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Of the classes that require field experience (EEX 3071, TSL 3080, TSL 4081, RED 4325, LAE 4942), the 

following have those field experiences attached to the critical task for the class. 

 

 

 

RED 4325 – Subject Area Reading 

 

Assignment…………………………. 2 

 

Rubric……………………………….. 2 - 4 

 

TSL 3080 Principles & Practices I 

 

Assignment…………………………. 5 

 

Rubric……………………………….. 6– 9 

 

LAE 4942 Student Teaching 

 

Assignment…………………………. 10 - 11 

 

Rubric……………………………….. 12 - 14 
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TSL 3080  - Principles and Practices I 

 

Case Study Action Research Project 

 

You will submit in writing a project related to the education of their case study ESOL student or students. The case study 
student is an ESOL child from the field school. You should interact with the child one on one whenever possible during the 
field study time, and observe the child during whole class and small group activities. Your reflections and observations will be 
kept in a field notes journal. You will meet with the professor a couple of times in the semester in order to discuss progress 
with the project. You may be asked to give a brief oral summary/presentation of your project findings in class at the end of the 
semester. Further details will be discussed in class. 

 

For an extensive description of the assignment, please see 

 
Field Hours:     15 hrs 

TSL 3080 case study approaches target exceeds 

overall essay • Essay represents more of 
a stream of consciousness than a logical 
flow of reason. 
• Essay showcases substantial need for 
further concentration in writing mechanics. 

• Essay displays logical order of events, 
noting subheadings and appropriate 
paragraphing. 
• Essay demonstrates ability to write in 
academic 
English. 

• Essay displays clever and advanced 
versions of academic reasoning. 

Interviews 
 
FEAP 5.8 The teacher creates a 
climate of openness, inquiry, and 
support by practicing strategies 
such as acceptance, tolerance, 
resolution, and mediation. 
 
FEAP 10.3 Recognizing the 
importance of setting high 
expectations for all students, the 
preprofessional teacher works with 
other professionals to design 
learning experiences that meet 
students' needs and interests 

 

Essay includes of the 
following: 
• child’s family background: socio-
economic level (estimate), schooling, 
literacy in L1 and L2, languages spoken, 
reading habits (you can find this out by 
observation and questioning, no exact 
responses are expected); 
• individuals’ background: schooling, 
literacy in L1, languages spoken, reading 
habits (occasional, frequent, heavy); 
• arrival:  age on arrival, changes, how the 
individual thinks that he or she learned 
English (friends, TV/radio, magazines, 
papers, books. journals); 
• level of literacy in English (estimate 
based on interaction):  oral, reading, 
writing 

• Report is given as a list of information. 

• Report includes personal 
information that adds to the story of the 
subject, adding a human and personal touch 
 Summary of the questions 
included. 
• Report is given in enthusiastic style, 
includes specific examples, flows 
appropriately from one section to the next, is 
a composite and complete story of the 
interviewees rather than just a recited list of 
information. 

 Report is a documentary 
and profile of the person, including both 
language learning information, as well 
as human dimensions 

initial assessment 

 
FEAP 5.3 The teacher must 
demonstrate knowledge and 

• Assessment includes a description of the 

child and the child’s environment. 

• Essay explains both writing and speaking 

assessment set-up. 

Assessment includes legible scanned 
examples of student’s writing 
• Assessment includes intelligible digital 
recordings of student’s speaking 

• Analysis includes insight regarding 
comparisons and reasonable expectations 
based on child’s home language and 
child’s 
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Plan 
 
FEAP 10.6 Planned instruction 
incorporates a creative environment and 
utilizes varied and motivational strategies 
and multiple resources for providing 
comprehensible instruction for all 
students.  

• Plan refers to the results 

(though no more so) of the 

first assessment. 

• Plan suggests use of upcoming activities 

with the child and the child’s family. 

 

• Plan includes direct reference (including 
examples) to the results and analysis of the 
assessment that leads you to these 
conclusions. 
• Plan demonstrates interaction with the 
cooperating teacher with respect to these 
considerations. 
• Plan links assessment results to the 
choices of upcoming meetings and activities 
with both the student and the student’s 
family 

• Reference examples link initial 
assessment to plan, including legible 
scans of student’s writing and intelligible 
digital recordings of student’s speaking. 

 

carrying out of the plan 
 
FEAP 10.3 Recognizing the importance of 
setting high expectations for all students, 
the preprofessional teacher works with 
other professionals to design learning 
experiences that meet students' needs 
and interests. 

 

Essay includes reference to 
• notes on what happens between you and 
the ESOL student; 
• at least three different visits with the 
student; 
• activities you choose, as well as what 
happens with the child, 
• explicit quotes and examples of output from 
the child. 

 

Description includes 
• explicit quotes and examples of output from 
the ESOL student. 
• notes on how the child is adjusting to the 
new environment. 
• overt reference to theories and 
conversations from the course 
• activities refer to 
Ada/Campoy authorship 
• child’s pronounced and focused use of 
first language 
• child’s activities involving the child’s family. 

 

• Essay includes actual scanned 
examples of child’s writing 
• Essay includes digital recordings of 
child’s speech 
• Essay showcases examples of child’s 
sharing work with other class members. 

 

final assessment 
FEAP 9.15 The teacher understands 
that she/he will need a variety of 
techniques and work to increase his/her 
knowledge and skills 

 
FEAP 10.14The teacher candidate 
continually seeks advice/information 
from appropriate resources (including 
feedback), interprets the information, 
and modifies her/his plans 
appropriately. The teacher continuously 

• Assessment includes a description of the 

child and the child’s environment. 

• Essay explains both writing and speaking 

assessment set-up. 

• Essay includes examples 

of data, including actual sentences and 

words the student uses. 

• Essay explains procedures and details the 

results. 

 

• Assessment includes legible scanned 
examples of student’s writing 
• Assessment includes intelligible digital 
recordings of student’s speaking 
• Assessment showcasesknowledge of 
phonetic transcription 
• Assessment includes appropriate 
analysis of data. 
• Assessment includes thorough comparison 
of child’s first assessment with the final 
assessment. 

 

• Analysis includes insight regarding 
comparisons and reasonable expectations 
based on child’s home language and 
child’s 
current English language proficiency. 

 

awareness of varied cultures and 
linguistic backgrounds.  
 
FEAP 9.3 The preprofessional teacher 
understands the importance of setting 
up effective learning environments and 
has techniques and strategies to use to 
do so including some that provide 
opportunities for student input into the 
processes.  

• Essay includes examples of data, including 

actual sentences and words the student uses. 

• Essay explain procedures and details the 

results. 

• Assessment showcases knowledge of 
phonetic transcription 
• Assessment includes appropriate 
analysis of data 

 

current English language proficiency. 
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refines outcome assessment and 
learning experiences.education (ESE) 
issues related to ELLs 
conclusions Essay names positive aspects of the 

experience. 
 

• Connections of observable phenomena to at 
least 3 in- class theories, using the language 
of the course. 

• Essay refers to possible next steps or self-
critiques. 

 

• Essay offers academic insight with 
respect to the cross-cultural and 
multilinguistic aspects of the project as 
they apply to teaching English language 
learners. 
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RED 4325 – Subject Area Reading 

 

 

Field Experience Requirement: All students registered in RED 4325/5339 are required to spend 1 ½ to two hours a week in a secondary 

classroom of your subject area, for 10-12 weeks, observing and participating. The kinds of lessons to be taught can involve one student or 

a small group of up to three students, depending on the arrangements you make with the cooperating teacher. It is the participant's 

responsibility to inform the cooperating teacher of the course field requirements as soon as the cooperating teacher is identified. If 

arrangements cannot be made with the cooperating teacher, report to Dr. Cohen as soon as possible for an alternate assignment.     

 

      Field Hours      20 hrs 

 

Critical Task 

 
Purpose: The purpose of 
Lesson Plan 3 and Reflection is 
to create a Semantic Mapping 

and Concept of Definition lesson plan to assess, scaffold, and increase student(s)’ vocabulary and conceptual growth in accordance with their cognitive, 
social, linguistic, cultural, emotional, and physical needs.   

 
Process: Using the results of Lesson 1 and 2, identify student’s morphological and semantic vocabulary skills taking into consideration their cognitive, 
social, linguistic, cultural, emotional, and physical needs. Create a lesson plan that will scaffold student(s)’ needs using a different text about the same 
topic from Lesson 1 and 2. Conduct the lesson. Write a reflection. 

1. Lesson Plan 3 
2. Rubric 
3. Reflection (4 parts) 

a.   What did you learn about writing a content lesson plan which included identifying and scaffolding students’ vocabulary skills?  
b. What did you learn about examining and assessing students’ vocabulary skills in a content area lesson? 
c. How does what you learned impact the decisions you make regarding your students’ learning needs in accordance with their 

cognitive, social, linguistic, cultural, emotional, and physical needs?  (Think about FEAPs.) 
d. How does learning about vocabulary in texts that will be read in content area lessons help inform you as a reading professional?  

 

 

 

 

Lesson Plan 3 and Reflection  

TaskStream Critical Task 

Semantic Mapping and Concept of Definition Map Lesson Plan to 
Assess and Scaffold Student’s Vocabulary  

10 
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3-Point Rubric 
Assignment 3 Efolio: Vocabulary Lesson Plan to Assess, Scaffold, and Increase Student’s Vocabulary and Conceptual Growth and Reflection – Competencies 

1& 2      

Specific Indicator D: 

Vocabulary  

Identify and apply principles of 

English morphology as they relate 
to language acquisition (e.g., 

identify meanings of morphemes, 

inflectional and derivational 
morphemes, morphemic analysis)  

Is able to identify and apply 
multiple principles of English 

morphology as they relate to 

language acquisition 
accurately  

Is able to identify and apply some 
(2) principles of English 

morphology as they relate to 

language acquisition accurately 

Is unable to identify and apply 
principles of English 

morphology as they relate to 

language acquisition accurately 
or has misconceptions about 

English morphology as related 

to language acquisition   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Identify principles of semantics as 

they relate to vocabulary 

development (e.g., antonyms, 

synonyms, figurative language) 

 

Is able to identify multiple 

principles of  semantics as 

they relate to vocabulary 

development  accurately 

Is able to identify some (2) 

principles of semantics as they 

relate to vocabulary development  

accurately 

Is unable to identify principles 

of semantics as they relate to 

vocabulary development  

accurately or has 

misconceptions about semantics 
as related to vocabulary 

development  

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Specific Indicator D: 

Vocabulary  
Identify explicit, systematic 
instructional plans for scaffolding 

vocabulary and concept 

development (e.g., common 
morphological roots, morphemic 

analysis,  

system of word relationships, 
semantic mapping,  

semantic analysis, analogies)  

Is able to identify an  explicit, 
systematic instructional plan 

for scaffolding vocabulary 
and concept development 

accurately 

Is able to identify a less than 
explicit, systematic instructional 

plan for scaffolding vocabulary and 
concept development accurately 

Is unable to identify an  
explicit, systematic 

instructional plan for 
scaffolding vocabulary and 

concept development accurately 

or has misconceptions about 
vocabulary and concept 

development  

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Content Outcome:  

Stewards of the Discipline. 
Know content and pedagogical 

content and be able use it to 
facilitate learning.  

Is able to demonstrate 
comprehensive knowledge of 

their content and pedagogical 

content and is able use it to 
facilitate 

Is able to demonstrate less than  
comprehensive knowledge of their 

content and pedagogical content 

and is able use it to facilitate 

Is unable to demonstrate 
comprehensive knowledge of 

their content and pedagogical 

content and is able use it to 
facilitate 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Process Outcome: Reflective 

Inquirers. Can reflect on practice 
and change approaches based on 

insights. 

Is fully able to reflect on 

practice and change 
approaches based on insights. 

 

Is partially able to reflect on 

practice and change approaches 
based on insights. 

Is unable to reflect on practice 

and change approaches based 
on insights. 

 

 

 .5                      .4 .3                  .2  .1                      0                 

        /.5 

Disposition Outcome: Mindful 

Educators. Conducts oneself 

professionally in being analytical, 
withholding judgment while being 

thorough, persisting, and 

communicating accurately, for 
example. 

Is able to fully conduct 

oneself professionally in 

being analytical, withholding 
judgment while being 

thorough, persisting, and 

communicating accurately.  

Is less than fully able to conduct 

oneself professionally in being 

analytical, withholding judgment 
while being thorough, persisting, 

and communicating accurately. 

Is unable to fully conduct 

oneself professionally in being 

analytical, withholding 
judgment while being thorough, 

persisting, and communicating 

accurately. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 
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Florida Educator Accomplished Practices for Lesson Plan 3 and Refection - Taskstream 
Florida Educator Accomplished 

Practices: Preprofessional Level:  

Assessment:  
6) Collects and uses data gathered from a 

variety of sources, including both 
traditional and alternate assessment 

strategies; 5)can also identify and match 

the students’ instructional plans with their 
cognitive, social, linguistic, cultural, 

emotional, and physical needs.   

Is fully able to collect and use 

data gathered from a variety 
of sources, including both 

traditional and alternate 

assessment strategies; is  fully 
able to also identify and 

match the students’ 

instructional plans with their 
cognitive, social,linguistic, 

cultural,emotional, and 

physical needs.   

Is less than fully able to collect and 

use data gathered from a variety of 
sources, including both traditional 

and alternate assessment strategies; 

less than fully able to identify and 
match the students’ instructional 

plans with their cognitive, social, 

linguistic, cultural, emotional, and 
physical needs.   

Is unable to  collect and use 

data gathered from a variety of 
sources, including both 

traditional and alternate 

assessment strategies; less than 
fully able to identify and match 

the students’ instructional plans 

with their cognitive, social, 
linguistic, cultural, emotional, 

and physical needs.   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Communication:  6) Can recognize the 

need for effective communication in the 

classroom and is in the process of 
acquiring techniques which will be used in 

the classroom.   

 

Is fully able to recognize the 

need for effective 

communication in the 
classroom and is in the 

process of acquiring 

techniques which will be used 
in the classroom.   

 

Is less than fully able to recognize 

the need for effective 

communication in the classroom 
and is in the process of acquiring 

techniques which will be used in 

the classroom.   
 

Is unable to recognize the need 

for effective communication in 

the classroom and is in the 
process of acquiring techniques 

which will be used in the 

classroom.   
 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Continuous Improvement:   

10) Realizes that self reflection is one of 

the key  components of the life-long 

learning process along with working with 
immediate colleagues and teammates, and 

meeting the goals of a personal 

professional development plan. 

Is able to fully realizes that 
self reflection is one of the 

key components of the life-

long learning process along 
with working with immediate 

colleagues and teammates, 

and meeting the goals of a 
personal professional 

development plan. 

Is less than able to fully realizes 
that self reflection is one of the key  

components of the life-long 

Learning process along with 
working with immediate colleagues 

and teammates, and meeting the 

goals of a personal professional 
development plan. 

Is unable to fully realizes that 
self reflection is one of the key  

components of the life-long 

learning process along with 
working with immediate 

colleagues and teammates, and 

meeting the goals of a personal 
professional development plan. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Critical Thinking: 

5) Is acquiring Performance 

assessment techniques and strategies that 

measure higher order thinking skills in 
students and is building a repertoire of 

realistic projects and problem-solving 

activities designed to assist all students in 

demonstrating their ability to think 

creatively. 

Is competently  acquiring 
performance assessment  

techniques and strategies that 

measure higher order thinking 
skills in students and is 

building a repertoire of 

realistic projects and 

problem-solving activities 

designed to assist all students 

in demonstrating their ability 
to think creatively. 

Is less than competently  
acquiring performance 

assessment techniques and 

strategies that measure higher order 
thinking skills in students and is 

building a repertoire of realistic 

projects and problem-solving 

activities designed to assist all 

students in demonstrating their 

ability to think creatively. 

Is incompetently acquiring 
performance assessment  

techniques and strategies that 

measure higher order thinking 
skills in students and is building 

a repertoire of realistic projects 

and problem-solving activities 

designed to assist all students in 

demonstrating their ability to 

think creatively. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Diversity: 
1, 4 Is establishing a comfortable  

environment which accepts and fosters 

diversity, demonstrating knowledge and 
awareness of varied cultures and linguistic 

backgrounds, and creating a climate 

Is competently  
establishing a comfortable  

Environment which accepts 

and fosters diversity 
demonstrating knowledge and 

awareness of varied cultures 

Is less than competently  
establishing a comfortable  

Environment which accepts 

and fosters diversity demonstrating 
knowledge and awareness of 

varied cultures and linguistic 

Is incompetently  
establishing a comfortable  

Environment which accepts and 

fosters diversity demonstrating 
knowledge and awareness of 

varied cultures and linguistic 
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of openness, inquiry, and support by 

practicing  strategies such as acceptance,  
tolerance, resolution, and mediation. 

 

and linguistic backgrounds,  

and creating a climate of 
openness, inquiry, and 

support by practicing 

strategies such as acceptance, 
tolerance, resolution, and 

mediation. 

backgrounds, and creating a 

climate of  openness, 
inquiry, and support by 

Practicing strategies such 

as acceptance, tolerance, resolution, 
and mediation 

backgrounds, and creating a 

climate of openness, inquiry, 
and support by practicing 

strategies such as acceptance, 

tolerance, resolution, and 
mediation 

 .5                      .4 .3                 .2  .1                      0         /.5 

Ethics: Adheres to the Code of Ethics and 
Principles of  Professional Conduct of the 

Education Profession of Florida. 

 

 

Competently adheres to 
the Code of Ethics and 

Principles of Professional 

Conduct of the Education 
Profession of Florida. 

 

Less than competently adheres to 
the Code of Ethics and Principles 

of Professional Conduct of the 

Education Profession of Florida. 
 

Incompetently adheres to the 
Code of Ethics and Principles 

of Professional Conduct of the 

Education Profession of 
Florida. 

 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Human 

Development and 

Learning:  7) Draws upon well 

established human development/learning 
theories and concepts and a variety of 

information about students, the 

preprofessional teacher plans instructional 
activities. 

Competently draws upon well 
established human 

development/ learning 

theories and concepts and a 
variety of information about 

students, the preprofessional 

teacher plans instructional 
activities. 

Less than competently draws upon 
well established human 

development/ learning theories 

and concepts and a variety of 
information about students, the 

Preprofessional teacher plans 

instructional activities. 

Incompetently draws upon well 
established human 

development/ learning  theories 

and concepts and a variety of 
information about students, the 

preprofessional teacher plans 

instructional activities. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Knowledge of 

Subject Matter: 

2) Has a basic understanding of the subject 

field and is beginning to understand that 

the subject is linked to other disciplines 
and can be applied to real world integrated 

settings. Has a  repertoire of teaching skills 

including a variety of means to assist the 
student acquisition of new  knowledge and 

skills using that knowledge. 

Has a basic understanding 

of the subject field and is 
beginning to understand that 

the subject is linked to 

other disciplines and can be 
applied to real world 

integrated settings. Has a 

repertoire of teaching skills 
including a variety of means 

to assist the student 

acquisition of new knowledge 
and skills using that 

knowledge. 

Has a less than basic understanding 

of the subject field and is how the 
subject is linked to other 

disciplines and can be applied to 

real world integrated settings. Has 
a less than basic repertoire of 

teaching skills and variety of 

means to assist the student 
acquisition of new knowledge 

and skills using that knowledge. 

Has a misconception of 

the subject field and how the 
subject is linked to other 

disciplines and can be applied 

to real world integrated 
settings. Has a  misconception 

of teaching skills and variety of 

means to assist the student 
acquisition of new knowledge 

and skills using that knowledge. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Learning 

Environments: 
4) Understands the importance of setting 

up effective learning environments and has 
techniques and strategies to use to do so 

including some that provide opportunities 

for student input into the processes; and 
understands that s/he will need a variety of 

techniques and work to increase his/her 

knowledge and skills.  

Fully understands the 
importance of setting up 

effective learning 

environments and has 
techniques and strategies to 

us to do so including 

some that provide 
opportunities  for student 

input into the processes; and 

understands that s/he will 
need a variety of techniques 

and work to increase his/her 
knowledge and skills. 

Less than fully understands the 
importance of setting up effective 

learning environments and has 

techniques and strategies to use to 
do so including some that provide 

opportunities for student input into  

the processes; and less than fully 
understands that s/he will need a 

variety of techniques and work to 

increase his/her knowledge and 
skills. 

Has incomplete understanding 
of the importance of setting up 

effective learning environments 

and has techniques and 
strategies to use to do so 

including some that provide 

opportunities  for student input 
into the processes; and had 

incomplete understanding that 

s/he will need a variety of 
techniques  and work to 

increase his/her knowledge and 
skills. 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Planning: 3) Recognizing the importance Fully recognizes the Less than fully recognizes the Unable to recognizes the  
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of setting high expectations for all 

students, works with other professionals to 
design learning experiences that meet 

students’ needs and interests; and 

continually seeks advice/information from 
appropriate resources (including 

feedback), interprets the information, and 

modifies her/his plans appropriately; uses 
planned instruction to incorporate a 

creative environment and varied and 

motivational strategies and multiple 
resources for providing comprehensible 

instruction for all students. Upon 

reflection, continuously refines outcome 

assessment and learning experiences. 

 

importance of setting high 

expectations for all students, 
works with other 

professionals to design 

learning experiences that 
meet students’ needs and 

interests; and continually 

seeks advice/information 
from appropriate resources 

(including feedback), 

interprets the information, 
and modifies her/his plans 

appropriately; competently 

uses planned instruction to 

incorporate a creative 

environment and varied and 

motivational strategies and 
multiple resources for 

providing comprehensible 

instruction for all students. 
Upon reflection, continuously 

and competently refines 

outcome assessment and 
learning experiences. 

 

importance of setting high 

expectations for all students, works 
with other professionals to design 

learning experiences that meet 

students’ needs and interests; and 
less than continually seeks advice/ 

information from appropriate 

resources (including feedback), 
interprets the information, and 

modifies her/his plans 

appropriately; less than 
competently uses planned 

instruction to incorporate a creative 

environment and varied and 

motivational strategies and multiple 

resources for providing 

comprehensible instruction for all 
students. Upon reflection, rarely 

and less than competently refines 

outcome assessment and learning 
experiences. 

 

importance of setting high 

expectations for all students, 
works with other professionals 

to design learning experiences 

that meet students’ needs and 
interests; and unable to seek 

advice/information from 

appropriate resources 
(including feedback), interpret 

the information, and modify 

her/his plans appropriately; 
incompetently uses planned 

instruction to incorporate a 

creative environment and 

varied and motivational 

strategies and multiple 

resources for providing 
comprehensible instruction for 

all students. Upon reflection, 

unable to continuously and 
competently refine outcome 

assessment and learning 

experiences. 
 

 .5                      .4 .3                 .2  .1                      0         /.5 

Role of the Teacher:   
4) Communicates and works cooperatively 

with families and colleagues to improve 

the educational experiences at the school.     

 

Competently communicates 
and works cooperatively with 

families and colleagues to 

improve the educational 
experiences at the school.     

 

Less than competently 
communicates and works 

cooperatively with families and 

colleagues to improve the 
educational experiences at the 

school.    

Incompetently communicates 
and works cooperatively with 

families and colleagues to 

improve the educational 
experiences at the school.     

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Technology: 7 Uses technology as 
available at the school site and as 

appropriate to the learner; provides 

students with opportunities to actively use 
technology and facilities access to the use 

of electronic resources; uses technology to 

manage, evaluate, and improve instruction. 

 

Competently uses technology 
as available at the school site 

and as appropriate to the 

learner; provides students 
with opportunities to actively 

use technology and facilities 

access to the use of electronic 
resources; uses technology to 

manage, evaluate, and 

improve instruction. 

 

 

Less than competently uses 
technology as available at the 

school site and as appropriate to the 

learner; provides students with 
opportunities to actively use 

technology and facilities access to 

the use of electronic resources; uses 
technology to manage, evaluate, 

and improve instruction. 

Incompetently uses technology 
as available at the school site 

and as appropriate to the 

learner; provides students with 
opportunities to actively use 

technology and facilities access 

to the use of electronic 
resources; uses technology to 

manage, evaluate, and improve 

instruction. 

 

 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Conventions: Writes lessons plan and 
reflection using standard English 

conventions (e.g., spelling, punctuation, 
grammar, capitalization and paragraphing) 

Is able to competently writes 
lessons plan and reflection 

using standard English 
conventions 

Is able to somewhat competently 
writes lessons plan and reflection 

using standard English conventions 

Is un able to competently writes 
lessons plan and reflection 

using standard English 
conventions 

        

  1                   .8  .75               .6 .5                       0          /1                

    /10  total 
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LAE 4942 -  Student Teaching 
The Student Teaching experience is the final field-based component in both the Bachelor’s Degree and the Masters of Arts in Teaching 
Degree initial teacher preparation programs. Student Teachers are involved in authentic diagnosing, planning, teaching, conferring, and 
assessing student performance responsibilities for an entire semester. The planned experiences provide opportunities for direct 
demonstration of the knowledge, skills and dispositions gained through the Professional Studies Core and the Content Studies.   
 

The basic purpose of student teaching is to give prospective teachers on-the-job experiences under competent supervision, and enable them 
to expand their knowledge, skills, and dispositions in the role of a professional educator. Student Teachers 
 
     Field Hours    525 
 

Student Teaching  
LAE 4942 
 
Small Group Progress Plan (SGPP) 

 

 This assignment has been developed to demonstrate the twelve Florida Educator Accomplished Practices (FEAPs) during 
Student Teaching. It is the required eFolio artifact that will be uploaded into your folder in the eFolio system (“Taskstream”), after 
you’ve received authorization by your FIU Supervisor.  

 You must receive “Acceptable” or “Target” Level of Performance on this artifact in order to pass this course! 
 Please refer to the following: 

o eFolio System – eFolio Artifacts and Rubrics Template 
o “Evaluation of Small Group Progress Plan” (completed at Final Conference) 

 

The eFolio system is the College of Education’s mechanism for documenting and tracking student mastery of the Florida Educator 
Accomplished Practices (FEAP’s). The Student Teaching experience addresses all the Florida Educator Accomplished Practices. Please 
refer to “Evaluation of Small Group Progress Plan” form for FEAP Preprofessional competencies and indicators. 
 
The artifact selected to demonstrate these practices is the Small Group Progress Plan. 
A detailed description and rubric follows. Please be advised that this artifact must be completed according to the rubric, and must receive an 
“Acceptable” or “Target” level of performance in order to pass this course. You will be advised when you are authorized to upload your 
completed artifact to your folder in the eFolio system (Taskstream). If you do not satisfy the rubric requirements, you will be asked to re-do 
your assignment so that it meets the standards established by the College of Education. If you have not uploaded a satisfactory artifact by 
the assigned due date, you will receive an “Incomplete” grade for the course.  
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Course Student Teaching (course number varies by major) 

Artifact 
Name 

Small Group Progress Plan    

FEAP(s) 
addressed 

All twelve FEAPs: 

1. Assessment     2. Communication   3. Continuous Improvement   4. Critical Thinking 

5. Diversity   6. Ethics   7. Human Development & Learning   8. Knowledge of Subject Matter    

9. Learning Environments   10. Planning   11. Role of the Teacher   12. Technology 

Brief 
summary 
of Task 
(max 150 
words) 

Students will develop a small group instructional plan in a major content area (e.g., reading, math) for 3 – 5 students that will document 
each student’s progress from the beginning to the end of the student teaching experience. The plan will include a purpose statement with 
goals and objectives, complete lesson plans – with objectives, assessments, and specific activities. The lessons will be implemented and 
tracked. Individual student progress will be documented and described. The data will be analyzed after assessment of the post-test/s.  

Task 
Description  

in Detail 

 In collaboration with your cooperating teacher (CT), select a small group of 3 – 5 students and develop an instructional plan for 
one subject area, specific to the cognitive, linguistic, cultural, behavioral, and/or physical needs of each student. 

 The content area must be reading, math, or a subject specific to your major. 
 Select appropriate standardized and/or informal pre- and post-assessment tools and administer to each student at the 

beginning and end of the semester. 
 Develop complete and specific lesson plans that include: 

o specific objectives that are age / grade / student appropriate 
o appropriate materials (e.g., multi-sensory) 
o ESE and ESOL strategies 
o appropriate subject-specific procedures, reflecting knowledge of subject matter 
o assessment that matches objective 
o activities that reflect the Multiple Intelligences / Differentiated Instruction 

 Implement lessons throughout the semester, using self-reflection to make modifications and  
             adaptations to meet the needs of all students. 

 Develop a system to track student progress (e.g., graph) 
 Document and describe each student’s progress after assessment of post-test. 
 Analyze the data and relate to specific strategies and activities that were implemented. 
 Reflect on the data and discuss strengths and challenges of your plan. 

Exact 
Contents 
Uploaded 

Entire document 

File Name  EDE4943.doc or  EEC4943.doc  or EEX 4861.doc  or  specific ST course number of your major   

File Type Word Document 

  

 
Rubric for the critical task is on the following page.
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EVALUATION OF SMALL GROUP PROGRESS PLAN (eFolio Artifact) 
                                                                                                                                                            
______________________________________________       _________________________________________   __________________________________________                    
Student Teacher                                                     Program / Course Code                                  Semester/Year                                  
______________________________________       __________________________________   _________________________________  
                   Cooperating Teacher                                               University Supervisor                             Overall Level of Performance             
 

 LEVEL of PERFORMANCE:    1= UNACCEPTABLE     2= ACCEPTABLE     3= TARGET    (SEE RUBRIC) 

 Students MUST receive “Acceptable” or “Target” Level of Performance in order to successfully pass this course! 

FLORIDA EDUCATOR ACCOMPLISHED PRACTICES 

 

     Level of  

  Performance 

1. ASSESSMENT:  The preprofessional teacher collects and uses data gathered from a variety of sources. These sources included 
both traditional and alternate assessment strategies. Furthermore, the teacher can identify and match the students’ instructional 
plans with their cognitive, social, linguistic, cultural, emotional, and physical needs. 

 Identifies students’ cognitive, social, linguistic, cultural, emotional, and physical needs in order to design individual and group 
instruction. 

 Interprets, with assistance, data from various informal and standardized assessment procedures. 
 Reviews assessment data and identifies students’ strengths and weaknesses. 

 

 

 

1     2      3 

2. COMMUNICATION:  The preprofessional teacher recognizes the need for effective communication in the classroom and is in the 
process of acquiring techniques which she/he will use in the classroom. 

 Varies communication (both verbal and nonverbal) according to the nature and needs of individuals. 
 Communicates to all students high expectations for learning. 
 Provides opportunities for students to receive constructive feedback on individual work and behavior. 

 

 

1     2      3 

3. CONTINUOUS IMPROVEMENT: The preprofessional teacher realizes that she/he is in the initial stages of a lifelong learning 
process and that self-reflection is one of the key components of that process. While her/his concentration is, of necessity, inward and 
personal, the role of colleagues and school-based improvement activities increases as time passes. The teacher’s continued 
professional improvement is characterized by self-reflection, working with immediate colleagues and teammates, and meeting the 
goals of a personal professional development plan.  

 Communicates student progress with students, families, and colleagues. 
 Shows evidence of reflection and improvement in her/his performance in teaching/learning activities. 

 

 

 

1     2      3 

4. CRITICAL THINKING:  The preprofessional teacher is acquiring performance assessment techniques and strategies that 
measure higher order thinking skills in students and is building a repertoire of realistic projects and problem-solving activities 
designed to assist all students in demonstrating their ability to think creatively. 

 Provides opportunities for students to learn higher-order thinking skills. 

 

 

1     2      3 
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 Identifies strategies, materials, and technologies that she/he will use to expand students’ thinking abilities. 
 Modifies and adapts lessons with increased attention to the learners’ creative thinking abilities. 

5. DIVERSITY:  The preprofessional teacher establishes a comfortable environment which accepts and fosters diversity. The teacher 
must demonstrate knowledge and awareness of varied cultures and linguistic backgrounds. The teacher creates a climate of 
openness, inquiry, and support by practicing strategies such as acceptance, tolerance, resolution, and mediation. 

 Accepts and values students from diverse cultures and linguistic backgrounds and treats all students equitably. 
 Has a repertoire of teaching techniques and strategies to effectively instruct all students. 
 Selects and introduces materials and resources that are multicultural. 

 

 

 

1     2     3 

6. ETHICS:  Adheres to the Code of Ethics and Principles of Professional Conduct of the Education profession in Florida. 

 Makes reasonable effort to protect students from conditions harmful to learning and/or to the student’s mental and/or physical 
health and/or safety. 

 Maintains honesty in all professional dealings. 

 

 

1     2     3 

7. HUMAN DEVELOPMENT AND LEARNING:  Drawing upon well established human development/learning theories and concepts 
and a variety of information about students, the preprofessional teacher plan instructional activities. 

 Recognizes developmental levels of students and identifies differences within a group of students. 
 Varies activities to accommodate different student learning needs, developmental levels, experiential backgrounds, linguistic 

development, and cultural heritage. 
 Uses alternative instructional strategies to develop concepts and is aware of the rationale for choosing different methods. 

 

 

 

1     2     3 

8. KNOWLEDGE OF SUBJECT MATTER:  The preprofessional teacher has a basic understanding of the subject field and is 
beginning to understand that the subject is linked to other disciplines and can be applied to real-world integrated settings. The 
teacher’s repertoire of teaching skills includes a variety of means to assist student acquisition of new knowledge and skills using that 
knowledge. 

 Communicates knowledge of subject matter in a manner that enables students to learn. 
 Increases subject matter knowledge in order to integrate the learning activities. 
 Uses the materials and technologies of the subject field in developing learning activities for students. 

 

 

 

1     2     3 

9. LEARNING ENVIRONMENTS:  The preprofessional teacher understands the importance of setting up effective learning 
environments and has techniques and strategies to use to do so including some that provide opportunities for student input into the 
processes. The teacher understands that she/he will need a variety of techniques and work to increase his/her knowledge and skills. 

 Practices a variety of techniques for establishing smooth and efficient routines. 
 Applies the established rules and standards for behaviors consistently and equitably. 
 Monitors learning activities by providing feedback and reinforcement to students. 
 Provides clear directions for instructional activities and routines. 

 

 

 

1    2     3 
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10. PLANNING:  Recognizing the importance of setting high expectations for all students, the preprofessional teacher works with 
other professionals to design learning experiences that meet students’ needs and interests. The teacher candidate continually seeks 
advice/information from appropriate resources (including feedback), interprets the information, and modifies his/her plans 
appropriately. Planned instruction incorporates a creative environment and utilizes varied and motivational strategies and multiple 
resources for providing comprehensible instruction for all students. Upon reflection, the teacher continuously refines outcome 
assessment and learning experiences. 

 Plans and conducts lessons with identified student performance and learning outcomes. 
 Plans activities that engage students in learning activities and employs strategies to re-engage students who are off-task. 
 Demonstrates instructional flexibility and an awareness of the teachable moment. 

 

 

 

 

1     2     3 

11. ROLE OF THE TEACHER:  The preprofessional teacher communicates and works cooperatively with families and colleagues to 
improve the educational experiences at the school. 

 Proposes ways in which families can support and reinforce classroom goals, objectives, and standards. 
 Can describe overt signs of child abuse and severe emotional distress and knows to whom such observations should be 

reported. * 
 Works with colleagues to identify students’ educational, social, linguistic, cultural, and emotional needs. 

 

 

1   2      3 

12. TECHNOLOGY:  The preprofessional teacher uses technology as available at the school site and as appropriate to the learner. 
She/he provides students with opportunities to actively use technology and facilitates access to the use of electronic resources. The 
teacher also uses technology to manage, evaluate, and improve instruction. 

 Uses technology in lesson and material preparation. 
 Identifies technology productivity tools to assist with management of student learning. 
 Teaches students to use available computers and other forms of technology. 

 

 

1   2     3 

* CAT = Child Abuse Training (online) Must submit Certificate of Completion to FIU Supervisor at Final Evaluation. 

 

COMMENTS 

 

 

SIGNATURES: 

Supervisor_______________________________________________ 

Cooperating Teacher ______________________________________ 

Student Teacher___________________________________________ 

 

  Distribution:         White – Student Teacher                     Yellow - ZEB 220                               Pink - FIU Supervisor 
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