be punctual and dependable.  Report on time and leave only when the school day is 
complete. Prepare well in advance and in sufficient detail for each day. “Almost ready” is not 
sufficient; be prepared for emergencies. 

3. Keep in confidence information concerning the school, teacher, and students.  Avoid 
discussion of personalities of students, educators, parents and others. 

4. Become familiar with the Florida Code of Ethics and local district and school policies. 
Plan and carry out your actions and your speech with the best interests of the students, your 
profession and yourself in mind. 

5. Respect the CT as experienced, professional, and capable of guiding your student teaching 
experience. Willingly seek constructive feedback and suggestions for improvement.  
Develop a receptive attitude. Accept cheerfully the assignments given. 

6 Schedule personal activities so as not to interfere with the school day. You should plan to 

refrain from using phones, cell phones, or beepers during teaching time. 

7. Dress neatly, appropriately, and be well-groomed.  If you notice certain informalities in 
the dress of those around you, remember that this may be the privilege of regular faculty 
members and does not apply to you. 

8. Display initiative in lesson planning, meeting university and school-site timelines for 
reports and progress checks, and in following through on recommendations for 
improvement. 

9. Demonstrate appropriate classroom control of student behavior, mastery of content, 

and proficiency in presentation strategies before obtaining approval of the CT to begin 
full-time instruction. Delays in demonstration of these skills may affect the time available for 
full-time control, and may affect the final grade for student teaching. 

10. Do not chaperone alone (without the presence of school board employees) any type of 
activity during student teaching. Assistance to the CT is appropriate. 

11. Do not accept the employment assignment of a substitute at your student teaching 
placement school. Doing this is counter to district policy, not permitted by the College, and 
subjects the ST to an undesirable liability. 

12. Abide by all rules which apply to students, teachers, and other educators in the school. 
The ST should remember that he or she is a visible role model for students, their parents, 
and anyone from the community.  

13. Plan to follow the school district calendar for district scheduled holidays, breaks, etc.  The 
FIU calendar will not be used, except beginning and ending dates for the term, which 
defines the length of the student teaching experience. 

14. No ST will be released from student teaching responsibilities for employment before 

the end of the term. 
15. Assume the responsibility for dependable and punctual transportation to and from the 

school assigned. Shared rides or car pooling is encouraged at sites where STs are 
clustered. 

16. Do not seek employment during the student teaching experience. Outside employment 
greatly reduces the available time and energy necessary to complete the experience 
successfully. 

17. Become involved with the CT in professional organizations centered on curriculum issues 
and teaching performance.  



 

 

FOR COOPERATING TEACHERS 
 

CRITERIA FOR SELECTION 
 

The qualifications of cooperating teachers (CT) are based upon these criteria which are agreed 
upon by FIU and the local school districts: 

 Possess three years of successful teaching experience 
 Possess Florida regular certification, based on a bachelor’s or higher degree, for the grade 

levels or subjects to which the ST will be assigned 
 Complete Clinical Education training successfully before the placement 
 Express willingness to participate in the program of student teaching as outlined by the 

university and the program of study for the student 
 Demonstrate effective classroom management strategies that consistently result in 

improved student performance 
 Maintain an “in compliance” status relative to META Consent Decree mandate for 

Elementary, Early Childhood, English, and Special Education placements 
Criteria which are highly desirable in enhancing the quality of the student teaching experience: 

 Demonstrate consistent high quality teaching performance 
 Possess the personal/professional attitudes desirable for one in a leadership role in teacher 

education 
 Demonstrate continuous professional growth 
 Participate willingly in the program. View supervising the growth of a ST as a contribution to 

the profession 
 Possess human relations skills to be an effective team member 
 Exhibit professional and ethical behavior 
 Hold membership and active participation in appropriate professional curriculum 

organizations at the local, state, and/or national level 
 

ROLE OF THE COOPERATING TEACHER 
 

The CT holds a key position in determining the success of the ST. The willingness and ability to 
demonstrate the following factors are most important, and should be kept in mind as administrators 
select teachers, and as teachers accept these responsibilities: 

 Welcome the ST and introduce him or her to classes in a manner which is dignified and 
effective in establishing professional status. 

 Provide an atmosphere of emotional security and stability. Empathetic understanding, 

developmental feedback, and positive encouragement are research-proven methods of 
dealing with errors in judgment or performance.  

 Do NOT leave the ST alone with students. This is a critical, legal issue that must be 

observed. If you need to leave the classroom, another school employee must be 

there. 
 Make a conscious effort to be the best possible example of a professional educator. 
 Make time available to talk to the ST daily, as well as the university supervisor and the ST 

together. The supervisor will arrange several group meetings during the semester for all 
participating teachers in each building. 

 Help the ST by example and guidance to acquire the necessary poise in establishing an 
effective professional relationship with fellow teachers, administrators, parents, and 
students. 

 Give frank and helpful constructive criticisms to the ST throughout the student teaching 
experience. Strengths should be emphasized and encouraged. Skills for further 
development should be pointed out frankly and suggestions should be made to assist the 
ST. 

 



 

 

 Have a philosophy of education which is visibly implemented in your planning, teaching, and 

assessing of students. Assist the ST in refining the philosophy of his or her own. 
 Control the class directly while demonstrating teaching and indirectly while the ST is 

teaching. This provides the opportunity for the ST to handle management issues 
independently. 

 Become knowledgeable of the university’s requirements of the ST, and assist by 

monitoring timelines and by providing appropriate opportunities. 
 Participate in the ST’s evaluation process (at Mid-term Evaluation and Final Evaluation) and 

the developmental Clinical Supervision process throughout the semester. Substantiate 
evaluations with evidence based on clinical observations and appropriate data collection 
methods. 

 Expect the ST to meet or exceed the standards for professionalism, punctuality, and attire 
that are part of the culture of the school. Remind STs of the standards and policies where 
appropriate. 

 Involve the ST in professional curriculum organization meetings and activities.  

 Discuss any problem with the supervisor immediately. 
 

CALENDAR OF ACTIVITIES TO SUPPORT THE COOPERATING TEACHER 
Suggested activities for each week are listed below and are intended to serve as guidelines to 
assist you in keeping your ST on track. 
 

WEEK ONE 
1. Set a time each day that you can talk with the ST for a daily “debriefing” conference. 
2. Introduce the ST to others on your grade level/team/department, and to other professionals 

in the building. Provide the ST with a desk or workplace, teacher manuals for planning, 
building policy manuals, and help in locating appropriate materials. Share your classroom 
management plan and procedures. 

3. Discuss the sequence in which the ST will assume planning and teaching responsibilities. 
4. Become familiar with the ST’s requirements from the College, and plan together ways in 

which those requirements can be met. 
5. Establish a comfortable routine for the ST to adopt in submitting plans to you for approval 

before actually teaching. We suggest that plans are ALWAYS submitted to you one full 
week in advance (e.g., plans for next week due to you Thursday morning to allow you time 
to review, make suggestions, and to allow the ST time to revise before Friday afternoon.) 

WEEK TWO 
1. Review, make suggestions for improvement in ST’s plans for teaching the first preparation 

in Week Three. 
2. Guide the ST to assist you in the first preparation area so that he or she becomes familiar 

with the students and their needs before teaching the first preparation in Week Three. 
3. Guide the ST to assist you with rule definition and monitoring of student behavior, so that he 

or she gets the feel of working with the large group and individual students as well. 
4. Continue daily debriefings. 

WEEK THREE 
1. Review, make suggestions for improvement in ST’s plans for teaching the first and second 

preparations (for Week Four). 
2. Conduct one Clinical Supervision Cycle for the ST’s teaching in the first preparation. 
3. Guide the ST to assist you in the second preparation area so that he or she becomes 

familiar with the students and their needs before teaching the second preparation in Week 
Four. 

4. Guide the ST to assume a greater role in transitions, discipline, and movement of students. 
5. Provide feedback to the ST on their planning, teaching, and other professional 

performances. 
6. Continue daily debriefings as needed. 



 

 

 

WEEK FOUR 
1. Review, make suggestions for improvement in ST’s plans for teaching the first, second, and 

third preparations (for Week Five). 
2. Conduct one Clinical Supervision Cycle in the second preparation area. 
3. Guide the ST to assist you in the third and fourth preparation area. 
4. Guide the ST to continue to expand responsibilities in classroom management and student 

behavior. 
5. Confer with the ST to assist in problem solving. 
6. Continue daily debriefings as needed. 

WEEK FIVE 
1. Review, make suggestions for improvement in plans for all preparations for Week Six. 
2. Conduct one Clinical Cycle in the third preparation area (or address a problem area if that is 

more helpful). 
3. Monitor all classroom management activities, and confer on successes and areas for 

improvement. 
4. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 
5. Continue daily debriefings as needed. 

WEEK SIX 
1. Review, make suggestions for improvements in plans for all teaching areas. 
2. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 
3. Continue daily debriefings as needed. 

WEEK SEVEN 
1. Prepare for the Mid-term Evaluation this week (or next) by using the Midterm Evaluation 

forms in the Student Teaching Handbook. Remind the ST to prepare documentation. Set a 
time when you, the ST, and the FIU supervisor can meet for approximately one hour. 

2. Review, make suggestions for improvements in plans for all teaching areas. 
3. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 

WEEK EIGHT   
1. Take part in the three-way Midterm Evaluation Conference if it was not held last week. 
2. Review, make suggestions for improvement in plans for all teaching areas. 
3. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 

WEEK NINE 
1. Review, make suggestions for improvement in plans for all teaching areas. 
2. Conduct one Clinical Cycle. 
3. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 

WEEK TEN 
1. Review, make suggestions for improvement in plans for all teaching areas. 
2. Conduct one Clinical Cycle. 
3. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 

WEEK ELEVEN 
1. Review, make suggestions for improvement in plans for all teaching areas. 
2. Conduct one Clinical Cycle. 
3. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 

 



 

 

 

 

WEEK TWELVE 
1. Review, make suggestions for improvement in plans for all teaching areas. 
2. Provide feedback on planning, teaching, classroom management, conferring skills, and 

other professional performances. 

WEEK THIRTEEN 
1. Plan with the ST for your gradual return of full teaching responsibilities. The transition 

should take place in the last week of the student teaching semester. 
2. Plan for the Final Evaluation Conference by using the Final Evaluation forms in the Student 

Teaching Handbook. Remind the ST to assemble documentation. 

WEEK FOURTEEN / FIFTEEN 
1. Participate in the Final Evaluation Conference if it was not held last week. 
2. Provide final feedback to the ST. 
3. Complete the Final Report, letter tear-off, and Student Teaching Program Evaluation (green 

form) and return to the University in the envelope provided. 
4. Congratulate yourself on a job well done!  We appreciate all you have done for our ST! 
 

CERTIFICATE OF PARTICIPATION (Tuition Waiver) 
 

Each Cooperating Teacher will receive a Certificate of Participation for each complete semester 
that he/she hosts a student teacher. This certificate is a tuition waiver that entitles the recipient to 

register for up to six credits – during one semester - at any state university in Florida. The 

certificate is valid for three years, beginning the semester directly after the ST semester, and 

is valid for three (3) years.  Please note expiration date on certificate. 
 

Important Instructions: 

1. Complete the following documents that you received in the CT packet: 

 “half sheet” that is attached to page 2 of the letter. Make sure to indicate the 

semester you plan to use the certificate. If you’re not sure, please indicate. 
 the “Final Report”  
 CT Survey  

    Return these three (3) documents in the enclosed envelope to the Office of Field   
Experiences as soon as possible. If you wish to use the Certificate in the semester 
immediately following the student teaching placement, kindly submit the necessary 

documentation at least four weeks before the first week of class. 
 

2. After these documents are received, and the process initiated, you can expect to receive 
the Certificate of Participation (Tuition Waiver) in approximately 4-6 weeks via ”US mail, 
registered, return receipt requested.” Follow directions as stated. 

 

3.  When you receive the certificate, sign it as soon as possible, and return the yellow copy 
to the Office of Field Experiences in the envelope provided. Keep the certificate in a safe 

place, where it can be found easily when needed in the future. It is not possible to 

issue a replacement certificate for one that has been misplaced or damaged, or for 

one that has not been used during the validity period. 
 

4. The certificate may only be used by the recipient, and is not transferable to a friend or 
family member. 

 

Teachers are encouraged to use this voucher to renew their Florida Professional Certificate, or to 
pursue an advanced degree through a graduate program. Cooperating teachers may contact the 
Director of Field Experiences or the appropriate Program Leader or Department for further 
information on graduate programs at FIU.  



 

 

FOR UNIVERSITY SUPERVISORS 
 

University Supervisors are faculty members or Adjunct Professors whose responsibility includes ST 
supervision. The supervisor works directly with the ST, CT, and Director of Field Experiences. 
 

CRITERIA FOR SELECTION 
 

All supervisors must meet the following criteria as condition of employment: 
 Hold a Masters’ Degree or higher in an appropriate field 
 Possess a minimum of three years successful teaching experience 
 Possess successful supervisory experience with developing teachers 
 Demonstrate effective communication skills 
 Successfully completed the Clinical Educator training 
 Successfully completed the META Consent Decree training requirements 

Highly desirable experiences include: 
 Successful administrative or supervisory responsibility 
 Familiarity with local schools 
 Focused curriculum experiences matching the student’s major - e.g., development, 

implementation, monitoring. 
 

ROLE OF THE SUPERVISOR 
 

The FIU Supervisor represents the College of Education at FIU at the student’s school placement 
site. He/she works with the CT and the ST to help provide the best possible learning experience for 
the student teacher. The supervisor provides ongoing support, conducts formal observations, 
completes the Midterm and Final Evaluations, and assigns and submits the final letter grade. 
 
The specific responsibilities of the FIU Supervisor include: 

1. Participate in orientation meetings at the beginning of the semester as requested by 
the Director of Field Experiences or program faculty. 

2. Visit each student at the assigned school during the first week of the student 
teaching experience. Obtain the student’s schedule and arrange dates and times for 
formal observation visits.  

3. Meet regularly during the semester with STs in building groups to clarify any issues, 
assignments, and/or due dates, and provide support and guidance to all STs. 

  4. Make sure that the ST and the CT received a copy of the Handbook, and any other 
necessary forms. Discuss any parts of the handbook that may need clarification. 

5. Conduct a minimum of four clinical observation cycles (twice before Midterm 
Evaluation and twice between the Midterm and the Final Evaluation). Schedule 
additional visits if necessary, to resolve conflicts or problems. 

6. Conduct a conference with the CT on each day of the observation. The student may 
be included in all or part of the conference. The items on the Clinical Cycle Checklist 
should be discussed, and the adherence to guidelines for professional behavior and 
timelines established in the program. 

7. If necessary, meet regularly with the building level cooperating teachers to 
communicate program processes, provide an opportunity for teachers to ask 
questions, and to facilitate quality experiences for the STs in the building. 

8. Report any problems or difficulties to the Director of Field Experiences as soon as 

possible.  
9. Review and grade all assignments; authorize students to upload eFolio artifacts 

when completed at an “Acceptable” or “Target” level.  
10. Provide ongoing support, encouragement, advice, and suggestions to each ST, so 

that student learning (PreK – 12) occurs. 



 

 

11. Complete Midterm Evaluation forms, Final Evaluation forms, Small Group Progress 
Plan evaluations, and submit to the Director of Field Experiences, as requested. 

12. Determine and submit the final grade for each ST (PantherSoft Grading system). 
13. Deliver the Final Report Form to the CT on or before the Final Evaluation 

conference. Make sure that the ST completes the appropriate portions and signs, 
and that your signature and date are affixed before submitting to the CT. Remind the 
CT to submit the Final Report Form and the cover letter half-sheet (p.2) - if they 
desire a Certificate of Completion. 

14.       Complete the online FIU Supervisor Survey.  



 

 

STUDENT TEACHING RESPONSIBILITIES 
 

The following Student Teaching responsibilities are required for all student teachers. You need to 
discuss each responsibility with your FIU Supervisor and Cooperating Teacher (CT), and begin 
planning and preparing as soon as possible. Most of these responsibilities are ongoing, and will be 
implemented during the entire semester.  
 

1. Student Database (SDB) and Learning Environment (LE) 
 

Student Data Base 
 Develop a class list database for all students in your class 
 Include the following information, if appropriate: 

o Current reading and math levels – based on formal and alternate assessments 
(e.g., FCAT, SAT, IRI, DRA) 

o ESE placement 
o ESOL level and primary language 
o Related services (e.g., OT, PT, Speech therapy, counseling) 
o Medical information 
o Learning styles, modality preferences, Multiple Intelligences  

 Use this information to 
o group students for instruction 
o identify and use appropriate strategies, including ESE and ESOL strategies 
o identify and use appropriate materials, manipulatives, and resources 
o plan and implement lessons and activities 

 

Learning Environment 
 Establish classroom rules, routines, and standards for behavior (work with CT) 

o Post rules in classroom, and refer to them daily 

o Be consistent and fair (fair is not equal – it’s what each student needs!) 
o Use varied motivational incentives (extrinsic and intrinsic) 
o Adapt rules and consequences to accommodate students and activities 

 Provide a safe place to take risks 
 Arrange and manage the physical environment to support student learning 

o Include large group, small group, and individual instruction 
 Monitor learning activities 

o Provide feedback and reinforcement 
o Circulate around room and acknowledge all students 

 

      2.   Daily Planning and Instruction (DPI) 
 

 You will “shadow” your CT and gradually assume his/her responsibilities for the 
assigned students. This may be five different subject areas, or multiple sections of a 
specific subject. 

 You will plan, assess, and instruct your assigned class, under close supervision of your 

CT. All lessons and activities must be approved by your CT. Even though you may 

think you know better, you need to follow the advice, directions, and suggestions 

of your CT and FIU Supervisor.  
 You may use your CT’s lesson plan format for daily planning and instruction. However, 

for all formal Observations (Clinical Supervision Cycles), you must use the Official ST 
Lesson Plan format. See Appendix F. 

 Use ideas from the “Small Group Progress Plan” to guide you in developing effective 
lessons and activities. 

 Please refer to “Typical Week of a Student Teacher” 
 



 

 

 

3. Observations [Clinical Supervision Cycles] 
 

 Each time the CT or Supervisor conducts a clinical cycle (observation), the Clinical 
Supervision Cycle checklist should be completed to document the event. It is intended to 
document the procedures of the process and the recommendations related to 
maintaining, increasing, or eliminating the particular teaching behaviors that were the 
focus of the observation. These may be based on Professional Standards, FEAPs, or 
the COE Conceptual Framework Outcomes.  

 The CT will complete a minimum of six (6) observations (three before and three after the 
Midterm Conference).  

 The FIU Supervisor will complete a minimum of four (4) observations (two before and 
two after the Midterm Conference).  

 The number of observations may be increased depending on individual circumstances. 

 Be prepared for each official observation!  
 Please refer to the following: 

o Typical Clinical Supervision Cycle 
o Clinical Supervision Cycle Checklist 
o “If you’re looking for . . . your observer could use . . .” 

 

4. Personal Development Journal (PDJ) 
 

 Students are expected to keep a weekly journal as a way to document learning 
experiences to use for self-reflection and continuous improvement. 

 This “Personal Development Journal” is meant to record professional reflections so that 
personal growth can be documented in a visible way. 

 After each Observation, the specific behaviors addressed in the “Areas for Growth” 
section on the Clinical Supervision Cycle checklist should be included in your PDJ. 

 Specific strategies, materials, techniques that you will focus on in the upcoming week 
should be included in your PDJ. 

 Remember: The PDJ is meant to record YOUR behaviors and your individual plan for 
improvement – not that of your CT, administrators, or students. 

 You must respect the issue of confidentiality – do not include full names of any staff 
or students in your PDJ.  

 Please know that your FIU Supervisor, CT, or any administrator may read these entries. 
Be prepared to share your PDJ with your Supervisor at each visit, including the Midterm 
and Final conferences.  

 

 5.  Small Group Progress Plan (SGPP) 
 

 This assignment has been developed to demonstrate the twelve Florida Educator 
Accomplished Practices (FEAPs) during Student Teaching. It is the required eFolio 
artifact that will be uploaded into your folder in the eFolio system (“Taskstream”), after 
you’ve received authorization by your FIU Supervisor.  

 You must receive “Acceptable” or “Target” Level of Performance on this artifact in order 
to pass this course! 

 Please refer to the following: 
o eFolio System – eFolio Artifacts and Rubrics Template 

o “Evaluation of Small Group Progress Plan” (completed at Final Conference) 

 
  
 
 
 



 

 

 
         

  In addition . . . 
  

 Keep Attendance Log (yellow) updated daily! This is your official documentation 

of attendance. Initial each day, CT initials weekly, Supervisor initials at each 

visit. Submit completed log to ZEB 220 by last day of make-up week. 
 

 Complete and submit a “Daily Schedule” (MS / SHS) or “Weekly Schedule” 
(Elementary School) to your FIU Supervisor by the end of the first week of the 
semester. See Appendix C or D. 

 

 Midterm and Final Conferences and Evaluations (see forms) 
 

 Complete Child Abuse Tutorial online (www.fiu.edu/~cat) and submit the “Certificate 
of Completion” to your FIU Supervisor at the Final Conference. 

 

 Complete the Student Teacher Survey online (eFolio website) by last day of student 
teaching. 

 



 

 

Typical Week of a Student Teacher 
 

Wednesday (the week before) 
Complete a clean draft of plans for ALL the lessons you plan to implement next week.  
The plans need to be legible, clear and complete enough to communicate effectively.  
You will be observed once next week by your Cooperating Teacher (CT) as part of a 
Clinical Cycle. This may also be a week for an observation by your FIU Supervisor. You 
will need to begin to prepare a formal lesson plan for each observation. Remember that in 
order to be observed, you must present a typed lesson plan to your CT and/or Supervisor 
prior to the observation. 
 

Thursday (the week before) 
Submit the clean draft of plans for ALL the lessons you plan to implement next week to 
your CT early Thursday morning, before class begins. While you are teaching, your CT 
should review your draft and add written comments or ideas. You and your CT should 
confer during your daily debriefing so that you have a clear understanding of the CT’s 
requirements. Make any necessary changes to the plans as recommended by the CT, and 
have a final draft ready to submit Friday morning. Your CT has the final say on all plans! 
 

Friday (the week before) 
Submit the final draft of plans for ALL the lessons you plan to implement next week to your 
CT for final approval. Duplicate any handouts and prepare demonstration materials for 
Monday. Don’t leave school without having plans, materials, and resources ready for 
Monday. Be sure you have your CT’s home or cell phone number with you, if any 
emergency arises and you should need to be absent Monday. Plan on a restful, wonderful, 
carefree weekend! 
 

Monday 
Arrive promptly. Recheck plans, materials, resources, A-V equipment, and any other 
essential necessary for the day’s lesson/s. Display any materials that may be required 
(e.g., board work, posters, charts). Greet the students with a smile, knowing that you are 
well prepared. You have planned your teaching, now teach your plan! At the end of the 
day, or in your debriefing with your CT, analyze why things went well, and/or why things 
did not. Determine what changes and adjustments need to be made for Tuesday. Make 
the necessary adjustments. Set up plans, materials and resources for Tuesday before you 
leave. 
 

Tuesday 
Arrive promptly. Recheck plans, materials and resources. Teach your plan. Debrief the 
day’s issues with your CT. Analyze problems and successes. Make adjustments. Prepare 
for Wednesday. Begin projecting plans for all your lessons for the following week. 
 

Wednesday 
Arrive promptly. Recheck plans, materials and resources. Teach your plan. Debrief the 
day’s issues with your CT.  Analyze problems and successes. Make adjustments. Prepare 
for Thursday.  Finalize the first draft of your plans for the following week.  See 
“Wednesday (the week before).” 
 

 



 

 

Thursday 
Arrive promptly. Recheck plans, materials and resources. Submit first draft of plans to your 
CT before students arrive. See “Thursday (the week before).” Teach your plan. Debrief the 
day’s issues with your CT. Analyze problems and successes. Make adjustments. Prepare 
for Friday. Confer with your CT regarding next week’s plans. Make written adjustments as 
suggested. 
 

Friday 
Arrive promptly. Recheck plans, materials and resources. Submit final draft of plans to 
your CT before students arrive. See “Friday (the week before).” Teach your plan. Debrief 
the day’s issues with your CT. Analyze problems and successes. Make adjustments.  
Prepare for Monday. Review any written or verbal feedback you may have received from 
your CT or Supervisor. Reflect on the new understandings you have gained this week 
regarding the abilities and growth of your students. Congratulate yourself on your efforts to 
improve your planning and teaching abilities. You have completed an exhausting and 
challenging week. Plan to restore yourself mentally, physically, emotionally, and spiritually 
over the weekend. You deserve it!!! 
 
 
 

 

 



 

 

Typical Clinical Supervision Cycle 
 

PRE-OBSERVATION CONFERENCE 
On the day of the Clinical Cycle, the Student Teacher (ST) will prepare in advance a typed lesson 
plan, following the required format, for the Observer (either the Cooperating Teacher (CT) or 
Supervisor). During the Pre-Observation Conference, the ST and Observer discuss what will occur 
during the lesson to be observed. Special attention is paid to the targeted teaching behaviors that 
the ST intends to demonstrate. The ST and the Observer together agree upon specific, observable 
teaching behaviors from the lesson plan. They agree upon a data collection method that will 
provide helpful information to the ST for analysis and action for improvement. The ST should have 
clearly in mind (before the Pre-Observation Conference) which teaching behavior he or she wishes 
the Observer to document. It may be helpful to consult the handout, “If you’re looking for….your 
observer could use..”. The BEST method of data collection is the one which will give the ST 
information which he or she can analyze to improve the targeted teaching performance. 
 

DATA COLLECTION 
This activity is conducted by the Observer during the lesson taught by the ST. The Observer should 
be seated in the room so that the targeted behavior can be observed without obstructions. The 
Observer should refrain from talking with or making eye contact with students or the ST, to minimize 
the interference with the planned lesson. The data should be collected as agreed upon. If a 
classroom map, grid or seating chart of students is needed, this should be prepared before the 
actual teaching lesson. The ST should anticipate this need and provide the Observer with the 
necessary “tools” with which to collect the data during the Pre-Observation Conference.  
 

DATA ANALYSIS 
This is the opportunity for the Observer to review the data that has just been collected. The most 
appropriate time for this is immediately after the lesson. The Observer scans the data looking for 
patterns of behavior that show consistency with the planned teaching behaviors or absence of 
consistency. The Observer should prepare the Post-Observation Conference by reflecting on the 
ST’s personal and professional strengths and challenges, as they relate to the data.  

 

POST-OBSERVATION CONFERENCE 
The ST and the Observer confer. The Observer gives the collected data to the ST and provides a 
few minutes for the ST to review the data, and to see patterns of their own behavior for themselves. 
 It is highly desirable for the Observer to refrain from making statements which indicate an opinion 
and to seek instead, analysis statements from the ST. The ST should be encouraged to identify 
specific behaviors which can be changed or modified, and to discuss his or her personal plans for 
acting on those changes. The Observer’s role is to encourage, support, provide resources where 
appropriate, and to note those areas of teaching performance which should be maintained at a high 
level. When meeting with the FIU Supervisor, ST should arrange with CT for class coverage so that 
he or she may confer in a private, quiet setting (outside hearing of the students) with the Supervisor 
for the Post-Observation Conference.   
 

POST-OBSERVATION CONFERENCE ANALYSIS 
Both the ST and the Observer have reflection opportunities after the Post-Observation Conference. 
The ST should retain the rough copy of the collected data, the copy of the Clinical Cycle Checklist 
and any other notes made during the Post-Conference. This information will be used to complete 
“Strengths” and “Areas for Growth” sections of the form. The Observer should plan to provide the 
support, resources, etc. agreed upon in the Post-Observation Conference as promptly as possible. 
 If elements of the Clinical Cycle did not go smoothly or as planned, the Observer should determine 
the problem areas, and structure future cycles to be successful.



 

 

“If you’re looking for . . . your observer could use . . .” 
 

To prepare for your Clinical Supervision Cycle (observation), identify one “area for growth” and your observer will 

determine the appropriate data collection method 
 

 

If you’re looking for this 

 “area for growth” . . . 

 

Your observer could use this data 

collection method 

 

Description of  

Data Collection Method 
 

 Monitor amount of teacher talk 
 Monitor quality of teacher talk and 

questioning (e.g., praise, prompting, 
wait time, higher-order thinking 
skills) 

 

Selective Verbatim 
 
 

 
The exact words said by the ST during a lesson 
during a specific time period or within a specific 
verbal category (e.g., giving directions, questioning, 
group management) 
 

 
 Monitor amount of teacher talk 
 Actively involve ALL students in 

lesson (including students with off-
task behavior) 

 Monitor quality of teacher talk 

 

Verbal Flow 
 

(provide a classroom seating chart) 

 
Verbal interactions between: 

 ST – student  
 student – student 

Arrows indicate the direction and type of talking  
 

 
 Involve all students in lesson 
 Document specific at-task behavior 

of all students 
 Actively involve all students during 

the lesson and transitions 

 

At Task 
 

(provide a classroom seating chart) 

 

 
Specifies whether or not individual students are 
engaged in appropriate task during a classroom 
activity; uses coding system during classroom sweep 
every 3-4- minutes 

 
 Gain more data on a specific 

student’s academic or behavioral 
needs 

 

 

Shadowing 
 

(provide an exaggerated version of 
classroom seating chart and target student) 

 
Focuses attention on activity of one student for whom 
the ST wants more information (e.g.,  
provide information about a student who does not 
comply with classroom norms) 

 

 Monitor quality of teacher movement 
(e.g., interacting with all students) 

 Monitor non-verbal management 
techniques 

 
Physical Movement  

 

(provide a classroom chart) 

 
Records the physical movements of both the teacher 
and the students during a lesson or classroom 
activity 



 

 

eFolio System 
 

The eFolio system is the College of Education’s mechanism for documenting and tracking student 
mastery of the Florida Educator Accomplished Practices (FEAP’s). The Student Teaching 
experience addresses all the Florida Educator Accomplished Practices. Please refer to “Evaluation 
of Small Group Progress Plan” form for FEAP Preprofessional competencies and indicators. 
 
The artifact selected to demonstrate these practices is the Small Group Progress Plan. 
A detailed description and rubric follows. Please be advised that this artifact must be completed 
according to the rubric, and must receive an “Acceptable” or “Target” level of performance in order 
to pass this course. You will be advised when you are authorized to upload your completed artifact 
to your folder in the eFolio system (Taskstream). If you do not satisfy the rubric requirements, you 
will be asked to re-do your assignment so that it meets the standards established by the College of 
Education. If you have not uploaded a satisfactory artifact by the assigned due date, you will 
receive an “Incomplete” grade for the course.  
 

eFolio Artifacts and Rubrics Template 
 

Course Student Teaching (course number varies by major) 

Artifact 
Name 

Small Group Progress Plan    

FEAP(s) 
addressed 

All twelve FEAPs: 

1. Assessment     2. Communication   3. Continuous Improvement   4. Critical Thinking 

5. Diversity   6. Ethics   7. Human Development & Learning   8. Knowledge of Subject Matter    

9. Learning Environments   10. Planning   11. Role of the Teacher   12. Technology 

Brief 
summary 
of Task 

(max 150 

words) 

Students will develop a small group instructional plan in a major content area (e.g., reading, math) for 3 – 5 
students that will document each student’s progress from the beginning to the end of the student teaching 
experience. The plan will include a purpose statement with goals and objectives, complete lesson plans – with 
objectives, assessments, and specific activities. The lessons will be implemented and tracked. Individual student 
progress will be documented and described. The data will be analyzed after assessment of the post-test/s.  

Task 
Description  

in Detail 

 In collaboration with your cooperating teacher (CT), select a small group of 3 – 5 students and develop 
an instructional plan for one subject area, specific to the cognitive, linguistic, cultural, behavioral, and/or 
physical needs of each student. 

 The content area must be reading, math, or a subject specific to your major. 
 Select appropriate standardized and/or informal pre- and post-assessment tools and administer to each 

student at the beginning and end of the semester. 
 Develop complete and specific lesson plans that include: 

o specific objectives that are age / grade / student appropriate 
o appropriate materials (e.g., multi-sensory) 
o ESE and ESOL strategies 
o appropriate subject-specific procedures, reflecting knowledge of subject matter 
o assessment that matches objective 
o activities that reflect the Multiple Intelligences / Differentiated Instruction 

 Implement lessons throughout the semester, using self-reflection to make modifications and  
             adaptations to meet the needs of all students. 

 Develop a system to track student progress (e.g., graph) 
 Document and describe each student’s progress after assessment of post-test. 
 Analyze the data and relate to specific strategies and activities that were implemented. 
 Reflect on the data and discuss strengths and challenges of your plan. 

Exact 
Contents 
Uploaded 

Entire document 

File Name  EDE4943.doc or  EEC4943.doc  or EEX 4861.doc  or  specific ST course number of your major   

File Type Word Document 

  



 

 

FORMS FOR USE IN STUDENT TEACHING 
 
Copies of the following forms are included in the Appendix of this handbook. 
 

DAILY and WEEKLY SCHEDULES 
During the first week of student teaching, each ST should prepare one of the schedules to give to 
his or her supervisor. The daily schedule is more appropriate to STs in subject-specific settings, 
such as middle schools or senior high schools, and the weekly schedule is more appropriate for 
STs in elementary or self-contained settings.  

 

CLINICAL SUPERVISION CYCLE CHECKLIST 
Each time the CT or the Supervisor conducts a clinical cycle (observation), a Clinical Supervision 
Cycle Checklist must be completed to document the event. The Observer and the ST sign the form, 
and the ST, CT and Supervisor receive a copy. The Clinical Supervision Cycle Checklist is intended 
to document the procedures of the process and the recommendations relative to maintaining, 
increasing, or eliminating the particular teaching behaviors which were the focus of the observation. 
The main components of the Clinical Supervision Cycle are: 

Pre-observation Conference - the ST provides the observer (CT or the FIU supervisor) a 
complete typed lesson plan before the observation, and discusses the anticipated outcomes 
of the lesson to be taught. Specific teaching strategies to be observed and method of data 
collection are discussed. 

Observation and Data Collection - the Observer observes the beginning, development, 
and close of the lesson taught by the ST, collects data as agreed in the pre-observation 
conference, and prepares to discuss the patterns of teaching behavior shown by the data. 

Data Analysis - the data collected during the classroom observation is reviewed by the 
Observer to determine patterns of teaching behaviors. The observer identifies strengths and 
weaknesses of teaching behaviors to discuss in the conference with the ST. 

Post-observation Conference - the Observer and the ST review the data, identify the 
patterns of behavior and determine those teaching behaviors to maintain, increase, or 
eliminate. The observer completes a Clinical Supervision Cycle Checklist form and the ST 
signs the form. A copy is provided to the third member of the team, not present (either the 
FIU Supervisor or the CT). 

Post-observation Analysis - the Observer reviews progress in teaching performance to 
date, and determines whether additional observations in the targeted skills are necessary, 
and then plans to follow-up. The Observer also plans additional areas of teaching skills in 
which to observe the ST and plans to initiate those areas in future conferences. 

 

 ATTENDANCE LOG 
The ST must sign in each day by initialing the date present on the “official” yellow attendance log. 
Time in and out must be documented The CT should initial the log weekly, and note any late 
arrivals, early departures, or absences each week. Hours or days absent between the first and last 
day of student teaching must be made up during the week identified as Makeup Week (Exam week 
on the FIU calendar). The FIU Supervisor will initial the log at each visit. Absences totaling over five 
days must be discussed with the FIU Supervisor, in collaboration with the CT and the Director of 
Field Experiences. Each case will be reviewed individually and the decision will explained to the ST. 
An “IN” grade may only be awarded to a student who has experienced unexpected, extenuating, 
medical or personal issues. The decision for awarding an “IN” is made by the FIU Supervisor and 
the Director of Field Experiences.  The Attendance Log must be submitted to the Office of Field 
Experiences (ZEB 220) by the last day of make-up week. 
 
 

 



 

 

MIDTERM EVALUATION 
The purpose of the Midterm Evaluations is to give the ST a checkpoint in which the CT and the 
Supervisor evaluate his or her progress thus far, as well as an opportunity for self-assessment. The 
ST’s progress in achieving the outcomes and professional performances is discussed in a three-
way conference. Providing documentation of performance such as observation records and lesson 
plans is the responsibility of the ST, and this documentation is used to substantiate decisions by the 
CT and the FIU Supervisor. It is important that the ST has a commitment to implement the 
improvement recommendations during the last half of the semester. The FIU Supervisor writes the 
ratings and comments, and distributes copies to the ST, the CT, and the Office of Field 
Experiences. The Midterm Evaluation is conducted before the date in the university calendar, “Last 
Day to DROP a course with a DR grade.” The date for each semester is provided in the Student 
Teaching Calendar. 
 

FINAL EVALUATION 
The purpose of the Final Evaluations is to give the ST the final assessment of his or her progress in 
the course. The ST brings a self-assessment to the conference, and the CT and the FIU Supervisor 
bring their assessments as well. The three discuss the progress of the ST and refer to the 
documentation provided by the ST, as in the Midterm Evaluation Conference. Progress since the 
Midterm Evaluation is noted, and the final ratings are determined and recorded. The grade for 

Student Teaching is determined and shared with the ST at this time. The Final Evaluation 

Conference is conducted within the last two weeks of the semester. The FIU Supervisor, in 
consultation with the CT, assigns the final grade, completes the Final Evaluation form, and 
distributes copies to the ST, the CT, and the Director of Field Experiences.  
 

EVALUATION OF SMALL GROUP PROGRESS PLAN (eFolio Artifact) 
The evaluation of the Small Group Progress Plan is based on the Florida Educator Accomplished 
Practices (FEAPs). Students must receive an “Acceptable” or “Target” Level of Performance in 
order to pass this course successfully. The evaluation is a reflection of the eFolio rubric. Once 
authorized by the FIU Supervisor, students will upload the “Small Group Progress Plan” into the 
eFolio folder (Taskstream). This artifact must be uploaded successfully by the assigned date at the 
end of the semester. 
 

FINAL REPORT FORM 
At the Final Evaluation conference, the ST, CT, and the Supervisor complete the Final Report form. 
This form and complete mailing address information (tear-off at the bottom of the cover letter to the 
teacher) are submitted by the CT to the Office of Field Experiences at the end of the semester. The 
CT is responsible for this submission, as this is the documentation necessary for receiving the 
Certificate of Participation (tuition voucher). Processing of the voucher may take 4 - 6 weeks. 
Teachers who wish to use the voucher in the semester immediately following the student teaching 
experience should submit the Final Report and the letter tear-off mailing information promptly, at 
least four weeks before the beginning of the semester of intended use. 
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PROFESSIONAL STANDARDS 
 

 Appendix A:  FLORIDA CODE OF ETHICS FOR EDUCATORS 
6B-1.006 Florida Administrative Code Principle of Professional Conduct for the Education 
Profession in Florida (State Board of Education Rule). 
 
The following disciplinary rule shall constitute the Principles of Professional Conduct for the 
Education Profession in Florida and shall apply to any individual holding a valid Florida teacher’s 
Certificate.  Violation of any of these principles shall subject the individual to revocation or 
suspension of the individual’s certificate, or the other penalties as provided by law.  
 

Student Teachers are expected to uphold these Principles.  Violation of these Principles 

are cause for dismissing a ST from the school site, and terminating the placement. 

  
 

Obligation to the student requires that the individual: 
1. Shall make reasonable effort to protect the student from conditions harmful to 

learning and/or to the student’s mental and/or physical health and/or safety. 
2. Shall not unreasonably restrain a student from independent action in pursuit of 

learning. 
3. Shall not unreasonably deny a student access to diverse points of view. 
4. Shall not intentionally suppress or distort subject matter relevant to a student’s 

academic program. 
5. Shall not intentionally expose a student to unnecessary embarrassment or 

disparagement. 
6. Shall not intentionally violate or deny a student’s legal rights. 
7. Shall not harass or discriminate against any student on the basis of race, color, 

religion, sex, age, national or ethnic origin, political beliefs, marital status, 
handicapping condition, sexual orientation, or social and family background and 
shall make a reasonable effort to assure that each student is protected from 
harassment or discrimination. 

8. Shall not exploit a professional relationship with a student for personal gain or 
advantage. 

9. Shall keep in confidence personally identifiable information obtained in the course of 
a professional service, unless disclosure serves professional purposes or is required 
by law. 

 

Obligation to the public requires that the individual: 
1. Shall take reasonable precautions to distinguish between personal views and those 

of any educational institution or organization with which the individual is affiliated. 
2. Shall not intentionally distort or misrepresent facts concerning an educational matter 

in direct or indirect public expression. 
3. Shall not use instructional privileges for personal gain or advantage. 
4. Shall accept no gratuity, gift, or favor that might influence professional judgment. 
5. Shall offer no gratuity, gift, or favor that might influence professional judgment. 



 

 

 

 

 

Obligation to the profession of education requires that the individual: 
1. Shall maintain honesty in all professional dealings. 
2. Shall not on the basis of race, color, religion, sex, age, national or ethnic origin, 

political beliefs, marital status, handicapping condition if otherwise qualified, or social 
and family background deny to a colleague professional benefits or advantages or 
participation in any professional organization. 

3. Shall not interfere with a colleague’s exercise of political or civil rights and 
responsibilities. 

4. Shall not engage in harassment or discriminatory conduct which unreasonably 
interferes with an individual’s performance of professional or work responsibilities or 
with the orderly process of education or which crates a hostile or intimidating, 
abusive, offensive, or oppressive environment; and, further, shall make reasonable 
effort to assure that each individual is protected from harassment or discrimination. 

5. Shall not intentionally make false or malicious statements about a colleague. 
6. Shall not use coercive means or promise special treatment to influence professional 

judgments of colleagues. 
7. Shall not misrepresent ones own professional qualifications. 
8. Shall not submit fraudulent information on any document in connection with 

professional activities. 
9. Shall not make fraudulent information on any document in connection with 

professional activities. 
10. Shall not withhold information regarding a position from an applicant or misrepresent 

an assignment or conditions of employment. 
11. Shall provide upon the request of the certificated individual a written statement of 

specific reasons for recommendations that lead to the denial of increments, 
significant changes in employment, or termination of employment. 

12. Shall not assist entry into or continuance in the profession of any person known to 
be unqualified in accordance with these Principles of Professional Conduct for the 
Education Profession in Florida and other applicable Florida Statutes and State 
Board of Education Rules. 

13. Shall report to appropriate authorities any known allegation of a violation of Florida 
School Code or Sate Board of Education Rules as defined in Section 231.28(1), 
Florida Statutes. 

14. Shall not seek reprisal against any individual who has reported a violation of Florida 
School Code or State of Florida Education Rules as defined in Section 231,28(1), 
Florida Statutes. 

15. Shall comply with the conditions of an order of the Education Practices Commission 
imposing probation, imposing a fine, or restricting the authorized scope or practice. 

16. Shall, as the supervising administrator, cooperate with the Education Practices 
Commission in monitoring the probation of a subordinate. 

 
 
 
 

 

 

 

 

 



 

 

 

Appendix B:  FLORIDA EDUCATOR ACCOMPLISHED PRACTICES 

PREPROFESSIONAL LEVEL 

 
 

Practice #1 - Assessment: The preprofessional teacher collects and uses data gathered from a 
variety of sources. These sources will include both traditional and alternate assessment strategies. 
Furthermore, the teacher can identify with and match the students’ instructional plans with their 
cognitive, social, linguistic, cultural, emotional, and physical needs. 
 

Practice #2 -Communication: The preprofessional teacher recognizes the need for effective 
communication in the classroom and is in the process of acquiring techniques which she/he will use 
in the classroom. 
 

Practice #3- Continuous Improvement: The preprofessional teacher realizes that she/he is in the 
initial stages of a lifelong learning process and that self-reflection is one of the key components of 
that process.  While her/his concentration is, of necessity, inward and personal, the role of 
colleagues and school-based improvement activities increases as time passes. The teacher’s 
continued professional improvement is characterized by self-reflection, working with immediate 
colleagues and teammates, and meeting the goals of a personal professional development plan. 
 

Practice #4- Critical Thinking: The preprofessional teacher is acquiring performance assessment 
techniques and strategies that measure higher order thinking skills in students and is building a 
repertoire of realistic projects and problem-solving activities designed to assist all students in 
demonstrating their ability to think creatively. 
 

Practice #5 - Diversity: The preprofessional teacher establishes a comfortable environment which 
accepts and fosters diversity. The teacher must demonstrate knowledge and awareness of varied 
cultures and linguistic backgrounds. The teacher creates a climate of openness, inquiry, and 
support by practicing strategies such as acceptance, tolerance, resolution, and mediation. 
 

Practice #6 - Ethics: Adheres to the Code of Ethics and Principles of Professional Conduct of the 
Education Profession in Florida. 
 

Practice #7- Human Development and Learning: Drawing upon well established human 
development/learning theories and concepts and a variety of information about students, the 
preprofessional teacher plans instructional activities. 
 

Practice #8-Knowledge of Subject Matter: The preprofessional teacher has a basic 
understanding of the subject field and is beginning to understand that the subject is linked to other 
disciplines and can be applied to real-world integrated settings. The teacher’s repertoire of teaching 
skills includes a variety of means to assist student acquisition of new knowledge and skills using 
that knowledge. 
 

Practice #9 - Learning Environments: The preprofessional teacher understands the importance 
of setting up effective learning environments and has techniques and strategies to use to do so 
including some that provide opportunities for student input into the processes.  The teacher 
understands that she/he will need a variety of techniques and work to increase his/her knowledge 
and skills. 
 

 

 

 

 

 

 



 

 

 

 

 

 

Practice #10 - Planning: Recognizing the importance of setting high expectations for all students, 
the preprofessional teacher works with other professionals to design learning experiences that 
meet students’ needs and interests. The teacher candidate continually seeks advice/information 
from appropriate resources (including feedback), interprets the information, and modifies her/his 
plans appropriately. Planned instruction incorporates a creative environment and utilizes varied and 
motivational strategies and multiple resources for providing comprehensible instruction for all 
students. Upon reflection, the teacher continuously refines outcome assessment and learning 
experiences. 
 

Practice #11 - Role of the Teacher: The preprofessional teacher communicates and works 
cooperatively with families and colleagues to improve the educational experiences at the school. 
 

Practice #12 - Technology: The preprofessional teacher uses technology as available at the 
school site and as appropriate to the learner. She/he provides students with opportunities to 
actively use technology and facilitates access to the use of electronic resources. The teacher also 
uses technology to manage, evaluate, and improve instruction. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 



 

 

Appendix C:  DAILY SCHEDULE 
 

               STUDENT TEACHER           COOPERATING TEACHER 
 
Name________________________________         _________________________________ 
 
Address______________________________         _________________________________ 
 
_____________________________________        __________________________________ 
 
Phone________________________________      ___________________________________ 
   
SCHOOL_____________________________         PHONE____________________________ 
 
ADDRESS__________________________________________________________________ 
 
___________________________________________________________________________ 
 
 
 

PERIOD 
 

TIME 
BEGIN/END 

 
COURSE 

 
TEACHER 

 
ROOM  

 
BEGIN 
DATE 

 
1 

 
 

 
 

 
 

 
 

 
 

 
2 

 
 

 
 

 
 

 
 

 
 

 
3 

 
 

 
 

 
 

 
 

 
 

 
4 

 
 

 
 

 
 

 
 

 
 

 
5 

 
 

 
 

 
 

 
 

 
 

 
6 

 
 

 
 

 
 

 
 

 
 

 
7 

 
 

 
 

 
 

 
 

 
 

 
Please list holidays, testing days, planning days, etc. when you will not be teaching. 
______________________________________________________________________________
________________________________________________________________________ 
 
Free time for conferences (include planning days): 
______________________________________________________________________________
________________________________________________________________________ 
 
Fist subject to be assumed by ST _________________________ Date____________ 
Second subject to be assumed by ST ______________________Date____________ 
 
Additional Comments: __________________________________________________________ 
___________________________________________________________________________ 
Complete this form and submit to the FIU supervisor by the end of the first week of student 
teaching.  Make copies for yourself and the CT. 



 

 

Appendix D:  WEEKLY SCHEDULE 
 
 

                STUDENT TEACHER    COOPERATING TEACHER 
 
Name________________________________         _________________________________ 
 
Address________________________________     ROOM___________________________ 
 
_____________________________________        __________________________________ 
 
Phone________________________________      ___________________________________ 
   
SCHOOL_____________________________         PHONE____________________________ 
 
ADDRESS__________________________________________________________________ 
 
___________________________________________________________________________ 
 
 
 

TIME 
 

M 
 

T 
 

W 
 

TH 
 

F 
 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Please list holidays, testing days, planning days, etc. when you will not be teaching. 
______________________________________________________________________________
________________________________________________________________________ 
 
Free time for conferences (include planning days): 
______________________________________________________________________________
________________________________________________________________________ 
 
First prep. To be assumed by ST____________________   date________________ 
Second prep. To be assumed by ST__________________  date________________ 
Third prep. To be assumed by ST____________________  date________________ 
Fourth prep. To be assumed by ST___________________  date________________ 
Additional Comments: 
___________________________________________________________________________ 
Complete this form and submit to the FIU supervisor by the end of the first week of student 
teaching.  Make copies for yourself and the CT. 



 

 

Appendix E: CLINICAL SUPERVISION CYCLE CHECKLIST 
 
 
______________________________________________________________________________ 
STUDENT TEACHER                   OBSERVER                                  OBSERVATION # 
      
______________________________________________________________________________ 
SCHOOL                SUBJECT/GRADE                   DATE 

 

 

PRE-OBSERVATION CONFERENCE 
The student teacher and the observer confer to discuss: 
___1. The typed lesson plan (attach for documentation) 
___2. The method of data collection to be used in the observation 
___3. The date/time/duration of observation 

 

DATA COLLECTION 
The Observer: 
___1. Collects data objectively 
___2. Attaches copy of data (Original goes to student teacher) 

 

DATA ANALYSIS SESSION 
The Observer: 
___1. Analyzes the collected data, and looks for patterns of behavior  
___2. Prepares for the Post-observation Conference 

 

POST-OBSERVATION CONFERENCE AND ANALYSIS 
The student teacher and the observer confer to accomplish the following: 
___1. Share data with the student teacher 
___2. Determine future goals 
  

            

STRENGTHS 

 

AREAS FOR GROWTH 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Distribution: W-FIU Supervisor   P-Student Teacher       Y-Cooperating Teacher 



 

 

APPENDIX F:  STUDENT TEACHING LESSON PLAN FORMAT 
 

Directions for Use in Student Teaching: Use this format whenever you have a scheduled observation with 
your FIU Supervisor or CT. Provide a typed copy to your observer during each pre-observation conference so 
that you may discuss your instructional objectives, skills, strategies, assessment techniques, etc. Your goal is 
to make sure that the observer clearly understands what your learners are expected to learn, what you and 
your learners will do to make that happen, and how you will know the status of each learner’s progress at the 
end of the lesson.  

 

LESSON PLAN FORMAT 
 
Name __________________________ Subject ____________________________ 
 
Date ___________________________ Grade _____________________________ 
 

Lesson: _________________________________________________ 
 
 

Objective/s: 
 
 

Standards: 
 SSS: 
 FEAP: 
 TESOL: 

Strategies: 
 ESE: 
 ESOL: 

Multiple Intelligences: 
 

Materials: 
 
 

Set: 
 
Body: 

  
  
  
  
  
  

Closure: 
 

Assessment: (must match objective/s) 
 
 
 

Reflection: Your response to the lesson (to be completed after lesson; may be handwritten) 
 
 



 

 

 

 

Appendix G:  ATTENDANCE LOG 
 

               

Print Name     Panther ID   Major  Semester 
 

Directions:  Log–in time of arrival (In) and departure (Out) and initial each day present at the school. 
The cooperating teacher should initial at the end of the week.  The supervisor should initial on the 
day of each visit.   Submit Attendance Log to ZEB 230 no later than December 14th, 2007. 
 

Monday Tuesday Wednesday Thursday Friday Cooperating 

Teacher 

Supervisor 

 

AUGUST 

27 

In: 

Out: 

28 

In: 

Out: 

29 

In: 

Out: 

30 

In: 

Out: 

31 

In: 

Out: 

  

 

SEPTEMBER 

3 

In: 

Out: 

4 

In: 

Out: 

5 

In: 

Out: 

6 

In: 

Out: 

7 

In: 

Out: 

  

10 

In: 

Out: 

11 

In: 

Out: 

12 

In: 

Out: 

13 

In: 

Out: 

14 

In: 

Out: 

  

17 

In: 

Out: 

18 

In: 

Out: 

19 

In: 

Out: 

20 

In: 

Out: 

21 

In: 

Out: 

  

24 

In: 

Out: 

25 

In: 

Out: 

26 

In: 

Out: 

27 

In: 

Out: 

28 

In: 

Out: 

  

 

OCTOBER 

1 

In: 

Out: 

2 

In: 

Out: 

3 

In: 

Out: 

4 

In: 

Out: 

5 

In: 

Out: 

  

8 

In: 

Out: 

9 

In: 

Out: 

10 

In: 

Out: 

11 

In: 

Out: 

12 

In: 

Out: 

  

15 

In: 

Out: 

16 

In: 

Out: 

17 

In: 

Out: 

18 

In: 

Out: 

19 

In: 

Out: 

  

22 

In: 

Out: 

23 

In: 

Out: 

24 

In: 

Out: 

25 

In: 

Out: 

26 

In: 

Out: 

  

29 

In: 

Out: 

30 

In: 

Out: 

31 

In: 

Out: 

    



 

 

 

 

          

 

Monday Tuesday Wednesday Thursday Friday Cooperating 

Teacher 

Supervisor 

 

NOVEMBER 

   1 

In: 

Out: 

2 

In: 

Out: 

  

5 

In: 

Out: 

6 

In: 

Out: 

7 

In: 

Out: 

8 

In: 

Out: 

9 

In: 

Out: 

  

12 

In: 

Out: 

13 

In: 

Out: 

14 

In: 

Out: 

15 

 In: 

Out: 

16 

In: 

Out: 

  

19 

In: 

Out: 

20 

In: 

Out: 

21 

In: 

Out: 

22 

In: 

Out: 

23 

In: 

Out: 

  

26 

In: 

Out: 

27 

In: 

Out: 

28 

In: 

Out: 

29 

In: 

Out: 

30 

In: 

Out: 

  

          

 

DECEMBER 

3 

In: 

Out: 

4 

In: 

Out: 

5 

In: 

Out: 

6 

In: 

Out: 

7 

In: 

Out: 

  

10 

In: 

Out: 

11 

In: 

Out: 

12 

In: 

Out: 

13 

In: 

Out: 

14 

In: 

Out: 

  

   
 
 
              

        COOPERATING TEACHER’S NAME             CONTACT NUMBER 

 

 

 

 
 

 

 

 

 

 

 



 

 

 

 

Appendix H:  STUDENT TEACHING MIDTERM AND FINAL EVALUATIONS 
 
 

Directions for use at the Midterm Evaluation Conference: 
 

It is important that the ST, CT, and the FIU supervisor carefully consider the ST’s progress in 
advance of the scheduled conference. All should reflect on the ST’s progress in demonstrating the 
professional performances before the scheduled conference. 
 

To the ST: Complete the evaluations in your Student Teaching Handbook as a self-
assessment. Collect and organize appropriate documentation and bring to the conference. 
 

To the CT: Use the copy of the Midterm Evaluations in your Handbook to complete a draft 
assessment of the ST’s progress before you come to the Evaluation Conference. At the 
conference, use the documentation provided by the ST to validate your pre-conference 
assessment. 
 

To the FIU Supervisor: Come to the Midterm Evaluation with a draft assessment 
completed, and be prepared to conduct the consensus discussion regarding the ratings of 
the ST at this time. Be responsible for recording the consensus ratings on the document, 
affixing proper signatures and comments, and distributing the copies correctly at the end of 
the conference (see distribution key).  
 
 

Directions for use at the Final Evaluation Conference: 
 

To the ST: Complete the Final Evaluations in the Student Teaching Handbook as a self-
assessment. Collect and organize appropriate documentation and bring to the Final 
Evaluation conference. 
 

To the CT: Complete the Final Evaluations in the Handbook. Be prepared to defend your 
assessment, and to come to consensus for a final rating and grade for the course. 
 

FIU Supervisor: Complete a draft of the Final Evaluations, and be prepared to conduct the 
consensus discussion regarding the ratings and final grade in the course. Complete the 
document, distribute the copies. Be sure that the ST has the final grade determined before 
the conference is completed. 

 



 

 

FLORIDA INTERNATIONAL UNIVERSITY  -  COLLEGE OF EDUCATION 

STUDENT TEACHING MIDTERM EVALUATION 
 

              
Student       PID#     Major 

 
              
Supervisor      Date 
 

Levels of Performance:    1= Unacceptable     2= Acceptable   3= Target 
 

Interpersonal/Professional Skills and Behaviors:                               Level of Performance 

             

conscientiously completes university requirements in a professional and timely manner 1 2 3 

consistently regular and punctual in attendance 1 2 3 

abides by school operation policies 1 2 3 

maintains professional ethics and is discreet with confidential information 1 2 3 

maintains a professional image through appropriate attire and behavior 1 2 3 

participates and contributes productively in routine classroom activities w/o prompting 1 2 3 

cooperates and maintains a professional relationship with the cooperating teacher, the 
university supervisor, staff, and parents  

1 2 3 

accepts performance evaluations positively and follows through with suggestions 1 2 3 

shows sound emotional adjustments; is calm and mature in actions and reactions 1 2 3 

demonstrates the ability for reflection and for critical self-analysis  1 2 3 

is competent, responsible, enthusiastic, and dedicated 1 2 3 

Academic Skills and Behaviors: 
demonstrates the ability to plan and organize for effective instruction 1 2 3 

states lesson objective, activities, and assessment in a clear manner 1 2 3 

materials necessary for lesson are appropriate, ready, and available 1 2 3 

instruction includes positive feedback for accurate student response 1 2 3 

demonstrates a good command of the subject matter 1 2 3 

includes multiple subject areas in units of study 1 2 3 

utilizes appropriate visuals and technology that effectively support the presentation 1 2 3 

uses creative projects and activities which address the Multiple Intelligences and 
promote  critical thinking 

1 2 3 

demonstrates competence in oral and written communication (e.g., uses correct 
spelling, punctuation, and grammar) 

1 2 3 

Classroom Management Skills and Behaviors: 
demonstrates good planning and organizational skills 1 2 3 

orients students to classwork and begins instruction promptly 1 2 3 

gives clear directions on task procedure and on assignments 1 2 3 

captures students’ attention through active student involvement 1 2 3 

demonstrates effective use of classroom behavior management 1 2 3 

clearly defines and communicates behavior expectations to students 1 2 3 

monitors behavior and provides appropriate feedback to students  1 2 3 

deals effectively with inappropriate behavior (fairly and impartially) 1 2 3 

suggests alternative behavior to students when appropriate 1 2 3 

manages instructional activities effectively (e.g., small/large groups) 1 2 3 

communicates effectively nonverbally, eye contact, positive body language 1 2 3 

uses varied and positive praise statements 1 2 3 

is perceptive and able to adapt in a flexible manner to changing conditions 1 2 3 

creates a comfortable climate which accepts and fosters diversity 1 2 3 

interacts positively and respectfully with students, is fair and consistent in dealing with 
them 

1 2 3 

circulates around room to maintain student involvement 1 2 3 



 

 

 

Student Teaching Requirements: 
Student Data Base (SDB) and Learning Environment (LE) 
 
 

Daily Planning and Instruction (DPI) 
 
 

Observations (O)  
 
 

Personal Development Journal (PDJ) 
 
 

Small Group Progress Plan (SGPP): eFolio artifact (see eFolio rubric and evaluation) 
 
 
 
 

Comments 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Rating Completed by: 
 
 

Student Teacher Name (signature and date) 
 
 

Supervisor Name (signature and date) 

 
 

Cooperating Teacher Name (signature and date) 
 
 
 
 
 
DISTRIBUTION: WHITE::  Student Teacher     YELLOW:  ZEB 230 PINK:  Supervisor 



 

 

FLORIDA INTERNATIONAL UNIVERSITY  -  COLLEGE OF EDUCATION 

STUDENT TEACHING FINAL EVALUATION 
 

              
Student       PID#     Major 

 
              
Supervisor      Date          Final Grade 

Levels of Performance:   1= Unacceptable    2= Acceptable 3= Target 
 

Interpersonal/Professional Skills and Behaviors:                                          Level of    

                                         Performance 
conscientiously completes university requirements in a professional and timely manner 1 2 3 

consistently regular and punctual in attendance 1 2 3 

abides by school operation policies 1 2 3 

maintains professional ethics and is discreet with confidential information 1 2 3 

maintains a professional image through appropriate attire and behavior 1 2 3 

participates and contributes productively in routine classroom activities w/o prompting 1 2 3 

cooperates and maintains a professional relationship with the cooperating teacher, the 
university supervisor, staff, and parents  

1 2 3 

accepts performance evaluations positively and follows through with suggestions 1 2 3 

shows sound emotional adjustments; is calm and mature in actions and reactions 1 2 3 

demonstrates the ability for reflection and for critical self-analysis  1 2 3 

is competent, responsible, enthusiastic, and dedicated 1 2 3 

Academic Skills and Behaviors: 
demonstrates the ability to plan and organize for effective instruction 1 2 3 

states lesson objective, activities, and assessment in a clear manner 1 2 3 

materials necessary for lesson are appropriate, ready, and available 1 2 3 

instruction includes positive feedback for accurate student response 1 2 3 

demonstrates a good command of the subject matter 1 2 3 

includes multiple subject areas in units of study 1 2 3 

utilizes appropriate visuals and technology that effectively support the presentation 1 2 3 

uses creative projects and activities which address the Multiple Intelligences and 
promote  critical thinking 

1 2 3 

demonstrates competence in oral and written communication (e.g., uses correct 
spelling, punctuation, and grammar) 

1 2 3 

Classroom Management Skills and Behaviors: 
demonstrates good planning and organizational skills 1 2 3 

orients students to classwork and begins instruction promptly 1 2 3 

gives clear directions on task procedure and on assignments 1 2 3 

captures students’ attention through active student involvement 1 2 3 

demonstrates effective use of classroom behavior management 1 2 3 

clearly defines and communicates behavior expectations to students 1 2 3 

monitors behavior and provides appropriate feedback to students  1 2 3 

deals effectively with inappropriate behavior (fairly and impartially) 1 2 3 

suggests alternative behavior to students when appropriate 1 2 3 

manages instructional activities effectively (e.g., small/large groups) 1 2 3 

communicates effectively nonverbally, eye contact, positive body language 1 2 3 

uses varied and positive praise statements 1 2 3 

is perceptive and able to adapt in a flexible manner to changing conditions 1 2 3 

creates a comfortable climate which accepts and fosters diversity 1 2 3 

interacts positively and respectfully with students, is fair and consistent in dealing with 
them 

1 2 3 

circulates around room to maintain student involvement 1 2 3 

 



 

 

Student Teaching Requirements: 
Student Data Base (SDB) and Learning Environment (LE) 
 
 

Daily Planning and Instruction (DPI) 
 
 

Observations (O) 
 
 

Personal Development Journal (PDJ) 
 
 

Small Group Progress Plan (SGPP): eFolio artifact (see eFolio rubric and evaluation) 
 
 
 
 

Final Grades, Levels of Performance, and Rubric: 

Grade Level Rubric 
A Target Consistent performance in all “Target” indicators 

A- / B+ Target High frequency of “Target” indicators with some improvement needed  

B Acceptable Consistent performance in all “Acceptable” indicators 

B- / C+ Acceptable High frequency of “Acceptable” indicators with some improvement needed 

C Acceptable Minimal performance in “Acceptable” indicators 

C- & Below Unacceptable Consistent performance in most “Unacceptable” indicators 
 
 

Comments 

 
 
 
 
 
 
 
 

 
Rating Completed by: 
 
 

Student Teacher Name (signature and date) 
 
 

Supervisor Name (signature and date) 

 
 

Cooperating Teacher Name (signature and date) 
 
 
DISTRIBUTION: WHITE:  Student Teacher           YELLOW:  ZEB 230   PINK:  SUPERVISOR 



 

 

APPENDIX J:  FLORIDA INTERNATIONAL UNIVERSITY   COLLEGE OF EDUCATION 

 EVALUATION OF SMALL GROUP PROGRESS PLAN (eFolio Artifact) 
                                                                                                                                                            
______________________________________________       _________________________________________   __________________________________________ 

                   Student Teacher                                                     Program / Course Code                                  Semester/Year                           
       
______________________________________       __________________________________   _________________________________  
                   Cooperating Teacher                                               University Supervisor                             Overall Level of Performance             
 
 LEVEL of PERFORMANCE:    1= UNACCEPTABLE     2= ACCEPTABLE     3= TARGET    (SEE RUBRIC) 
 Students MUST receive “Acceptable” or “Target” Level of Performance in order to successfully pass this course!  

FLORIDA EDUCATOR ACCOMPLISHED PRACTICES 
 

     Level of  

  Performance 

1. ASSESSMENT:  The preprofessional teacher collects and uses data gathered from a variety of sources. These sources included both 
traditional and alternate assessment strategies. Furthermore, the teacher can identify and match the students’ instructional plans with their 
cognitive, social, linguistic, cultural, emotional, and physical needs. 

 Identifies students’ cognitive, social, linguistic, cultural, emotional, and physical needs in order to design individual and  group 
instruction. 

 Interprets, with assistance, data from various informal and standardized assessment procedures. 
 Reviews assessment data and identifies students’ strengths and weaknesses. 

 
 
 
1     2      3 

2. COMMUNICATION:  The preprofessional teacher recognizes the need for effective communication in the classroom and is in the 
process of acquiring techniques which she/he will use in the classroom. 

 Varies communication (both verbal and nonverbal) according to the nature and needs of individuals. 
 Communicates to all students high expectations for learning. 
 Provides opportunities for students to receive constructive feedback on individual work and behavior. 

 
 
1     2      3 

3. CONTINUOUS IMPROVEMENT: The preprofessional teacher realizes that she/he is in the initial stages of a lifelong learning process 
and that self-reflection is one of the key components of that process. While her/his concentration is, of necessity, inward and personal, the 
role of colleagues and school-based improvement activities increases as time passes. The teacher’s continued professional improvement 
is characterized by self-reflection, working with immediate colleagues and teammates, and meeting the goals of a personal professional 
development plan.  

 Communicates student progress with students, families, and colleagues. 
 Shows evidence of reflection and improvement in her/his performance in teaching/learning activities. 

 
 
 
1     2      3 

4. CRITICAL THINKING:  The preprofessional teacher is acquiring performance assessment techniques and strategies that measure 
higher order thinking skills in students and is building a repertoire of realistic projects and problem-solving activities designed to assist all 
students in demonstrating their ability to think creatively. 

 Provides opportunities for students to learn higher-order thinking skills. 
 Identifies strategies, materials, and technologies that she/he will use to expand students’ thinking abilities. 
 Modifies and adapts lessons with increased attention to the learners’ creative thinking abilities. 

 
 
1     2      3 



 

 

5. DIVERSITY:  The preprofessional teacher establishes a comfortable environment which accepts and fosters diversity. The teacher must 
demonstrate knowledge and awareness of varied cultures and linguistic backgrounds. The teacher creates a climate of openness, inquiry, 
and support by practicing strategies such as acceptance, tolerance, resolution, and mediation. 

 Accepts and values students from diverse cultures and linguistic backgrounds and treats all students equitably. 
 Has a repertoire of teaching techniques and strategies to effectively instruct all students. 
 Selects and introduces materials and resources that are multicultural. 

 
 
 
1     2     3 

6. ETHICS:  Adheres to the Code of Ethics and Principles of Professional Conduct of the Education profession in Florida. 
 Makes reasonable effort to protect students from conditions harmful to learning and/or to the student’s mental and/or physical 

health and/or safety. 
 Maintains honesty in all professional dealings. 

 
 
1     2     3 

7. HUMAN DEVELOPMENT AND LEARNING:  Drawing upon well established human development/learning theories and concepts and a 
variety of information about students, the preprofessional teacher plan instructional activities. 

 Recognizes developmental levels of students and identifies differences within a group of students. 
 Varies activities to accommodate different student learning needs, developmental levels, experiential backgrounds, linguistic 

development, and cultural heritage. 
 Uses alternative instructional strategies to develop concepts and is aware of the rationale for choosing different methods. 

 
 
 
1     2     3 

8. KNOWLEDGE OF SUBJECT MATTER:  The preprofessional teacher has a basic understanding of the subject field and is beginning to 
understand that the subject is linked to other disciplines and can be applied to real-world integrated settings. The teacher’s repertoire of 
teaching skills includes a variety of means to assist student acquisition of new knowledge and skills using that knowledge. 

 Communicates knowledge of subject matter in a manner that enables students to learn. 
 Increases subject matter knowledge in order to integrate the learning activities. 
 Uses the materials and technologies of the subject field in developing learning activities for students. 

 
 
 
1     2     3 

9. LEARNING ENVIRONMENTS:  The preprofessional teacher understands the importance of setting up effective learning environments 
and has techniques and strategies to use to do so including some that provide opportunities for student input into the processes. The 
teacher understands that she/he will need a variety of techniques and work to increase his/her knowledge and skills. 

 Practices a variety of techniques for establishing smooth and efficient routines. 
 Applies the established rules and standards for behaviors consistently and equitably. 
 Monitors learning activities by providing feedback and reinforcement to students. 
 Provides clear directions for instructional activities and routines. 

 
 
 
1    2     3 

10. PLANNING:  Recognizing the importance of setting high expectations for all students, the preprofessional teacher works with other 
professionals to design learning experiences that meet students’ needs and interests. The teacher candidate continually seeks 
advice/information from appropriate resources (including feedback), interprets the information, and modifies his/her plans appropriately. 
Planned instruction incorporates a creative environment and utilizes varied and motivational strategies and multiple resources for providing 
comprehensible instruction for all students. Upon reflection, the teacher continuously refines outcome assessment and learning 
experiences. 

 Plans and conducts lessons with identified student performance and learning outcomes. 
 Plans activities that engage students in learning activities and employs strategies to re-engage students who are off-task. 
 Demonstrates instructional flexibility and an awareness of the teachable moment. 

 
 
 
 
1     2     3 



 

 

11. ROLE OF THE TEACHER:  The preprofessional teacher communicates and works cooperatively with families and colleagues to 
improve the educational experiences at the school. 

 Proposes ways in which families can support and reinforce classroom goals, objectives, and standards. 
 Can describe overt signs of child abuse and severe emotional distress and knows to whom such observations should be reported. 

* 
 Works with colleagues to identify students’ educational, social, linguistic, cultural, and emotional needs. 

 
 
1   2      3 

12. TECHNOLOGY:  The preprofessional teacher uses technology as available at the school site and as appropriate to the learner. 
She/he provides students with opportunities to actively use technology and facilitates access to the use of electronic resources. The 
teacher also uses technology to manage, evaluate, and improve instruction. 

 Uses technology in lesson and material preparation. 
 Identifies technology productivity tools to assist with management of student learning. 
 Teaches students to use available computers and other forms of technology. 

 
 
1   2     3 

 
* CAT = Child Abuse Training (online) Must submit Certificate of Completion to FIU Supervisor at Final Evaluation. 
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SIGNATURES: 
Supervisor_______________________________________________ 
Cooperating Teacher ______________________________________ 
Student Teacher___________________________________________ 
 

 

  Distribution:         White – Student Teacher                     Yellow - ZEB 220                               Pink - FIU Supervisor 
 
 
 

 

 

 

 

 



 

 

APPENDIX I: STUDENT TEACHING MIDTERM AND FINAL REPORT  
 

Performance Goals and Objectives Related to the College’s Conceptual Framework 
 

 The desired future of the College of Education at Florida International University is one in which candidates, faculty, and staff embrace the shared 
experiences of a diverse, international, professional learning community. (Vision Statement of the Conceptual Framework of the College of 
Education – Revised 2007, p.1).  

 During the student teaching semester, teacher candidates are expected to demonstrate proficiencies, or learning outcomes, which are explained 
in the  
COE’s Conceptual Framework. Student teachers are required to know, do, and understand the proficiencies of their specific program. 

 The three major outcomes become the lens through which each program organizes learning experiences and contributes to the vision and aim of 
the College of Education. 

o Unit Content Outcome: Stewards of the Discipline (Knowledge) 
o Unit Process Outcome: Reflective Inquirer (Skills) 
o Unit Dispositions Outcome: Mindful Educator (Dispositions)  

 The desired performance learning outcomes, or institutional standards, of teacher candidates at the initial level are aligned with the state 
standards (Florida Educator Accomplished Practices – FEAPs) and the professional standards (Interstate New Teacher Assessment and Support 
Consortium – INTASC). 

 

Institutional Standards 
 

College of Education 

Learning Outcomes 
 

State Standards 
 

 

FEAPs 

Professional Standards  
 

 

INTASC 

   

Unit Content Outcome:  

 

Stewards of the Discipline 

(Knowledge) 

 

Florida   

Educator 

Accomplished 

Practices 

Interstate  

New Teacher  

Assessment and Support 

Consortium 

 

 

In Progress 

 

 

Acceptable 

 

 

Target 

 

Students . . . 

     

1: Know content and pedagogical content. 8: Knowledge of 
Subject Matter 

1: Content Knowledge    

2: Know how to use knowledge to help all students 
learn. 

8: Knowledge of 
Subject Matter 

1: Content Knowledge    

3: Engage in cross-disciplinary activities to ensure 
breadth and depth of student knowledge. 

8: Knowledge of 
Subject Matter 

1: Content Knowledge    

4: Know how to experiment with pedagogical 
techniques through inquiry, critical analysis, synthesis 
of the subject, and the integration of technology. 

10: Planning 
 
 

7: Planning for Instruction 
 

   

5: Know how to evaluate the results of their 
experimentation.  

1: Assessment 8: Assessment    



 

 

Institutional Standards 

College of Education 

Learning Outcomes 

State Standards 
 

FEAPs 

Professional Standards 
 

INTASC 

 
 

 

 
 

 

 
 

Unit Process Outcome:  
 

Reflective Inquirer 

(Skills) 

Florida 

Educator 

Accomplished 

Practices 

Interstate 

New Teacher  

Assessment and Support 

Consortium 

 

 

In Progress 

 

 

Acceptable 

 

 

Target 

Students . . .      

1: Review and assess data, related to student 
knowledge, and gathered from a variety of sources. 

1: Assessment 8: Assessment    

2: Communicate to all students high expectations for 
learning, and support, encourage, and give positive 
and fair feedback about their learning efforts. 

2: Communication 6: Communication    

3: Reflect on practice with the goal of continuous 
improvement. 

3: Continuous 
Improvement 

9: Reflective Practice and 
Professional Development 

   

4: Think critically about educational issues through a 
form of inquiry that investigates educational dilemmas 
and problems and seek resolutions that benefit 
students. 

4: Critical Thinking 
 

4: Instructional Strategies    

5: Are sensitive to and understand individual and 
cultural differences among students in an urban 
environment in order to enhance learning. 

5: Diversity 
 

3: Learner Diversity 
 

   

6: Provide learning opportunities for all students 
appropriate to student learning style, linguistic and 
cultural heritage, experiential background, and 
developmental level. 

7: Human 
Development and 
Learning 

2: Learner Development    

7: Use knowledge to help learners foster global 
connections. 

8: Knowledge of 
Subject Matter 

1: Content Knowledge    

8: Provide opportunities for student input into 
behavioral expectations by helping students develop a 
set of shared values and beliefs, and by providing 
occasions for reflection upon the rules. 

9: Learning 
Environments 

5: Learning Environment    

9: Develop plans with students and with other teachers 
by including and interpreting feedback and modify 
plans in an effort to design learning experiences that 
meet students’ needs and interests. 

10: Planning 7: Planning for Instruction    

10: Collaborate with other professional educators, 
families, and communities. 

11: Role of the 
Teacher 

10: Community    

11: Foster learning environments that take into 
account technological resources. 

12: Technology 4: Instructional Strategies    

      



 

 

Unit Dispositions Outcome:  

 

Mindful Educator 

(Dispositions) 

Florida 

Educator 

Accomplished 

Practices 

Interstate 

New Teacher 

Assessment and Support 

Consortium 

In Progress Acceptable Target 

Students . . .      

1: Adopt a critical eye toward ideas and actions (Being 
Analytical). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

2: Withhold judgment until understanding is achieved 
by being thoughtful in actions (Managing Impulsivity). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

3: Work to see things through by employing systematic 
methods of analyzing problems (Persisting). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

4: Think about his/her own thinking (Reflective 
Thoughtfulness). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

5: Think and communicate with clarity and precision 
(Communicating Accurately). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

6: Show curiosity and passion about learning through 
inquiry (Being Inquisitive). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

7: Show a sense of being comfortable in situations 
where the outcomes are not immediately known by 
acting on the basis of his/her initiative and not from 
needing a script (Taking Responsible Risks). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

8: Recognize the wholeness and distinctiveness of 
other people’s ways of experiencing and making 
meaning by being open-minded (Being Open-minded). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

9: Take time to check over work because of being 
more interested in excellent work than in expediency 
(Striving for Accuracy). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

10: Abstract meaning from one experience and carry it 
forward and apply it to a new situation by calling on 
store of past knowledge as a source of data to solve 
new challenges (Applying Past Knowledge to New 
Situations). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

11: Show sensitivity to the needs of others and to 
being a cooperative team member (Thinking 
Interdependently). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   

12: Show a sense of care for others and an interest in 
listening well to others (Empathic Understanding). 

6: Ethics 9: Reflective Practice and 
Professional Development 

   



 

 



 

 

         ST = Stewards of the Discipline (knowledge);    RI = Reflective Inquirer (skills);     ME = Mindful Educator (dispositions) 

 

Scoring Rubric: 3 Point Scale 

1 

Unacceptable 

2  

Acceptable 

3 

Target 

Organization and Presentation 

 

ST 1: Knows content and pedagogical content 

ME 5: Thinks and communicates with clarity and precision 
(communicates accurately) 

ME 9: Takes time to check over work because more interested in 
excellent work than in expediency (striving for accuracy) 

FEAP 2: Communication 

Lacks organization; 

Not typed;  

More than three  spelling 
or grammatical errors; 

Submitted late; 

Missing two or more 
components 

Organized in a clear and 
coherent fashion; 

Typed and neat; 

No more than three spelling 
or grammatical errors; 

Submitted on time; 

Contains most components 

Organized in a very clear, 
coherent and logical 
fashion; 

Typed and neat; 

No more than two spelling 
or grammatical errors; 

Submitted on time; 

Contains all required 
components 

Purpose Statement, Goals and Objectives 

 

ST 1: Knows content and pedagogical content 

ME 1: Adopts a critical eye toward ideas and actions (being 
analytical) 

FEAP 8: Knowledge of Subject Matter 

FEAP 10: Planning 

FEAP 11: Role of the Teacher 

Explanation of purpose is 
unclear; 

Not age or grade-
appropriate; 

Goals and objectives are 
unclear, and are not 
related to Sunshine State 
Standards or ESOL 
Standards 

Clear explanation of 
purpose; 

Age and grade-appropriate; 

Goals and objectives are 
generally clear, and related 
to Sunshine State 
Standards and ESOL 
Standards 

Very clear explanation of  
purpose;  

Age and grade-
appropriate; 

Goals and objectives are 
clearly written, and directly 
related to Sunshine State 
Standards and ESOL 
Standards 

Lesson Plans 

 

ST 2: Knows how to use knowledge to help all students learn 

ST 3: Engages in cross-disciplinary activities to ensure breadth and 
depth of student knowledge 

RI 9: Develops plans in an effort to design learning experiences that 
meet students’ needs and interests 

ME 5: Thinks and communicates with clarity and precision 
(communicates accurately) 

FEAP 1: Assessment 

FEAP 2: Communication 

FEAP 5: Diversity 

FEAP 7; Human Development and Learning 

FEAP 8: Knowledge of Subject Matter 

FEAP 10: Planning 

FEAP 12: Technology 

Lesson plans are not 
clear, and are not aligned 
with objectives; 

Do not include 
assessment procedures 
or appropriate 
instructional strategies 
and materials for students 
with specific academic, 
linguistic, cultural,  and/or 
behavioral needs;  

Activities do not reflect 
Multiple Intelligences; 

Technology is not used to 
prepare lessons and 
materials  

Lesson plans are generally 
clear, and are aligned with 
objectives; 

Include assessment 
procedures; 

Include various instructional 
strategies and materials 
appropriate for students with 
specific academic, linguistic, 
cultural,  and/or behavioral 
needs; 

Activities reflect Multiple 
Intelligences;  

Technology is used to 
prepare lessons and 
materials 

Lesson plans are 
exceptionally clear, and 
are aligned with 
objectives; 

Include assessment 
procedures; 

Include various 
instructional strategies 
and materials appropriate 
for students with specific 
academic, linguistic, 
cultural, and/or behavioral 
needs; 

Activities clearly reflect 
Multiple Intelligences; 

Technology is used 
effectively to prepare 
lessons and materials 



 

 

Lesson Implementation 
 

ST 4: Knows how to experiment with pedagogical techniques 
through inquiry, critical analysis, synthesis of the subject, and the 
integration of technology 

RI 2: Communicates to all students high expectations for learning, 
and support, encourage, and give positive feedback about their 
learning efforts. 

ME 5: Think and communicate with clarity and precision 
(communicating accurately) 

FEAP 2: Communication 

FEAP 6: Ethics 

FEAP 8: Knowledge of Subject Matter 

FEAP 9: Learning Environments 

FEAP 12: Technology 

Lessons are implemented 
inconsistently; 

Lessons include 
ineffective use of both 
verbal and nonverbal 
communication; 

Feedback is lacking; 

Technology is not used to 
teach lessons 

Lessons are implemented 
on a regular basis; 

Lessons include use of both 
verbal and nonverbal 
communication; 

Appropriate feedback is 
provided; 

Technology is used to teach 
selected lessons 

Lessons are implemented 
on a very consistent basis; 

Lessons include effective 
use of both verbal and 
nonverbal communication; 

Appropriate feedback is 
provided consistently; 

Technology is used to 
teach  lessons regularly 

Assessments 
 

ST 5: Knows how to evaluate the results of their experimentation 

RI 1: Reviews and assesses data related to student knowledge, and 
gathered from a variety of sources 

ME 6: Shows curiosity and passion about learning through inquiry 
(being inquisitive) 

FEAP 1: Assessment 

FEAP 2: Communication 

FEAP 5: Diversity 

Pre- and post- 
assessments are 
inappropriate for the age, 
grade, background, or 
ability of each student 

Pre- and post-assessments 
are appropriate for the age, 
grade, background, or ability 
of each student, and are 
used to inform instruction 

Pre- and post-
assessments are clearly 
appropriate for the age, 
grade, background, and 
ability of each student, and 
are used to inform 
instruction 

Description and Analysis of Data 
 

ST 5: Knows how to evaluate the results of their experimentation 

RI 4: Thinks critically about educational issues through a form of 
inquiry that investigates educational dilemmas and problems and 
seeks resolutions that benefit students 

ME 1: Adopts a critical eye toward ideas and actions (being 
analytical) 

ME 3: Works to see things through by employing systematic 
methods of analyzing problems (persisting) 

FEAP: 1 Assessment 

FEAP 4: Critical Thinking 

FEAP 12: Technology 

Student progress is not 
tracked and description 
lacks clarity; 

Analysis is missing or 
unclear, and not related 
to assessments and 
instructional strategies 

Student progress is tracked 
and described;  

Analysis is generally clear  

and related to assessments 
and instructional strategies 

Student progress is 
tracked and described 
clearly and accurately; 
Analysis is exceptionally 
clear and directly related 
to assessments and 
instructional strategies 

 



 

 

  

Reflection of Implementation 

 

RI 3: Reflects on practice with the goal of continuous improvement 

ME 4: Thinks about his/her own thinking (reflective thoughtfulness) 

ME 10: Abstracts meaning from one experience, carries it forward, 
and applies it to a new situation by calling on store of past knowledge 
as a source of data to solve new challenges (applying past 
knowledge to new situations) 

FEAP 3: Continuous Improvement 

 

 

Based on results of data, 
personal strengths and 
challenges are not 
described; 

Specific lesson 
components are unclear, 
lacking connection to 
success or lack of 
success of individual 
students; 

Appropriate changes are 
missing or unclear. 

Based on results of data, 
personal strengths and 
challenges are described; 
Specific lesson components 
are generally clear, and 
show connection to success 
or lack of success of 
individual students;  

Appropriate changes are 
suggested and described, 
but lack clarity. 

Based on results of data, 
personal strengths and 
challenges are described 
clearly and accurately, 
Specific lesson 
components are described 
clearly, and show 
connection to success or 
lack of success of 
individual students. 
Appropriate changes are 
suggested and described 
clearly. 

 


