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EDP 3004: Educational Psychology (3 credits) 

 

 

EDP 3004: E-folio Artifact (25 points). 
 

The State of Florida requires that those seeking certification or a professional degree in a 

College of Education demonstrate their ability to understand and apply the Florida 

Accomplished Educator Practices (FEAPS) by developing an online portfolio of the 

coursework they have completed. Each course in the College thus has an e-folio 

assignment that satisfies a different set of FEAPs requirements. You must successfully 

complete these assignments with a passing grade before the courses can be used to meet 

your degree or certification requirements.  

 

The e-folio assignment you complete in this course, an analysis of preschool in three 

cultures, will demonstrate your understanding of FEAPs 5, 7, and 9 although you do not 

need to discuss them explicitly. 

 

FEAP 5) Acceptance and fostering of diversity: Demonstrate your knowledge of 

multiculturalism and a keen sensitivity to varied linguistic and cultural backgrounds.  

 

FEAP 7) Human learning and development: Demonstrate your knowledge of learning 

theories, principles, and their application to your teaching practice.  

 

FEAP 9) The design of learning environments: Demonstrate that you can think critically 

about learning environments in which students are actively engaged in social interaction, 

cooperative learning and self-motivation. 

 

 

Analysis of Pre-school in Three Cultures 

 

You are to compare the learning environments shown in the video Pre-school in Three 

Cultures.  

 

I. Introduction: Begin with a short introduction (one paragraph) to the paper. Use this 

section to introduce the video and the schools to the outside reader.  

 

II. Constructivism:  

 Define/discuss constructivism in your own words to provide evidence that you 

understand it. 

 Identify the classroom that is most constructivist in your opinion. Provide detailed 

and clear examples of constructivist teaching techniques and discuss how they and the 

design of the learning environment epitomize the constructivist approach.  

o Be sure to define/discuss these examples in your own words to provide 

evidence that you understand them. 

o Clearly explain, in detail, why the examples you selected represent 

constructivism and how constructivism suggests that these practices 
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should improve learning. (This improvement could occur by facilitating 

development, increasing motivation, or facilitating enhanced cognitive 

processing of information.) 

o Demonstrate your mastery of FEAPS 7 and 9. 

III. Behaviorism:  

 Define/discuss behaviorism in your own words to provide evidence that you 

understand it. 

 Focus on the classroom that was most behaviorist in your opinion. Provide 

detailed and clear examples of behaviorist teaching techniques and discuss how 

they and the design of the learning environment epitomize the behaviorist 

approach.  

o Be sure to define/discuss these examples in your own words to provide 

evidence that you understand them. 

o Clearly explain, in detail, why the teaching techniques you selected 

represent behaviorism and how behaviorism suggests that these techniques 

should improve learning. (This improvement could occur by facilitating 

development, increasing motivation, or facilitating enhanced cognitive 

processing of information.) 

o Demonstrate your mastery of FEAPS 7 and 9. 

 

IV. Applying These Theories: Discuss how you would apply constructivist and/or 

behavioral instructional practices with culturally or linguistically diverse students to teach 

content in your area of expertise. 

 Identify an area of content you teach or will teach and explain how you would use 

these theories to select appropriate teaching techniques and shape the learning 

environment for students of diverse cultural and/or linguistic backgrounds.  

 Provide a few detailed examples to demonstrate 

o Your ability to apply these theories 

o You mastery of the course material 

o Your mastery of FEAPS 5, 7, and 9 

V. Conclusion: Discuss your personal reactions to what you have learned about 

behaviorism and constructivism and to the three schools you observed. 

 

Overall Guidance 

 Use your own words. Only in this way can I be sure that you understand the material. 

 Be sure to demonstrate your mastery of the course content and the three FEAPS listed 

above (no need to specifically address them, however). 

Format requirements 

This paper must be five pages long (one-inch margins, double spacing, 12-point font). 

Your writing should be of professional quality with a decided focus, strong paragraph 

construction, and good grammar and mechanics. Demonstrating these skills is an 

essential part of the assignment.  
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Rewrites and Timeliness: 

Those who do not receive a passing grade (a C) may rewrite their papers once.  

If papers are they, the grade will be reduced by one grade increment. (E.g., A paper that 

would ordinarily be graded as B+ will receive a grade of B.) 

Analysis of Pre-school in Three Cultures Rubric 

Levels/Criteria Target (score 3)  Acceptable (score 2)  Unacceptable (score 1)  
Score/
Level 

Sensitivity to cultural and linguistic 
diversity  
FEAPS 5 
5.3 Recognizes the cultural, linguistic 
and experiential diversity of students. 

5.10 Acknowledges the importance of 
family and family structure to the 
individual learner. 

Reflective Inquirer 4 Sensitive to 
individual and cultural differences 
among students. 

*Points out issues unique to 
a particular culture and 
discusses them respectfully. 
FEAP 5  
 
 
 
 

*Mentions a few cultural 
issues, but does not 
discuss them in much 
depth. FEAP 5  
 
 
 

*Ignores cultural issues or 
views them through the 
lens of the culture of the 
writer. FEAP 5  
 
 
 
 

  

Demonstrates knowledge of human 
learning and development 
FEAPS 7  

7.6 Recognizes learning theories, 
subject matter structure, curriculum 
development, student development, 
and first and second language 
acquisition processes. 
 
Stewards of the discipline 2  
knows how to use conte to help all 
students learn 

*Comprehensive discussion 
of theory in her/his own 
words. Notes whether 
practices are age-
appropriate with respect to 
cognitive and emotional 
development of individual.  
FEAP 7  

*Discussion of theory 
adequate. Undue focus 
on secondary points. 
Sticks closely to the 
book/notes. 
Notes the age 
appropriateness of a few 
factors. FEAP 7  

*Discussion of theory 
sketchy or incorrect. 
Wording too close to the 
book/notes. 
Does not comment on 
whether practices are age-
appropriate or makes 
inaccurate assessments. 
FEAP 7  

  

Demonstrates Understanding of 
learning environments 
FEAP 9 
9.4 Recognizes cognitive, linguistic, and 
affective needs of individual students 
and arranges learning environments 
and activities to meet these needs. 

Reflective Inquirer 6 Fosters 
learning environments that take 
into account technological 
resources 
Mindful Educator 7 hows a sense 
of comfort in situations where 
outcomes are not immediately 
known  

*Insightful about learning 
environments and social 
interactions FEAP 9  

*Mentions a few 
environmental issues 
and adds basic 
commentary 
FEAP 9  

*Lists few, if any, 
environmental 
characteristics. Comments 
basic or off base. FEAP 9  
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Analysis of Pre-school in Three Cultures Rubric 

Levels/Criteria Target (score 3)  Acceptable (score 2)  Unacceptable (score 1)  
Score/
Level 

Writing quality 
Reflective inquirer 3 Critical 
thinking 
 
Mindful educator 5 communicating 
accurately  

Writing quality : 
*Clearly and 
comprehensively discusses 
own view of learning 
theories as well as plans for 
applying them.  
*Examples appropriately 
support positions taken. 
Explains all examples and 
discusses how they support 
the points being made. 
*Paper takes a clear 
position, has a definite 
focus, flows. Reader can 
easily appreciate the points 
being made. Writer 
anticipates and answers the 
reader questions. 
*Organization suits the 
assignment. Important 
arguments and information 
prominently placed, clearly 
laid out with supporting 
examples. Transitions help 
the reader follow along. 
Paragraph breaks clearly 
show where one topic ends 
and the next begins. 
*Sentences complete, varied 
in structure, make clear 
points. Strong verbs. 
*Vocabulary varied, 
appropriate for the audience 
and purpose of the paper.  
*Paper displays correct 
grammar and mechanics. 

Writing Quality:  
*Discusses some 
preferences with respect 
to learning theory; has 
some ideas for 
application and practice. 
*Supports positions 
taken with a few 
examples, most of which 
are on target.  
Explains only some 
examples.  
*Paper takes a position 
and has some focus, 
although it has a good 
amount of filler. Paper 
understandable to an 
outside reader willing to 
put in some work.  
*Organization adequately 
supports the purpose of 
the paper. Reader can 
find important points with 
some effort.  
Some transitions which 
help the reader follow 
along. 
Most paragraphs well 
structured; others 
ramble.  
*Most sentences 
complete; some variety 
in structure. Some strong 
verbs. 
*Vocabulary appropriate, 
but lacks variety or is too 
close to the book/notes. 
Some wordiness. 
*Considerable 
grammatical and 
mechanical errors.  

Writing quality:  
*Alludes to learning theory; 
haphazard plans for 
application. 
*Offers few examples to 
support positions taken or 
uses examples that are off-
target. Over Generalizes. 
Leaves it to the reader to 
determine how examples 
are relevant. 
*Difficult for the reader to 
follow, even with hard work. 
Assumes reader has 
extensive background 
knowledge relevant to the 
paper. Lots of filer. Some 
passages awkward, 
garbled. 
*Paper disjointed. Reader 
must struggle to 
understand.  
Paragraphs run on, lack 
unifying themes.  
*Sentences often lack clear 
focus, run on, or are 
nongrammatical. Weak 
verbs. 
*Vocabulary limited or too 
close to the text or other 
outside sources. 
Considerable wordiness.  
*Grammar and mechanics 
lacking.  
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SSE 3346 Social Studies Content and Pedagogy 
 

Assignment three: Final paper: Students will develop a three day lesson plan for a 

social sciences class with an assessment. It must be connected to the sunshine state 
standards. This is your e-folio assignment. 
 

Rubric for Assignment Three: Final Paper 
 

Category Target 
(3 pts) 

Acceptable 
(2 pts) 

Unacceptable 
(1 pt) 

Instruction Goals & 
Objectives for 
Lesson and Related 
Activities  
 
- FEAP 10: Planning 
 
- 10.1 Identifies 
student 
performance 
outcomes for 
planned lessons. 
- 10.3 Plans 
activities to promote 
high standards for 
students through a 
climate which 
enhances and 
expects continuous 
improvement. 
 

Instructional goals and 
objectives are specifically 
identified and clearly 
stated and directly 
represent the learning 
expected as a result of 
the lesson, including 
intended activities.  
 
Student clearly identifies 
learner performance 
outcomes for planned 
lessons. 
Student plans 
challenging, diverse and 
creative activities to 
promote high standards 
for learners through a 
climate which enhances 
and expects continuous 
improvement. 
 

Instructional goals and 
objectives are stated and 
somewhat represent the 
expected learning as a 
result of the lesson, 
including intended 
activities.  
 
Student identifies learner 
performance outcomes 
for planned lessons. 
Student plans activities to 
promote high standards 
for learners through a 
climate which enhances 
and expects continuous 
improvement. 
 

Instructional goals and 
objectives are not 
appropriately stated or do 
not appropriately 
represent the expected 
learning as a result of the 
lesson, including 
intended activities.  
 
Student identifies few 
learner performance 
outcomes but not always 
developmentally 
appropriate for planned 
lessons. 
Student plans few or 
developmentally 
inappropriate activities 
that rarely promote high 
standards for learners 
through a climate which 
enhances and expects 
continuous improvement. 
 

- FEAP 8: 
Knowledge of 
Subject Matter 
 
- 8.1 Communicates 
knowledge of 
subject matter in a 
manner that 
enables students to 
learn 
- 8.3 Uses the 
materials and 
technologies of the 
subject field in 
developing learning 
activities for 

Content in lessons and 
related activities is 
accurate and promotes 
coherent understanding 
and learning of the 
content. Student 
communicates subject 
matter with exemplary 
effectiveness, enabling 
students to learn. Lesson 
includes materials and 
technologies appropriate 
to content. All 
components of the 
assignment are included 
and materials list is 

Content in lessons and 
related activities is mostly 
accurate and promotes a 
somewhat coherent 
understanding and 
learning of the content. 
Student communicates 
subject matter to an 
acceptable level, 
enabling students to 
learn. 
Materials/technologies in 
lesson may not be most 
appropriate for particular 
content but are 
reasonable. All 

Content in lessons and 
related activities is 
accurate with a few 
errors and lacks 
appropriate coherence 
for the development of 
understanding and 
learning of the content. 
Student communicates 
poorly, reflected on 
his/her students’ 
difficulties to learn. 
Materials/technologies 
are inadequate for 
teaching of the content. 
Component of the 
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students complete. No errors with 
respect to content in 
lesson and related 
materials. 
 
 

components of the 
assignment are included 
and materials list is 
somewhat complete. 
Made few, un-
substantive errors with 
respect to content in 
lesson and related 
materials. 
. 
 

assignment are 
incomplete and materials 
list is lacking. Made 
some errors or a central 
substantive error with 
respect to content in 
lesson and related 
materials. 

- FEAP 1: 
Assessment of 
student needs and 
progress 
 
1.1 Analyzes 

individuals’ 
learning needs 
and practices 
techniques 
which 
accommodate 
differences, 
including 
linguistic and 
cultural 
difference. 

1.6 Employs 
traditional and 
alternative 
assessment 
strategies in 
determining 
students’ 
mastery of 
specified 
outcomes. 

 
 
 

 
Student is fully able to 
collect, analyze and use 
students’ learning needs 
data gathered from a 
variety of sources, 
always including both 
traditional and alternate 
assessment strategies. 
He/she does this on a 
regular basis, in creative 
ways, and informed by 
research. He/she is 
sensitive and able to 
accommodate 
differences, including 
linguistic and cultural 
differences. He/she is  
fully able to also identify 
and match successfully 
the students’ instructional 
plans with their cognitive, 
social, linguistic, 
cultural, emotional, and 
physical needs always 
informed by research, 
theory and professional 
practices.   
 

 
Student is able to collect, 
analyze and use 
students’ learning needs 
data gathered from 
different sources, often 
including both 
traditional and alternate 
assessment strategies. 
He/she does this on a 
regular basis, though not 
always in creative ways, 
and informed by 
research. He/she is 
sensitive and able to 
accommodate 
differences, including 
linguistic and cultural 
differences. He/she is  
identifies and matches 
the students’ instructional 
plans with their cognitive, 
social, linguistic, 
cultural, emotional, and 
physical needs, though 
not always fully 
successful or informed by 
research, theory and 
professional practices.   
 

 
Student is not able to 
collect, analyze and use 
students’ learning needs 
data gathered from 
different sources, or does 
it at a very basic level. 
He/she does not include 
diverse assessment 
strategies. He/she does 
not collect assessment 
data on a regular basis, 
or does it without 
creativity. He/she is not 
sensitive or able to 
accommodate 
differences, including 
linguistic and cultural 
differences. He/she does 
not identify and/or match 
efficiently the students’ 
instructional plans with 
their cognitive, social, 
linguistic, 
cultural, emotional, and 
physical needs. Student 
does not carry on 
assessment and 
assessment planning 
informed by research, 
theory and professional 
practices.   
 

 
Communication and 
coherence among 
assignment, lesson 
plan, reflection and 
presentation (FEAP 
3 Continuous 

Written materials and 
oral presentation are 
well-organized, 
grammatically accurate, 
and professionally 
presented. Materials and 
presentation demonstrate 

Written materials and 
oral presentation are 
somewhat appropriately 
organized, grammatically 
accurate with few errors, 
and professionally 
presented. Materials and 

Written materials or oral 
presentation lack 
appropriate organization, 
lack grammatical 
accuracy, and are limited 
with respect to 
professional 
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Improvement) 
(Communication 
Competency, i.e., 
written and oral) 
 
3.10 Evidence of 
reflection and 
improvement in 
teaching activities 
3.14 Reflects on 
personal judgment 
and can articulate to 
colleagues, parents, 
and the business 
community 

important abilities for 
continuous improvement 
including clear coherence 
in research, planning and 
reflection, as well as 
strong ability to present 
to and share learning 
with colleagues/peers. 

presentation demonstrate 
some abilities for 
continuous improvement 
including some 
appropriate coherence in 
research, planning and 
reflection, as well as 
ability to present to and 
share learning with 
colleagues/peers. 

presentation. Materials 
and presentation 
demonstrate limited 
abilities for continuous 
improvement including 
lack of appropriate 
coherence in research, 
planning and reflection, 
or lacking ability to 
professionally present to 
and share learning with 
colleagues/peers. 
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SSE 4380 Developing a Global Perspective 

  
Comparative Case Study Unit Plan 
 

Comparative Case Study Unit Plan critical Task and rubric 
This is a minimum three-day block unit plan, in which you choose one of the articles in the Universal Declaration of Human Rights. 
After providing background materials on the UDHR, and one of the articles of the UDHR, you will prepare a lesson that compares the 
implementation (or lack thereof) of that article in a country in the Arab and Muslim world with its implementation in the US.  
 

 

Rubric continued on following page. 

Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 2 Communication 
Identifies appropriate techniques for 
leading a class discussion and for 
communicating with students to 
promote student action and 
performance.  
2.6 Acquires and adapts interaction 
routines (e.g., active listening) for 
individual work, cooperative 
learning, and whole group 
activities. 
 

Comparative case study unit plan 
includes appropriate strategies 
and techniques for 
communicating with students and 
engaging students in class 
and/or small group discussions, 
promoting student action and 
performance. 

Comparative case study unit plan 
includes somewhat appropriate 
strategies and techniques for 
communicating with students and 
engaging students in class 
and/or small group discussions, 
promoting student action and 
performance. 

Comparative case study unit plan 
lacks appropriate strategies and 
techniques for communicating 
with students and engaging 
students in class and/or small 
group discussions, promoting 
student action and performance. 
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 4 Critical Thinking 
Knowledge of strategies, materials, 
and technologies that will foster 
critical and creative thinking  
4.1 Provides opportunities for 
students to learn higher-order 
thinking skills. 

4.2 Identifies strategies, materials, 
and technologies which she/he will 
use to expand students’ thinking 
abilities. 

4.3 Has strategies for utilizing 
discussions, group interactions, 
and writing to encourage student 
problem solving. 

4.4 Poses problems, dilemmas, and 
questions in lessons. 

4.5 Assists students in 
development and use of rules of 
evidence. 

Comparative case study unit plan 
lessons include appropriate 
strategies and materials that 
engage students in inquiry and 
the study of patterns in 
constructing relationships or 
concepts through analyzing, 
conjecturing, and defending or 
justifying ideas. Strategies are 
conducive to teacher facilitation 
of discussion of students’ ideas. 
Comparative case study unit plan 
demonstrates appropriate 
analysis of the UDHR as applied 
to the Arab/Muslim world context. 

Comparative case study unit plan 
lessons include somewhat 
appropriate strategies and 
materials that engage students in 
inquiry and the study of patterns 
in constructing relationships or 
concepts through analyzing, 
conjecturing, and defending or 
justifying ideas. Strategies are 
somewhat conducive to teacher 
facilitation of discussion of 
students’ ideas.  Comparative 
case study unit plan 
demonstrates somewhat 
appropriate analysis of the 
UDHR as applied to the 
Arab/Muslim world context. 

Comparative case study unit plan 
lessons include lack appropriate 
strategies and materials that 
engage students in inquiry and 
the study of patterns in 
constructing relationships or 
concepts through analyzing, 
conjecturing, and defending or 
justifying ideas. Strategies are 
not conducive to teacher 
facilitation of discussion of 
students’ ideas.  Comparative 
case study unit plan lacks 
appropriate analysis of the 
UDHR as applied to the 
Arab/Muslim world context. 

FEAP 5 Diversity 
Knowledge of cultural, linguistic, and 
learning style differences and of 
instructional strategies, materials, and 
classroom practices that supports all 
students’ learning and the equitable 
treatment of all students.  
5.9 Selects and introduces 
materials and resources that are 
multicultural. 
 

Comparative case study unit plan 
includes strategies and materials 
that support multicultural 
understanding of the Universal 
Declaration of Human Rights. At 
least one UDHR issue important 
in the Arab/Muslim world is 
addressed comprehensively. 

Comparative case study unit plan 
includes strategies and materials 
that support multicultural 
awareness of the Universal 
Declaration of Human Rights. At 
least one UDHR issue important 
in the Arab/Muslim world is 
addressed but some key ideas 
are missed or inaccurate. 

Comparative case study unit plan 
lacks strategies and materials 
that support multicultural 
awareness of the Universal 
Declaration of Human Rights. At 
least one UDHR issue important 
in the Arab/Muslim world is 
addressed but key ideas are 
inaccurate. 



Critical Task Assessments & Rubrics for Social Sciences Teacher Preparation Programs 

  11 

 

Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 8 Knowledge of Subject 
Matter 
Uses the materials and technologies 
of the subject field in developing 
learning activities for students and 
communicates knowledge of subject 
matter in a matter that enables 
students to learn.  
8.1 Communicates knowledge of 
subject matter in a manner that 
enables students to learn. 

8.2 Increases subject matter 
knowledge in order to integrate the 
learning activities. 

 

Comparative case study unit plan 
demonstrates accurate use of 
social science instructional 
strategies and materials that are 
appropriate for the social science 
learning outcome(s) (i.e., goals, 
objectives, SSS).  Comparative 
case study unit plan teaching 
strategies are based on a 
combination of theory, research 
and documented best practice. 
Plan includes leading 
questions/discussion points 
indicating understanding of the 
UDHR, the Arab/Muslim world 
and events/issues relevant to the 
assignment. 
 

Lesson critique report and Unit 
Plan lessons demonstrate a few 
inaccuracies in the use of 
science.  Most instructional 
strategies and materials are 
appropriate for the science 
learning outcome(s) (i.e., goals, 
objectives, SSS). Most strategies 
in the comparative case study 
unit plan are based on a 
combination of theory, research 
and documented best practice. 
Plan includes leading 
questions/discussion points 
indicating limited understanding 
of the UDHR, the Arab/Muslim 
world and events/issues relevant 
to the assignment. 
 

Lesson critique report and Unit 
Plan lessons demonstrate 
substantive inaccuracies in the 
use of science.  Many of the 
instructional strategies and 
materials are inappropriate for 
the science learning outcome(s) 
(i.e., goals, objectives, SSS). 
Strategies in the comparative 
case study unit plan lack bases 
on a combination of theory, 
research and documented best 
practice. 
Comparative Case study unit 
plan does not include leading 
questions/discussion points 
indicating limited understanding 
of the UDHR, the Arab/Muslim 
world and events/issues relevant 
to the assignment. 

    

FEAP 12 Technology 
Knowledge of strategies for the 
implementation of technology in the 
teaching and learning process  
12.1 Uses, on a personal basis, 
learning media, computer 
applications, and other technology. 

12.6 Uses technology in lesson and 
material preparation 

Comparative Case study unit 
plan demonstrates appropriate 
use of technology for developing 
instructional materials, delivering 
instructions, completing lesson 
critique process and creating the 
unit plan.  

Comparative Case study unit 
plan demonstrates somewhat 
appropriate use of technology for 
developing instructional 
materials, delivering instructions, 
completing lesson critique 
process and creating the unit 
plan.  

Comparative Case study unit 
plan demonstrates a lack of 
appropriate use of technology for 
developing instructional 
materials, delivering instructions, 
completing lesson critique 
process or creating the unit plan.  
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SSE 4383 Perspectives in Social Studies Education 
 
 
Assignment Two: Social Sciences Project: Students will develop a memoir of their 
experiences as a student or teacher in a classroom as it relates to each theme of the 
following FEAPs - 3, 7, and 12. In each class students will be asked to share their 
reflection in the form of a blog or diary. At the end of the course, students will collate 
their memoirs in a multimedia format with pictures, drawings, sounds or other details.  

 
Rubric for the Social Sciences Project 

 Target Acceptable Unacceptable 

FEAPs 3: Continuous 
Improvement 

3.1 “Identifies 
principles and 
strategies for affecting 
changes occurring in 
her/his classroom and 
school.” 

3.3 “Uses data from 
her/his own learning 
environments as a 
basis for reflecting 
upon and 
experimenting with 
personal teaching 
practices.” 

3.9 “Shows evidence of 
reflection and 
improvement in her/his 
performance in 
teaching/learning 
activities” 

3.12 “Works as a 
reflective practitioner 
and develops the skills 
to recognize problems, 
research solutions, and 
evaluate outcomes” 

 

Student is a keen and 
critical observer in the 
classroom. The student 
uses data from her/his 
own experiences as a 
basis for reflecting 
critically upon present and 
future personal teaching 
practices. Student shows 
evidence of reflection and 
improvement (plan of 
action) in her/his 
performance in 
teaching/learning 
activities. Student is a 
reflective practitioner and 
develops the skills to 
recognize problems, 
research solutions, and 
evaluate outcomes. 

Student is developing 
critical observation skills 
in the classroom. The 
student uses data from 
her/his own experiences 
as a basis for reflecting 
upon present and future 
personal teaching 
practices. Student shows 
some evidence of 
reflection and 
improvement (plan of 
action) in her/his 
performance in 
teaching/learning 
activities. Student is 
somewhat reflective 
practitioner. She/he 
develops some skills to 
recognize problems, 
research solutions, and 
evaluate outcomes.  

Student is not a 
critical observer in 
the classroom. The 
student simply 
reports on her/his 
own experiences and 
hence, providing no 
reflection on present 
and future personal 
teaching practices. 
Student shows no 
evidence of reflection 
and improvement 
(plan of action) in 
her/his performance 
in teaching/learning 
activities. Student is 
not a reflective 
practitioner. She/he 
develops very few 
skills to recognize 
problems, research 
solutions, and 
evaluate outcomes.  
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FEAPs 7: Human 
Development and 
Learning 

7.1 “Recognizes 
developmental levels of 
students and identifies 
differences in a group 
of students” 

7.6 “Recognizes 
learning theories, 
subject matter 
structure, curriculum 
development, student 
development, and first 
and second language 
acquisition processes” 

7.8 “Develops short-
term personal and 
professional goals 
relating to human 
development and 
learning” 

 

The memoir includes 
numerous entries showing 
that the student 
recognizes developmental 
levels of students and 
identifies differences in a 
group of students. The 
memoir reflects that the 
student thoroughly 
recognizes learning 
theories, subject matter 
structure, curriculum 
development, student 
development, and first 
and second language 
acquisition processes. 
The student includes in 
her/his memoir short-term 
personal and professional 
goals (as a plan of action) 
relating to human 
development and 
learning. 

The memoir includes 
some entries showing 
that the student 
recognizes 
developmental levels of 
students and identifies 
differences in a group of 
students. The memoir 
reflects that the student 
somewhat recognizes 
learning theories, subject 
matter structure, 
curriculum development, 
student development, 
and first and second 
language acquisition 
processes. The student 
mentions in her/his 
memoir a few short-term 
personal and 
professional goals 
relating to human 
development and 
learning. 

The memoir includes 
very few or no entries 
showing that the 
student recognizes 
developmental levels 
of students and 
identifies differences 
in a group of 
students. The student 
does not recognize 
learning theories, 
subject matter 
structure, curriculum 
development, student 
development, and 
first and second 
language acquisition 
processes. The 
student rarely 
mentions in her/his 
memoir short-term 
personal and 
professional goals 
relating to human 
development and 
learning. The memoir 
lacks a plan of action 
for improvement. 

FEAPs 12: 
Technology 

12.1 “Uses, on a 
personal basis, 
learning media, 
computer applications, 
and other technology”  

 

The student prepares the 
memoir using the 
computer and computer 
applications. The student 
presents the memoir using 
a wide array of technology 
(such as Word processor, 
Power Point, audio, 
special software for 
photographs, etc). 

The student prepares 
the memoir using the 
computer and computer 
applications. The 
student presents the 
memoir using some 
technology (such as 
Word processor, Power 
Point, audio, special 
software for 
photographs, etc). 

The student neither 
prepares nor 
presents the memoir 
using technology.  
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RED 4325 – Subject Area Reading 

 
Purpose: The purpose of Lesson Plan 3 and Reflection is to create a Semantic Mapping and 
Concept of Definition lesson plan to assess, scaffold, and increase student(s)’ vocabulary and 
conceptual growth in accordance with their cognitive, social, linguistic, cultural, emotional, and 
physical needs.   

 
Process: Using the results of Lesson 1 and 2, identify student’s morphological and semantic 
vocabulary skills taking into consideration their cognitive, social, linguistic, cultural, emotional, 
and physical needs. Create a lesson plan that will scaffold student(s)’ needs using a different text 
about the same topic from Lesson 1 and 2. Conduct the lesson. Write a reflection. 

1. Lesson Plan 3 
2. Rubric 
3. Reflection (4 parts) 

a.   What did you learn about writing a content lesson plan which included 
identifying and scaffolding students’ vocabulary skills?  
b. What did you learn about examining and assessing students’ vocabulary 

skills in a content area lesson? 
c. How does what you learned impact the decisions you make regarding 

your students’ learning needs in accordance with their cognitive, social, 
linguistic, cultural, emotional, and physical needs?  (Think about FEAPs.) 

d. How does learning about vocabulary in texts that will be read in content 
area lessons help inform you as a reading professional?  

 

3-Point Rubric 
Assignment 3 Efolio: Vocabulary Lesson Plan to Assess, Scaffold, and Increase Student’s Vocabulary and Conceptual Growth and Reflection – Competencies 

1& 2      

Specific Indicator D: 

Vocabulary  

Identify and apply principles of 
English morphology as they relate 

to language acquisition (e.g., 

identify meanings of morphemes, 
inflectional and derivational 

morphemes, morphemic analysis)  

Is able to identify and apply 

multiple principles of English 

morphology as they relate to 
language acquisition 

accurately  

Is able to identify and apply some 

(2) principles of English 

morphology as they relate to 
language acquisition accurately 

Is unable to identify and apply 

principles of English 

morphology as they relate to 
language acquisition accurately 

or has misconceptions about 

English morphology as related 
to language acquisition   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Identify principles of semantics as 
they relate to vocabulary 

development (e.g., antonyms, 

synonyms, figurative language) 
 

Is able to identify multiple 
principles of  semantics as 

they relate to vocabulary 

development  accurately 

Is able to identify some (2) 
principles of semantics as they 

relate to vocabulary development  

accurately 

Is unable to identify principles 
of semantics as they relate to 

vocabulary development  

accurately or has 
misconceptions about semantics 

as related to vocabulary 

development  

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Specific Indicator D: 

Vocabulary  
Identify explicit, systematic 
instructional plans for scaffolding 

vocabulary and concept 

development (e.g., common 
morphological roots, morphemic 

analysis,  

system of word relationships, 

Is able to identify an  explicit, 

systematic instructional plan 

for scaffolding vocabulary 
and concept development 

accurately 

Is able to identify a less than 

explicit, systematic instructional 

plan for scaffolding vocabulary and 
concept development accurately 

Is unable to identify an  

explicit, systematic 

instructional plan for 
scaffolding vocabulary and 

concept development accurately 

or has misconceptions about 
vocabulary and concept 

development  

 

Lesson Plan 3 and Reflection  

TaskStream Critical Task 

Semantic Mapping and Concept of Definition Map Lesson Plan to 
Assess and Scaffold Student’s Vocabulary  

10 
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semantic mapping,  

semantic analysis, analogies)  

 .5                      .4 .3                 .2  .1                      0         /.5 

Content Outcome:  

Stewards of the Discipline. 
Know content and pedagogical 
content and be able use it to 

facilitate learning.  

Is able to demonstrate 

comprehensive knowledge of 

their content and pedagogical 
content and is able use it to 

facilitate 

Is able to demonstrate less than  

comprehensive knowledge of their 

content and pedagogical content 
and is able use it to facilitate 

Is unable to demonstrate 

comprehensive knowledge of 

their content and pedagogical 
content and is able use it to 

facilitate 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Process Outcome: Reflective 

Inquirers. Can reflect on practice 

and change approaches based on 

insights. 

Is fully able to reflect on 
practice and change 

approaches based on insights. 

 

Is partially able to reflect on 
practice and change approaches 

based on insights. 

Is unable to reflect on practice 
and change approaches based 

on insights. 

 

 

 .5                      .4 .3                  .2  .1                      0                 
        /.5 

Disposition Outcome: Mindful 

Educators. Conducts oneself 
professionally in being analytical, 

withholding judgment while being 

thorough, persisting, and 

communicating accurately, for 

example. 

Is able to fully conduct 

oneself professionally in 
being analytical, withholding 

judgment while being 

thorough, persisting, and 

communicating accurately.  

Is less than fully able to conduct 

oneself professionally in being 
analytical, withholding judgment 

while being thorough, persisting, 

and communicating accurately. 

Is unable to fully conduct 

oneself professionally in being 
analytical, withholding 

judgment while being thorough, 

persisting, and communicating 

accurately. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

 

 

Florida Educator Accomplished Practices for Lesson Plan 3 and Refection - Taskstream 
Florida Educator Accomplished 

Practices: Preprofessional Level:  

Assessment:  
6) Collects and uses data gathered from a 
variety of sources, including both 

traditional and alternate assessment 

strategies; 5)can also identify and match 
the students’ instructional plans with their 

cognitive, social, linguistic, cultural, 

emotional, and physical needs.   

Is fully able to collect and use 
data gathered from a variety 

of sources, including both 

traditional and alternate 
assessment strategies; is  fully 

able to also identify and 

match the students’ 
instructional plans with their 

cognitive, social,linguistic, 

cultural,emotional, and 
physical needs.   

Is less than fully able to collect and 
use data gathered from a variety of 

sources, including both traditional 

and alternate assessment strategies; 
less than fully able to identify and 

match the students’ instructional 

plans with their cognitive, social, 
linguistic, cultural, emotional, and 

physical needs.   

Is unable to  collect and use 
data gathered from a variety of 

sources, including both 

traditional and alternate 
assessment strategies; less than 

fully able to identify and match 

the students’ instructional plans 
with their cognitive, social, 

linguistic, cultural, emotional, 

and physical needs.   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Communication:  6) Can recognize the 

need for effective communication in the 
classroom and is in the process of 

acquiring techniques which will be used in 

the classroom.   

 

Is fully able to recognize the 

need for effective 
communication in the 

classroom and is in the 

process of acquiring 
techniques which will be used 

in the classroom.   

 

Is less than fully able to recognize 

the need for effective 
communication in the classroom 

and is in the process of acquiring 

techniques which will be used in 
the classroom.   

 

Is unable to recognize the need 

for effective communication in 
the classroom and is in the 

process of acquiring techniques 

which will be used in the 
classroom.   

 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Continuous Improvement:   

10) Realizes that self reflection is one of 

the key  components of the life-long 
learning process along with working with 

immediate colleagues and teammates, and 

meeting the goals of a personal 
professional development plan. 

Is able to fully realizes that 

self reflection is one of the 

key components of the life-
long learning process along 

with working with immediate 

colleagues and teammates, 
and meeting the goals of a 

personal professional 

development plan. 

Is less than able to fully realizes 

that self reflection is one of the key  

components of the life-long 
Learning process along with 

working with immediate colleagues 

and teammates, and meeting the 
goals of a personal professional 

development plan. 

Is unable to fully realizes that 

self reflection is one of the key  

components of the life-long 
learning process along with 

working with immediate 

colleagues and teammates, and 
meeting the goals of a personal 

professional development plan. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Critical Thinking: 

5) Is acquiring Performance 

assessment techniques and strategies that 
measure higher order thinking skills in 

students and is building a repertoire of 

realistic projects and problem-solving 
activities designed to assist all students in 

demonstrating their ability to think 

creatively. 

Is competently  acquiring 

performance assessment  

techniques and strategies that 
measure higher order thinking 

skills in students and is 

building a repertoire of 
realistic projects and 

problem-solving activities 

designed to assist all students 
in demonstrating their ability 

to think creatively. 

Is less than competently  

acquiring performance 

assessment techniques and 
strategies that measure higher order 

thinking skills in students and is 

building a repertoire of realistic 
projects and problem-solving 

activities designed to assist all 

students in demonstrating their 
ability to think creatively. 

Is incompetently acquiring 

performance assessment  

techniques and strategies that 
measure higher order thinking 

skills in students and is building 

a repertoire of realistic projects 
and problem-solving activities 

designed to assist all students in 

demonstrating their ability to 
think creatively. 
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 .5                      .4 .3                 .2  .1                      0         /.5 

Diversity: 
1, 4 Is establishing a comfortable  
environment which accepts and fosters 

diversity, demonstrating knowledge and 

awareness of varied cultures and linguistic 
backgrounds, and creating a climate 

of openness, inquiry, and support by 

practicing  strategies such as acceptance,  
tolerance, resolution, and mediation. 

 

Is competently  

establishing a comfortable  
Environment which accepts 

and fosters diversity 

demonstrating knowledge and 
awareness of varied cultures 

and linguistic backgrounds,  

and creating a climate of 
openness, inquiry, and 

support by practicing 

strategies such as acceptance, 
tolerance, resolution, and 

mediation. 

Is less than competently  

establishing a comfortable  
Environment which accepts 

and fosters diversity demonstrating 

knowledge and awareness of 
varied cultures and linguistic 

backgrounds, and creating a 

climate of  openness, 
inquiry, and support by 

Practicing strategies such 

as acceptance, tolerance, resolution, 
and mediation 

Is incompetently  

establishing a comfortable  
Environment which accepts and 

fosters diversity demonstrating 

knowledge and awareness of 
varied cultures and linguistic 

backgrounds, and creating a 

climate of openness, inquiry, 
and support by practicing 

strategies such as acceptance, 

tolerance, resolution, and 
mediation 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Ethics: Adheres to the Code of Ethics and 
Principles of  Professional Conduct of the 

Education Profession of Florida. 

 

 

Competently adheres to 
the Code of Ethics and 

Principles of Professional 

Conduct of the Education 
Profession of Florida. 

 

Less than competently adheres to 
the Code of Ethics and Principles 

of Professional Conduct of the 

Education Profession of Florida. 
 

Incompetently adheres to the 
Code of Ethics and Principles 

of Professional Conduct of the 

Education Profession of 
Florida. 

 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Human 

Development and 

Learning:  7) Draws upon well 

established human development/learning 
theories and concepts and a variety of 

information about students, the 
preprofessional teacher plans instructional 

activities. 

Competently draws upon well 
established human 

development/ learning 

theories and concepts and a 
variety of information about 

students, the preprofessional 
teacher plans instructional 

activities. 

Less than competently draws upon 
well established human 

development/ learning theories 

and concepts and a variety of 
information about students, the 

Preprofessional teacher plans 
instructional activities. 

Incompetently draws upon well 
established human 

development/ learning  theories 

and concepts and a variety of 
information about students, the 

preprofessional teacher plans 
instructional activities. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Knowledge of 

Subject Matter: 

2) Has a basic understanding of the subject 

field and is beginning to understand that 
the subject is linked to other disciplines 

and can be applied to real world integrated 

settings. Has a  repertoire of teaching skills 

including a variety of means to assist the 

student acquisition of new  knowledge and 

skills using that knowledge. 

Has a basic understanding 
of the subject field and is 

beginning to understand that 

the subject is linked to 
other disciplines and can be 

applied to real world 

integrated settings. Has a 

repertoire of teaching skills 

including a variety of means 

to assist the student 
acquisition of new knowledge 

and skills using that 

knowledge. 

Has a less than basic understanding 
of the subject field and is how the 

subject is linked to other 

disciplines and can be applied to 
real world integrated settings. Has 

a less than basic repertoire of 

teaching skills and variety of 

means to assist the student 

acquisition of new knowledge 

and skills using that knowledge. 

Has a misconception of 
the subject field and how the 

subject is linked to other 

disciplines and can be applied 
to real world integrated 

settings. Has a  misconception 

of teaching skills and variety of 

means to assist the student 

acquisition of new knowledge 

and skills using that knowledge. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Learning 

Environments: 
4) Understands the importance of setting 
up effective learning environments and has 

techniques and strategies to use to do so 

including some that provide opportunities 
for student input into the processes; and 

understands that s/he will need a variety of 

techniques and work to increase his/her 
knowledge and skills.  

Fully understands the 

importance of setting up 

effective learning 
environments and has 

techniques and strategies to 

us to do so including 
some that provide 

opportunities  for student 

input into the processes; and 
understands that s/he will 

need a variety of techniques 

and work to increase his/her 

knowledge and skills. 

Less than fully understands the 

importance of setting up effective 

learning environments and has 
techniques and strategies to use to 

do so including some that provide 

opportunities for student input into  
the processes; and less than fully 

understands that s/he will need a 

variety of techniques and work to 
increase his/her knowledge and 

skills. 

Has incomplete understanding 

of the importance of setting up 

effective learning environments 
and has techniques and 

strategies to use to do so 

including some that provide 
opportunities  for student input 

into the processes; and had 

incomplete understanding that 
s/he will need a variety of 

techniques  and work to 

increase his/her knowledge and 

skills. 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Planning: 3) Recognizing the importance 

of setting high expectations for all 
students, works with other professionals to 

design learning experiences that meet 

students’ needs and interests; and 
continually seeks advice/information from 

appropriate resources (including 

feedback), interprets the information, and 
modifies her/his plans appropriately; uses 

planned instruction to incorporate a 

Fully recognizes the 

importance of setting high 
expectations for all students, 

works with other 

professionals to design 
learning experiences that 

meet students’ needs and 

interests; and continually 
seeks advice/information 

from appropriate resources 

Less than fully recognizes the 

importance of setting high 
expectations for all students, works 

with other professionals to design 

learning experiences that meet 
students’ needs and interests; and 

less than continually seeks advice/ 

information from appropriate 
resources (including feedback), 

interprets the information, and 

Unable to recognizes the 

importance of setting high 
expectations for all students, 

works with other professionals 

to design learning experiences 
that meet students’ needs and 

interests; and unable to seek 

advice/information from 
appropriate resources 

(including feedback), interpret 
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creative environment and varied and 

motivational strategies and multiple 
resources for providing comprehensible 

instruction for all students. Upon 

reflection, continuously refines outcome 
assessment and learning experiences. 

 

(including feedback), 

interprets the information, 
and modifies her/his plans 

appropriately; competently 

uses planned instruction to 
incorporate a creative 

environment and varied and 

motivational strategies and 
multiple resources for 

providing comprehensible 

instruction for all students. 
Upon reflection, continuously 

and competently refines 

outcome assessment and 
learning experiences. 

 

modifies her/his plans 

appropriately; less than 
competently uses planned 

instruction to incorporate a creative 

environment and varied and 
motivational strategies and multiple 

resources for providing 

comprehensible instruction for all 
students. Upon reflection, rarely 

and less than competently refines 

outcome assessment and learning 
experiences. 

 

the information, and modify 

her/his plans appropriately; 
incompetently uses planned 

instruction to incorporate a 

creative environment and 
varied and motivational 

strategies and multiple 

resources for providing 
comprehensible instruction for 

all students. Upon reflection, 

unable to continuously and 
competently refine outcome 

assessment and learning 

experiences. 
 

 .5                      .4 .3                 .2  .1                      0         /.5 

Role of the Teacher:   
4) Communicates and works cooperatively 

with families and colleagues to improve 

the educational experiences at the school.     

 

Competently communicates 
and works cooperatively with 

families and colleagues to 

improve the educational 
experiences at the school.     

 

Less than competently 
communicates and works 

cooperatively with families and 

colleagues to improve the 
educational experiences at the 

school.    

Incompetently communicates 
and works cooperatively with 

families and colleagues to 

improve the educational 
experiences at the school.     

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Technology: 7 Uses technology as 
available at the school site and as 

appropriate to the learner; provides 

students with opportunities to actively use 
technology and facilities access to the use 

of electronic resources; uses technology to 

manage, evaluate, and improve instruction. 

 

Competently uses technology 
as available at the school site 

and as appropriate to the 

learner; provides students 
with opportunities to actively 

use technology and facilities 

access to the use of electronic 
resources; uses technology to 

manage, evaluate, and 

improve instruction. 
 

 

Less than competently uses 
technology as available at the 

school site and as appropriate to the 

learner; provides students with 
opportunities to actively use 

technology and facilities access to 

the use of electronic resources; uses 
technology to manage, evaluate, 

and improve instruction. 

Incompetently uses technology 
as available at the school site 

and as appropriate to the 

learner; provides students with 
opportunities to actively use 

technology and facilities access 

to the use of electronic 
resources; uses technology to 

manage, evaluate, and improve 

instruction. 
 

 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Conventions: Writes lessons plan and 
reflection using standard English 

conventions (e.g., spelling, punctuation, 

grammar, capitalization and paragraphing) 

Is able to competently writes 
lessons plan and reflection 

using standard English 

conventions 

Is able to somewhat competently 
writes lessons plan and reflection 

using standard English conventions 

Is un able to competently writes 
lessons plan and reflection 

using standard English 

conventions 

        

  1                   .8  .75               .6 .5                       0          /1                

    /10  total 
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TSL 4324/ TSL 4340/ TSL 5361C 
ESOL in the Content Areas 
 

Field Assignment – The field assignment in this class will be a case study in 
which individual students will meet with and tutor an English  Language Learners 
from a field school or from the English Language Institute at FIU.  Students will 
be required to meet with the learner a minimum of six times, plan a course of 
study for the learner that addresses specific language learning issues as 
identified by the learner, student and mentor teacher, and work on those issues 
in ways that correlate with the ESOL methods, theories and techniques taught in 
this course.  For specific guidelines please see online icon for the Field Project. 
This is also the taskstream artifact for this class. See the description of the 
assignment on taskstream, the associated FEAPs and ESOL Standards and 
Competencies, as well as the scoring rubric.  Students are also required to 
upload to taskstream a log of the field hours they spent in completion of this 
assignment (25%) 
 
Rubric 
 

Your field assignment for this class will feature a case study of an English 
Language Learner.  This case study will involve several steps: an introduction, 
observations, action plan, and implementation of plan, critique and 
reflection.  Your reflection must tie into the theory learned in this course through 
the online learning modules and/or the text book.  This would include second 
language theory in relationship to your learner, methods that work or don’t work, 
cultural issues, curricular and materials availability and appropriateness, and 
issues in assessment. 

ESOL Performance Standards: 2-15, 17 

ESOL Competencies: 2-8 

FEAPs: 1,4,5.7,10 

 TSL 5361 students add the annotated bibliography to your file.   

 

 

Target   
value: 3 

Acceptable   
value: 2 

Unacceptable   
value: 1 

Score/ 

Level 

The case 
study is 
complete 

The case study 
includes all of the 
required steps and is 

The case study 
includes all of the 
required steps and is 

The case study is 
missing steps that 
were required.    
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according to 

guidelines   

well written, clear 

and organized.  
   

understandable to 

the reader.    

Student has 
used 
assessment 
to plan 
instruction for 
ELL learner.   

Student 
demonstrates that he 
or she has 
adequately used 
assessment to create 
an action plan for the 

case study learner 
and that they have 
been able to 
efficiently implement 
that plan according 
to the needs of the 
learner based on 

linguistic and 
academic ability.    

Student has 
demonstrated use of 
assessment in 
creating an action 
plan, and has 
implemented a plan 

with an ELL learner.   

Student has either 
not used assessment 
of ELL as part of an 
action plan, or has 
used it in adequately. 
Plan may not be 

implemented 
properly or with the 
required frequency.    

  

 

 
Standards  

 FL- Florida Educator Accomplished Practices 

  

 
Accomplished Practice : 1. ASSESSMENT 

 

  

 
Level : PREPROFESSIONAL: The preprofessional teacher 
collects and uses data gathered from a variety of sources. 
These sources include both traditional and alternate 

assessment strategies. Furthermore, the teacher can 
identify and match the students’ instructional plans with 
their cognitive, social, linguistic, cultural, emotional, and 
physical needs. 

 

    

Sample Key Indicator : Analyzes individuals' learning 

needs and practices techniques which accommodate 
differences, including linguistic and cultural differences. 

 
 

 

 

 

 

The case 
study 

includes a 
reflection 
that is 
tied to 
course 
theory.   

Student has 
successfully tied 

theory learned in 
the course to the 
reflection of the 
case study. 
 
   

The reflection 
section contains 

some connection 
to course theory 
learned. 
   

Reflection may 
be missing or 

inadequately tied 
to course 
theory.   

  
 

 
Standards  

 FL- ESOL Performance Standards 

    
Standard : Standard 2: Recognize the major differences 
and similarities between the different cultural groups in the 
United States 
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Standard : Standard 3: Identify, expose, and reexamine 
cultural stereotypes relating to LEP and non-LEP students 

 

  

Standard : Standard 4: Use knowledge of the cultural 
characteristics of Florida’s LEP population to enhance 
instruction 

 

  

Standard : Standard 5: Determine and use appropriate 

instructional methods and strategies for individuals and 
groups, using knowledge of first and second language 
acquisition processes 

 

  

Standard : Standard 6: Apply current and effective ESOL 
teaching methodologies in planning and delivering 

instruction to LEP students 

 

  
Standard : Standard 7: Locate and acquire relevant 
resources in ESOL methodologies 

 

  

Standard : Standard 8: Select and develop appropriate 
ESOL content according to student levels of proficiency in 
listening, speaking, reading, and writing, taking into 
account: (1) basic interpersonal communication skills 
(BICS), and (2) cognitive academic language proficiency 
(CALP) as they apply to the ESOL curriculum 

 

  

Standard : Standard 9: Develop experiential and 
interactive literacy activities for LEP students, using current 
information on linguistics and cognitive processes 

 

  

Standard : Standard 10: Analyze student language and 
determine appropriate instructional strategies, using 
knowledge of phonology, morphology, syntax, semantics, 
and discourse 

 

  

Standard : Standard 11: Apply essential strategies for 
developing and integrating the four language skills of 
listening comprehension, oral communication, reading, and 
writing 

 

  
Standard : Standard 12: Apply content-based ESOL 
approaches to instruction 

 

  

Standard : Standard 13: Evaluate, design, and employ 
instructional methods and techniques appropriate to 
learners’ socialization and communication needs, based on 
knowledge of language as a social phenomenon 

 

  

Standard : Standard 14: Plan and evaluate instructional 

outcomes, recognizing the effects of race, gender, ethnicity, 
socioeconomic status, and religion on the results 

 

  

Standard : Standard 15: Evaluate, select, and employ 
appropriate instructional materials, media, and technology 
for ESOL at the elementary, middle, and high school levels 

 

  Standard : Standard 17: Evaluate, adapt, and employ 



Critical Task Assessments & Rubrics for Social Sciences Teacher Preparation Programs 

  21 

appropriate instructional materials, media, and technology 
for ESOL in the content areas at the elementary, middle, 
and high school levels 

 
 

 FL- Florida Educator Accomplished Practices 

  

 
Accomplished Practice : 1. ASSESSMENT 

 

  

 
Level : PROFESSIONAL: The professional teacher 
continually reviews and assesses data gathered from a 
variety of sources. These sources can include, but shall 

not be limited to, pretests, standardized tests, 
portfolios, anecdotal records, case studies, subject area 
inventories, cumulative records, and student services 
information, and develops students’ instructional plans 
that meet cognitive, social, linguistic, cultural, 
emotional, and physical needs. 

 

  

  

Sample Key Indicator : Recognizes students' 
readiness to learn and their individual learning needs 
and plans intervention strategies. 

 

  
Sample Key Indicator : Modifies instruction based 
upon assessed student performance. 

 

  

Sample Key Indicator : Maintains observational 
and anecdotal records to monitor students' 
development. 

 

  

Sample Key Indicator : Uses data from various 
informal and standardized instruments to plan 
instruction. 

 

  

Sample Key Indicator : Reviews assessment data 
concerning the students so as to determine their 
entry-level skills, deficiencies, academic and 
language development progress, and personal 
strengths. 

 
 

 

 
Accomplished Practice : 4. CRITICAL THINKING 

 

  

 
Level : PROFESSIONAL: The professional teacher uses 
a variety of performance assessment techniques and 
strategies that measure higher order thinking skills in 
students and provides realistic projects and problem-
solving activities which will enable all students to 
demonstrate their ability to think creatively. 

 

    

Sample Key Indicator : Plans and conducts 
learning activities that provide opportunities for 
students to learn higher-order thinking skills. 

 
 

 

 
Accomplished Practice : 5. DIVERSITY 

 

  
 
Level : PROFESSIONAL: The professional teacher 
establishes a "risk-taking" environment which accepts 
and fosters diversity. The teacher must demonstrate 
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knowledge of varied cultures by practices such as 
conflict resolution, mediation, and creating a climate of 
openness, inquiry and support. 

 

  

  

Sample Key Indicator : Accepts and values 
students from diverse cultures and linguistic 
backgrounds and treats all students equitably. 

 

  

Sample Key Indicator : Recognizes the cultural and 
linguistic diversity and experiences of individual 
students to enrich instruction for the whole groups. 

 

  

Sample Key Indicator : Conducts lessons that 
honor the various learning styles, and cultural and 
linguistic backgrounds of students. 

 
 

 

 
Accomplished Practice : 7. HUMAN DEVELOPMENT & 
LEARNING 

 

  

 
Level : PROFESSIONAL: Drawing upon well established 
human development/learning theories and concepts and 

variety of information about students, the professional 
teacher provides learning opportunities appropriate to 
student learning style, linguistic and cultural heritage, 
experiential background and developmental level. 

 

    

Sample Key Indicator : Builds a portfolio of 

activities used successfully to engage and motivate 
students at appropriate developmental levels. 

 
 

 

 
Accomplished Practice : 10. PLANNING 

 

  

 
Level : PROFESSIONAL: The professional teacher sets 
high expectations for all students and uses concepts 
from a variety of concept areas. The professional 
teacher plans individually with students and with other 
teachers to design learning experiences that meet 
students’ needs and interests. The teacher continues to 

seek advice/information from appropriate resources 
(including feedback), interprets the information, and 
modifies plans. Comprehensible instruction is 
implemented in a creative environment using varied 
and motivating strategies and multiple resources. 
Outcomes are assessed using traditional and alternative 
approaches. Upon reflection, the teacher continuously 
refines learning experiences. 

 

    

Sample Key Indicator : Plans and implements 
lessons connecting goals, learning activities, 
outcomes, and evaluation. 

 
 

 

 

 

 

Student 
addresses 
COE 
Outcomes  
   

Cases study 
reflects 
knowledge, 
processes and 
dispositions in 
the COE 

Cases study 
reflects 
knowledge, 
processes and 
dispositions in 
the COE 

Cases study does 
not reflect 
knowledge, 
processes and 
dispositions in 
the COE 
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outcomes in an 
excellent way    

outcomes in an 
adequate way    

outcomes in an 
adequate way    

 

 
Standards  

 FL- Florida International University College of 
Education Standards 

  

 
Level : Initial Level: Institutional Standards 

 

  

 
Outcome : Unit Process Outcome 

 

  

 
Outcome : Unit Process Outcome 

 

  

  
Indicator : Reflect on practice and change 

approaches based on own insights. 

 

  
Indicator : Reflect on practice with the goal of 
continuous improvement. 

 

  

Indicator : Think critically about educational 
issues through a form of inquiry that investigates 
educational dilemmas and problems and seek 
resolutions that benefit students. 

 

  

Indicator : Are sensitive to and understand 
individual and cultural differences among 
students. 

 

  
Indicator : Collaborate with other professional 
educators, families, and communities. 
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SSE 4384/5385 - Special Teaching Laboratory: Social Studies   

FALL 2008 

  
MAJOR ASSIGNMENT THREE – TaskStream Assignment 

 

ORGANIZING AND WRITING THE TEN-WEEK TEACHING PLAN 

 

FEAPS 1-12 

 

INTRODUCTION 

 

One of the major decisions a social studies teacher must make is the choice of content.  Many 

contend that decisions about content are made in advance by the department chairperson, the 

principal, the school, the county, and even the state legislature.  However, classroom teachers 

have much latitude in determining the curriculum and the ability to do so is an important mark of a 

prepared instructor. 

 

GOAL 

 

Working closely with the cooperating teacher, each student will plan the content to be covered 

during a ten-week period, either the period of the planned social studies internship or its 

equivalent. The student will organize this plan in a way that is consistent with inquiry instruction,  

the curriculum policies of the school and, if applicable, the Miami-Dade County Public School 

System. 

 

Step 1: PLANNING THE INITIAL PHASES OF THE TEN-WEEK TEACHING PLAN 

 

Prospective interns : Following the successful negotiation of the intern's teaching placement 

and identification of the course content for which the intern will be responsible, the intern will 

develop and organize a Ten-Week Teaching Plan for the period of the internship. Interns who 

have two or more preparations are required to develop a detailed Ten-Week Plan for only one (1) 

of the preparations  

Each intern will make three (3) typed/wordprocessed copies of the Ten-Week Teaching Plan 

placed in three-ring notebooks.  The intern's name, school, and course will be identified on the 

outside cover.  One copy of the Ten-Week Teaching Plan will be given to the SSE 4384 

instructor, a second copy will be given to the cooperating teacher, and the third copy will be kept 

by the intern and should be always available for review by the University Supervisor during the 

internship.  The graded Ten-Week Teaching Plan will be the eFolio artifact uploaded for SSE 

4384/5385. 

 

The third copy will form the basis of the intern's revised Ten-Week Teaching Plan (an expanding 

document which will reflect the intern's ten (10) week teaching experience and be submitted at 

the end of the internship). During the actual internship in the spring semester, each intern will 

modify the Ten-Week Teaching Plan as appropriate.  Each intern will keep the cooperating 

teacher, SSE 4942/5945 instructor, and university supervisor informed of these modifications.  

Each intern will be responsible for seeing that revisions of the Ten-Week Teaching Plan are given 

to the supervisors upon request during the internship.  The revised Ten-Week Teaching Plan will 

be considered in the internship evaluation at the completion of the spring semester and will be the 

eFolio artifact for SSE 4942/5945 to be uploaded at the end of the internship. 

 

Other SSE 4384/5385 students will make two copies of the Ten-Week Teaching Plan, one for 

the SSE 4384 instructor and one for the cooperating teacher. The graded Ten-Week Teaching 

Plan will be the eFolio artifact uploaded for SSE 4384. 
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Step 2, the process 

1. Discuss the coverage requirements of a typical grading period 

(prospective interns should use the coverage appropriate to their 

internship, roughly the middle of January through the middle of March 

2009) or a comparable length of time with your cooperating teacher, who 

can show you materials, textbooks, study guides, videocassettes, films, 

filmstrips, simulations, games, and other items that are available.  Check 

on videos or CD ROMs early, as these must be ordered well in advance.  

You must schedule these meetings at your cooperating teacher's 

convenience.  .  

2. Making provision for additional suggestions by your instructor, your 

cooperating teacher, and the readings in instructional resources, 

organize the ten-week plan according to the three-part outline in Step 

Three.: 

 

 

 

Step Three, the content of the Major Assignment Three document 

 

Part I. The Ten-Week Teaching Plan Overview  

 A. Subject area description 

 

B. Goals and objectives to be achieved during the ten weeks. Emphasize content, 

concepts, skills, attitudes, and values, and include a provision for a global 

perspective. You should include appropriate Florida Sunshine State Standards 

and Miami-Dade County Public Schools competencies (CBCs), spelled out, not 

cited only by letter and number.  

 

C. General Plan outline (organize this general outline around two (2), three (3), or 

four (4) teaching/learning units or topics). Your general plan outline should 

include a weekly calendar of topics to be covered in each of the ten weeks. 

 

D. A detailed description of your initial scheme for determining the students' grades.  

Include the grading scale that will be used during your internship. 

 

E. A detailed description of the path to higher order thinking you will follow. 

 

F. A bibliography of teacher and student resources to be used during the Ten Week 

Plan.  The bibliography should go beyond traditional print materials to include audio-

visual resources, guest speakers, newspapers, and the like. 

 

Part II. Lesson Plans 

 

Three (3) complete lesson plans describing lessons to be taught during the first 

teaching/learning unit of the grading period. The lesson plan objectives should be 

consistent with those expressed in the overview.  Use both content and skill 

objectives. List Florida Sunshine State Standards (fully spelled out; not just letter 

and number citations) and/or Miami-Dade CBCs as appropriate.  Lesson plans 

should include actual and available class materials that will be used during the 

internship. 

 Use the Lesson Plan Format in Appendix E or substitute a lesson plan format 

suggested or required by your cooperating teacher, department or school.  All 

submitted formats must include: 
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a. topic,  

b. bellringer/springboard/dynamic set, 

c. objectives,  

d. methods,  

e. materials, and  

f. evaluation. 

 

 

Part III. Evaluation  

A.  A Diagnostic Evaluation (Pre-Test for a specific Teaching/Learning Unit) 

designed to assess student knowledge and comprehension before teaching 

takes place.  

 

B.  A Summative Evaluation (Post-Test for specific Teaching/Learning Unit) that will 

assess student gains at the completion of a learning unit. 

 

C.  Formative (feedback) Evaluation ("How am I doing?").  This will actually be given 

to the students at the end of the fourth week of the internship and then again at 

the end of the internship.  Students will have an opportunity to evaluate the intern 

and the intern will gain valuable insights into her/his effectiveness as a teacher. 

 

After discussing your draft ten-week teaching plan with your cooperating teacher, present a typed 

draft of the ten-week plan to the SSE 4384/5385 instructor and schedule an individual conference 

with the instructor to discuss it.  This should be completed by November 12, 2008. 

 

The revised ten-week teaching plan must be submitted to the SSE 4384 instructor by November 

19, 2008 to avoid an incomplete. 

 

Major Assignment Three DUE DATES 

 

1: Planning the Ten-Week Teaching Plan 

COMPLETED BY October 29. 

 

 2: Part I of Ten-Week Teaching Plan--Overview 

COMPLETED BY November 5 

 

 3: Part II of Ten-Week Teaching Plan--Three Lesson Plans 

COMPLETED BY November 12 

 

4: Part III of Ten-Week Teaching Plan--Evaluation 

COMPLETED BY November 12 

 

 

Final Ten-Week Teaching Plan:  A document including Parts I, II, and III must be submitted for 

grading by November 19.  After the Ten-Week Plan is graded, the SSE instructor will authorize 

students to upload plans that achieve a grade of C (64/100) or better.  

The Ten-Week Teaching Plan will be assessed using the format of Appendix G. Satisfactory 

revisions to plans with a grade less than C (64/100) must be submitted on the day of the final 

examination or a grade of Incomplete must be awarded 
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Rubric of the Ten Week Teaching Plan (Major Assignment Three) 
Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 1 Assessment:  
Identify appropriate methods, 
strategies, and evaluation techniques 
for assessing student performance, 
and learning and uses these to 
interpret student learning in order to 
guide instructional decisions  
1.5 Identifies students’ cognitive, 
social, linguistic, cultural, 
emotional, and physical needs in 
order to design individual and 
group instruction. 

1.6 Employs traditional and 
alternative assessment strategies 
in determining students’ mastery of 
specified outcomes. 

1.8 Modifies instruction based 
upon assessed student 
performance. 

 

Ten Week Teaching Plan 
lessons includes appropriate 
strategies to assess student 
learning of the content of the 
lessons and the lesson critique 
report demonstrates effective 
use of these strategies as part of 
the lesson evaluation process 
and adjustments in the lesson 
plans of subsequent lesson plans 
in the sequence of Unit lessons. 

Ten Week Teaching Plan 
lessons includes somewhat 
appropriate strategies to assess 
student learning of the content of 
the lesson and the lesson 
critique report demonstrates  
somewhat effective use of these 
strategies as part of the lesson 
evaluation process and 
adjustments in the lesson plans 
of subsequent lesson plans in 
the sequence of Unit lessons. 

Ten Week Teaching Plan 
lessons lacking appropriate 
strategies to assess student 
learning of the content of the 
lessons or lesson critique report 
lacks effective use of these 
strategies as part of the lesson 
critique revision process and/or 
adjustments in the lesson plans 
of subsequent lesson plans in 
the sequence of Unit lessons.  
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 2 Communication 
Identifies appropriate techniques for 
leading a class discussion and for 
communicating with students to promote 
student action and performance.  
2.6 Acquires and adapts interaction 
routines (e.g., active listening) for 
individual work, cooperative learning, 
and whole group activities. 
 

Ten Week Teaching Plan 
includes appropriate 
strategies and techniques for 
communicating with students 
and engaging students in 
class and/or small group 
discussions, promoting 
student action and 
performance. 

Ten Week Teaching Plan 
includes somewhat appropriate 
strategies and techniques for 
communicating with students and 
engaging students in class 
and/or small group discussions, 
promoting student action and 
performance. 

Ten Week Teaching Plan lacks 
appropriate strategies and 
techniques for communicating 
with students and engaging 
students in class and/or small 
group discussions, promoting 
student action and performance. 

FEAP 3  Continuous Improvement 
Identifies professional development 
experiences that will enhance teacher 
performance and improve student 
achievement and uses data from learning 
environment as a basis for exploring and 
reflecting upon teaching practices  
3.3 Uses data from her/his own 
learning environments as a basis for 
reflecting upon and experimenting with 
personal teaching practices. 

3.5 Communicates student progress 
with students, families, and 
colleagues. 

3.12 Works as a reflective practitioner 
and develops the skills to recognize 
problems, research solutions, and 
evaluate outcomes. 

 

Ten Week Teaching Plan 
shows evidence of critical 
analysis and revision of 
lesson over time. Data from 
the learning environment are 
used to effectively reflect on 
the lesson providing 
appropriate 
recommendations for 
improvement clearly 
supported by reasons based 
in the analysis of the data. 

Ten Week Teaching Plan reveals 
some critical analysis and 
revision of Teaching Plan 
lessons. Data from the learning 
environment are used to reflect 
on the lesson providing 
somewhat appropriate 
recommendations for 
improvement supported by the 
analysis of the data. 

Ten Week Teaching Plan reveals 
very limited critical analysis and 
revision of Teaching Plan 
lessons. Data from the learning 
environment are used to reflect 
on the lesson and support 
recommendations for change in 
limited ways.  
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 4 Critical Thinking 
Knowledge of strategies, materials, and 
technologies that will foster critical and 
creative thinking  
4.1 Provides opportunities for students 
to learn higher-order thinking skills. 

4.2 Identifies strategies, materials, and 
technologies which she/he will use to 
expand students’ thinking abilities. 

4.3 Has strategies for utilizing 
discussions, group interactions, and 
writing to encourage student problem 
solving. 

4.4 Poses problems, dilemmas, and 
questions in lessons. 

4.5 Assists students in development 
and use of rules of evidence. 

4.8 Modifies and adapts lessons with 
increased attention to the learners' 
creative thinking abilities. 

Ten Week Teaching Plan 
lessons clearly include 
strategies and materials that 
engage students in inquiry 
and the study of patterns in 
constructing relationships or 
concepts through 
experimenting, analyzing, 
conjecturing, and defending 
or justifying social science 
ideas. Strategies suggest 
teacher facilitation of 
discussion of students’ ideas.  
Ten Week Teaching Plan 
demonstrates appropriate 
analysis of students’ 
experimenting, analysis, and 
justification of social science 
ideas. 

Ten Week Teaching Plan 
lessons includes strategies and 
materials that engage students in 
inquiry and the study of patterns 
in constructing relationships or 
concepts through experimenting, 
analyzing, and conjecturing; 
however, lacks engagement of 
students in justifying and 
defending social science ideas 
created. Strategies suggest 
teacher facilitation of discussion 
of students’ ideas. Ten Week 
Teaching Plan reveals analysis 
of students’ engagement in 
social science inquiry. 

Ten Week Teaching Plan lacks 
strategies and materials that 
engage students in social 
science inquiry and the study of 
patterns in constructing 
relationships or concepts through 
experimenting, analyzing, and 
conjecturing. Strategies suggest 
that the teacher directly lead the 
class in the examination, 
construction and justification of 
social science ideas, limiting 
students’ engagement in social 
science inquiry.  Ten Week 
Teaching Plan lacks in analysis 
of students’ engagement in 
social science inquiry. 
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 5 Diversity 

Knowledge of cultural, linguistic, and 
learning style differences and of 
instructional strategies, materials, and 
classroom practices that supports all 
students’ learning and the equitable 
treatment of all students.  

5.2 Fosters a learning environment in 
which all students are treated 
equitably. 

 

5.5 Has a repertoire of teaching 
techniques and strategies to effectively 
instruct all students  

 

Ten Week Teaching Plan 
lessons include strategies 
and materials that support 
the equitable treatment of all 
students and support the 
involvement of all students in 
social science inquiry and 
construction of social science 
concepts and relationships. 
Lessons include appropriate 
accommodations for diverse 
learners (e.g., ELL, ESE).  
Ten Week Teaching Plan 
reveals appropriate 
consideration of diverse 
student learning.    

Ten Week Teaching Plan 
lessons include strategies and 
materials that somewhat support 
the equitable treatment of all 
students for engagement in 
social science inquiry and 
construction of social science 
concepts and relationships. 
Lessons include somewhat 
appropriate accommodations for 
diverse learners (e.g., ELL, 
ESE).  Ten Week Teaching Plan 
reveals somewhat appropriate 
consideration of diverse student 
learning.     

Ten Week Teaching Plan 
lessons include strategies and 
materials that do not support the 
equitable engagement of all 
students in social science inquiry 
and construction of social 
science concepts and 
relationships. Lessons lack 
appropriate accommodations for 
diverse learners (e.g., ELL, 
ESE).  Ten Week Teaching Plan 
lacks consideration of diverse 
student learning. 

FEAP 6 Ethics 

Knowledge of the Code of Ethics and 
Principles of Professional Conduct of the 
Education Profession in Florida  

6.1 Makes reasonable effort to protect 
students from conditions harmful to 
learning and/or to the student's mental 
and/or physical health and/or safety 

 

6.7 Maintains honesty in all 
professional dealings. 

 

Ten Week Teaching Plan 
demonstrates honesty and 
ethical behavior in work with 
students, cooperating 
teacher, and fellow students 
in internship, and in use and 
analysis of classroom data. 

Ten Week Teaching Plan 
demonstrates honesty and 
ethical behavior in most work 
with students, cooperating 
teacher, and fellow students in 
internship, and in most use and 
analysis of classroom data. 

Ten Week Teaching Plan lacks 
demonstration of honesty and 
ethical behavior in work with 
students, cooperating teacher, 
and fellow students in internship, 
or in use and analysis of 
classroom data. 
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 7 Human Development and 

Learning 

Knowledge of how to apply human 

development and learning theories that 

support the intellectual, personal, and 

social development of all students  

 

7.5 Varies activities to accommodate 

different student learning needs, 

developmental levels, experiential 

backgrounds, linguistic development, and 

cultural heritage. 

7.6 Recognizes learning theories, subject 

matter structure, curriculum development, 

student development, and first and second 

language acquisition processes. 

Unit Plan lessons include 
strategies and classroom 
practices that motivate 
student learning, 
accommodate different 
learning needs (e.g., ESE, 
ELL, etc.) and developmental 
levels, and are aligned with 
theories of learning that 
support recent reforms. 
Lesson critique report 
analysis reveals alignment 
with theories of learning that 
support recent reforms.     

Unit Plan lessons include 
strategies and classroom 
practices that somewhat 
motivate student learning, 
accommodate different learning 
needs (e.g., ESE, ELL, etc.) and 
developmental levels, and are 
somewhat aligned with theories 
of learning that support recent 
reforms. Lesson report analysis 
reveals some alignment with 
theories of learning that support 
recent reforms.     

Unit Plan lessons lack strategies 
and classroom practices that 
motivate student learning, 
accommodate different learning 
needs (e.g., ESE, ELL, etc.) and 
developmental levels. Strategies 
lack alignment with theories of 
learning that support recent 
reforms. Lesson critique report 
analysis lacks alignment with 
theories of learning that support 
recent reforms.     

FEAP 8 Knowledge of Subject Matter 

Uses the materials and technologies of 
the subject field in developing learning 
activities for students and communicates 
knowledge of subject matter in a matter 
that enables students to learn.  

8.1 Communicates knowledge of 
subject matter in a manner that 
enables students to learn. 

8.3 Uses the materials and 
technologies of the subject field in 
developing learning activities for 
students. 

 

Ten Week Teaching Plan 
demonstrates accurate use 
of social studies instructional 
strategies and materials are 
appropriate for the social 
studies learning outcome(s) 
(i.e., goals, objectives, SSS). 
Strategies are based on a 
combination of theory, 
research and documented 
best practice. 
 

Ten Week Teaching Plan 
demonstrates a few inaccuracies 
in the use of social studies 
instructional strategies and 
materials.  Most instructional 
strategies and materials are 
appropriate for the social studies 
learning outcome(s) (i.e., goals, 
objectives, SSS). Most strategies 
are based on a combination of 
theory, research and 
documented best practice. 
 

Ten Week Teaching Plan 
demonstrates substantive 
inaccuracies in the use of social 
studies instructional strategies 
and materials.  Many of the 
instructional strategies and 
materials are inappropriate for 
the social studies learning 
outcome(s) (i.e., goals, 
objectives, SSS). Strategies lack 
bases on a combination of 
theory, research and 
documented best practice. 
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 9 Learning Environment  

Knowledge of strategies to create and 
sustain a safe, efficient, supportive 
learning environment  

9.1 Practices a variety of techniques 
for establishing smooth and efficient 
routines 

9.7 Provides a safe place to take risks. 

9.12 Uses learning time effectively, 
maintains instructional momentum, 
and makes effective use of time for 
administrative and organization 
activities. 

Ten Week Teaching Plan 
clearly presents techniques 
appropriate for fostering a 
safe environment that 
encourages each student to 
take intellectual risks. Time is 
structured appropriately to 
explore social studies and 
involves the use of 
techniques that foster 
smooth, efficient, well-paced 
routines. 

Ten Week Teaching Plan 
somewhat presents some 
techniques appropriate for 
fostering a safe environment that 
encourages each student to take 
intellectual risks. Time is 
structured somewhat 
appropriately to explore social 
studies and involves the use of 
some techniques that foster 
smooth, efficient, well-paced 
routines. 

Ten Week Teaching Plan lacks 
presentation of the use of 
techniques appropriate for 
fostering a safe environment that 
encourages each student to take 
intellectual risks. Time is not 
structured appropriately to 
explore social studies and lacks 
techniques that foster smooth, 
efficient, well-paced routines. 

FEAP 10 Planning Knowledge of how to 
plan and conduct lessons consistent with 
state and district standards  

10.2 Plans and conducts lessons with 
identified student performance and 
learning outcomes. 

10. 3 Plans activities to promote high 
standards for students through a 
climate which enhances and expects 
continuous improvement. 

10.4 Provides comprehensible 
instruction based on performance 
standards required of students in 
Florida public schools. 

10.13 Helps students develop concepts 
through a variety of methods  

Instructional goals, 
objectives, and SSS are 
appropriate, clearly stated, 
and directly represent the 
expected learning.  Ten 
Week Teaching Plan lessons 
include materials and 
procedures appropriate for 
the goals, objectives and 
SSS that clearly specify 
teachers’ actions and 
communications with 
students, and students’ 
actions and possible 
expected communications. 
Materials list is complete. All 
handouts included. 

Instructional goals, objectives, 
and SSS are stated and 
somewhat represent the 
expected learning.  Ten Week 
Teaching Plan lessons include 
materials and procedures 
somewhat appropriate for the 
goals, objectives and SSS that 
somewhat clearly specify 
teachers’ actions and 
communications with students, 
and students’ actions and 
possible expected 
communications. Materials list is 
incomplete or handouts are 
incomplete. 
 
 
 

Instructional goals, objectives, 
and SSS are stated but are not 
easy to understand and only 
somewhat represent what 
student may learn through the 
lessons.  Ten Week Teaching 
Plan lessons include some 
materials and procedures lacking 
appropriateness for the goals, 
objectives or SSS that somewhat 
unorganized and only partly 
specify teachers’ actions and 
communications with students, 
and students’ actions and 
possible expected 
communications. Materials list is 
not included or handouts are not 
included. 
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Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 

FEAP 11 Role of the Teacher 

Knowledge of collaborative strategies for 
working with various education 
professionals and other appropriate 
participants in the continual improvement 
of educational experiences of students  

 

11. 8 Works with colleagues to identify 
students' educational, social, 
linguistic, cultural, emotional needs. 

Ten Week Teaching Plan is 
well-organized and 
professionally presented. It 
demonstrates effective 
collaboration in the planning, 
reflection and revision 
process.  
 
 

Ten Week Teaching Plan is 
organized and neatly presented. 
It demonstrates somewhat 
effective collaboration in the 
planning, reflection, and revision 
process. 
 

Ten Week Teaching Plan lacks 
organization and neatness of 
presentation. It does not 
demonstrate effective 
collaboration in the planning, 
reflection, and revision process. 
 

FEAP 12 Technology 

Knowledge of strategies for the 
implementation of technology in the 
teaching and learning process  

12.1 Uses, on a personal basis, 
learning media, computer applications, 
and other technology. 

12.6 Uses technology in lesson and 
material preparation. 

12.7 Uses technology to assist with 
instructional and classroom 
management. 

Ten Week Teaching Plan 
demonstrates appropriate 
use of technology for 
developing instructional 
materials, delivering 
instructions, and completing 
lessons and assignments.   

Ten Week Teaching Plan 
demonstrates somewhat 
appropriate use of technology for 
developing instructional 
materials, delivering instructions, 
and completing lessons and 
assignments. 

Ten Week Teaching Plan 
demonstrates a lack of 
appropriate use of technology for 
developing instructional 
materials, delivering instructions, 
and completing lessons and 
assignments. 
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SSE 4942 – Student Teaching 

 

Small Group Progression Plan 

 

1. Complete an analysis of small group learning over the semester in mathematics to include discussion of 

individual students’ mathematics growth.  

TASKSTREAM ASSIGNMENT (e-folio) (p. 23 in Student Teaching Handbook to follow) 

2. While collecting, analyzing, and reporting data, interns are expected to comply with ethical 

standards of behavior for teachers as outlined in the Code of Ethics outlined at 

http://www.fldoe.org/edstandards/code_of_ethics.asp. Interns suspecting child abuse and/or severe 

emotional distress should report immediately to the appropriate school personnel. The name(s) and 

contact information of the appropriate school personnel must be noted on the first page of the 

teaching notebook. 

 

Course Student Teaching (course number varies by major) 

Artifact 
Name 

Small Group Progress Plan    

FEAP(s) 
addressed 

All twelve FEAPs: 

1. Assessment     2. Communication   3. Continuous Improvement   4. Critical Thinking 

5. Diversity   6. Ethics   7. Human Development & Learning   8. Knowledge of Subject Matter    

9. Learning Environments   10. Planning   11. Role of the Teacher   12. Technology 

Brief 
summary 
of Task 
(max 150 
words) 

Students will develop a small group instructional plan in a major content area (e.g., reading, math) for 3 – 5 
students that will document each student’s progress from the beginning to the end of the student teaching 
experience. The plan will include a purpose statement with goals and objectives, complete lesson plans – 
with objectives, assessments, and specific activities. The lessons will be implemented and tracked. 
Individual student progress will be documented and described. The data will be analyzed after assessment 
of the post-test/s.  

Task 
Description  

in Detail 

 In collaboration with your cooperating teacher (CT), select a small group of 3 – 5 students and 
develop an instructional plan for one subject area, specific to the cognitive, linguistic, cultural, 
behavioral, and/or physical needs of each student. 

 The content area must be reading, math, or a subject specific to your major. 
 Select appropriate standardized and/or informal pre- and post-assessment tools and administer to 

each student at the beginning and end of the semester. 
 Develop complete and specific lesson plans that include: 

o specific objectives that are age / grade / student appropriate 
o appropriate materials (e.g., multi-sensory) 
o ESE and ESOL strategies 
o appropriate subject-specific procedures, reflecting knowledge of subject matter 
o assessment that matches objective 
o activities that reflect the Multiple Intelligences / Differentiated Instruction 

 Implement lessons throughout the semester, using self-reflection to make modifications and  
             adaptations to meet the needs of all students. 

 Develop a system to track student progress (e.g., graph) 
 Document and describe each student’s progress after assessment of post-test. 
 Analyze the data and relate to specific strategies and activities that were implemented. 
 Reflect on the data and discuss strengths and challenges of your plan. 

Exact 
Contents 
Uploaded 

Entire document 

File Name  EDE4943.doc or  EEC4943.doc  or EEX 4861.doc  or  specific ST course number of your major   

File Type Word Document 

http://www.fldoe.org/edstandards/code_of_ethics.asp
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APPENDIX J:  FLORIDA INTERNATIONAL UNIVERSITY   COLLEGE OF EDUCATION 
 EVALUATION OF SMALL GROUP PROGRESS PLAN (eFolio Artifact) 
                                                                                                                                                            

______________________________________________       _________________________________________   __________________________________________                    
Student Teacher                                                     Program / Course Code                                  Semester/Year                                  
______________________________________       __________________________________   _________________________________  
                   Cooperating Teacher                                               University Supervisor                             Overall Level of Performance             
 

 LEVEL of PERFORMANCE:    1= UNACCEPTABLE     2= ACCEPTABLE     3= TARGET    (SEE RUBRIC) 

 Students MUST receive “Acceptable” or “Target” Level of Performance in order to successfully pass this course! 

FLORIDA EDUCATOR ACCOMPLISHED PRACTICES 

 

     Level of  

  Performance 

1. ASSESSMENT:  The preprofessional teacher collects and uses data gathered from a variety of sources. These sources included 
both traditional and alternate assessment strategies. Furthermore, the teacher can identify and match the students’ instructional 
plans with their cognitive, social, linguistic, cultural, emotional, and physical needs. 

 Identifies students’ cognitive, social, linguistic, cultural, emotional, and physical needs in order to design individual and group 
instruction. 

 Interprets, with assistance, data from various informal and standardized assessment procedures. 
 Reviews assessment data and identifies students’ strengths and weaknesses. 

 

 

 

1     2      3 

2. COMMUNICATION:  The preprofessional teacher recognizes the need for effective communication in the classroom and is in the 
process of acquiring techniques which she/he will use in the classroom. 

 Varies communication (both verbal and nonverbal) according to the nature and needs of individuals. 
 Communicates to all students high expectations for learning. 
 Provides opportunities for students to receive constructive feedback on individual work and behavior. 

 

 

1     2      3 

3. CONTINUOUS IMPROVEMENT: The preprofessional teacher realizes that she/he is in the initial stages of a lifelong learning 
process and that self-reflection is one of the key components of that process. While her/his concentration is, of necessity, inward and 
personal, the role of colleagues and school-based improvement activities increases as time passes. The teacher’s continued 
professional improvement is characterized by self-reflection, working with immediate colleagues and teammates, and meeting the 
goals of a personal professional development plan.  

 Communicates student progress with students, families, and colleagues. 
 Shows evidence of reflection and improvement in her/his performance in teaching/learning activities. 

 

 

 

1     2      3 

4. CRITICAL THINKING:  The preprofessional teacher is acquiring performance assessment techniques and strategies that 
measure higher order thinking skills in students and is building a repertoire of realistic projects and problem-solving activities 
designed to assist all students in demonstrating their ability to think creatively. 

 Provides opportunities for students to learn higher-order thinking skills. 

 

 

1     2      3 
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 Identifies strategies, materials, and technologies that she/he will use to expand students’ thinking abilities. 
 Modifies and adapts lessons with increased attention to the learners’ creative thinking abilities. 

5. DIVERSITY:  The preprofessional teacher establishes a comfortable environment which accepts and fosters diversity. The teacher 
must demonstrate knowledge and awareness of varied cultures and linguistic backgrounds. The teacher creates a climate of 
openness, inquiry, and support by practicing strategies such as acceptance, tolerance, resolution, and mediation. 

 Accepts and values students from diverse cultures and linguistic backgrounds and treats all students equitably. 
 Has a repertoire of teaching techniques and strategies to effectively instruct all students. 
 Selects and introduces materials and resources that are multicultural. 

 

 

 

1     2     3 

6. ETHICS:  Adheres to the Code of Ethics and Principles of Professional Conduct of the Education profession in Florida. 

 Makes reasonable effort to protect students from conditions harmful to learning and/or to the student’s mental and/or physical 
health and/or safety. 

 Maintains honesty in all professional dealings. 

 

 

1     2     3 

7. HUMAN DEVELOPMENT AND LEARNING:  Drawing upon well established human development/learning theories and concepts 
and a variety of information about students, the preprofessional teacher plan instructional activities. 

 Recognizes developmental levels of students and identifies differences within a group of students. 
 Varies activities to accommodate different student learning needs, developmental levels, experiential backgrounds, linguistic 

development, and cultural heritage. 
 Uses alternative instructional strategies to develop concepts and is aware of the rationale for choosing different methods. 

 

 

 

1     2     3 

8. KNOWLEDGE OF SUBJECT MATTER:  The preprofessional teacher has a basic understanding of the subject field and is 
beginning to understand that the subject is linked to other disciplines and can be applied to real-world integrated settings. The 
teacher’s repertoire of teaching skills includes a variety of means to assist student acquisition of new knowledge and skills using that 
knowledge. 

 Communicates knowledge of subject matter in a manner that enables students to learn. 
 Increases subject matter knowledge in order to integrate the learning activities. 
 Uses the materials and technologies of the subject field in developing learning activities for students. 

 

 

 

1     2     3 

9. LEARNING ENVIRONMENTS:  The preprofessional teacher understands the importance of setting up effective learning 
environments and has techniques and strategies to use to do so including some that provide opportunities for student input into the 
processes. The teacher understands that she/he will need a variety of techniques and work to increase his/her knowledge and skills. 

 Practices a variety of techniques for establishing smooth and efficient routines. 
 Applies the established rules and standards for behaviors consistently and equitably. 
 Monitors learning activities by providing feedback and reinforcement to students. 
 Provides clear directions for instructional activities and routines. 

 

 

 

1    2     3 
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10. PLANNING:  Recognizing the importance of setting high expectations for all students, the preprofessional teacher works with 
other professionals to design learning experiences that meet students’ needs and interests. The teacher candidate continually seeks 
advice/information from appropriate resources (including feedback), interprets the information, and modifies his/her plans 
appropriately. Planned instruction incorporates a creative environment and utilizes varied and motivational strategies and multiple 
resources for providing comprehensible instruction for all students. Upon reflection, the teacher continuously refines outcome 
assessment and learning experiences. 

 Plans and conducts lessons with identified student performance and learning outcomes. 
 Plans activities that engage students in learning activities and employs strategies to re-engage students who are off-task. 
 Demonstrates instructional flexibility and an awareness of the teachable moment. 

 

 

 

 

1     2     3 

11. ROLE OF THE TEACHER:  The preprofessional teacher communicates and works cooperatively with families and colleagues to 
improve the educational experiences at the school. 

 Proposes ways in which families can support and reinforce classroom goals, objectives, and standards. 
 Can describe overt signs of child abuse and severe emotional distress and knows to whom such observations should be 

reported. * 
 Works with colleagues to identify students’ educational, social, linguistic, cultural, and emotional needs. 

 

 

1   2      3 

12. TECHNOLOGY:  The preprofessional teacher uses technology as available at the school site and as appropriate to the learner. 
She/he provides students with opportunities to actively use technology and facilitates access to the use of electronic resources. The 
teacher also uses technology to manage, evaluate, and improve instruction. 

 Uses technology in lesson and material preparation. 
 Identifies technology productivity tools to assist with management of student learning. 
 Teaches students to use available computers and other forms of technology. 

 

 

1   2     3 

 

* CAT = Child Abuse Training (online) Must submit Certificate of Completion to FIU Supervisor at Final Evaluation. 

COMMENTS 

 

 

 

SIGNATURES: 

Supervisor_______________________________________________ 

Cooperating Teacher ______________________________________ 

Student Teacher___________________________________________ 

  Distribution:         White – Student Teacher                     Yellow - ZEB 220                               Pink - FIU Supervisor 
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