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SCE 4894 Nature of Mathematics and Science 

Scientific/Math Inquiry project: Authentic math/science instruction engages students in inquiries which 

generate questions, establish appropriate methods for researching those questions, collect and analyze data to 

address the questions and report the results in appropriate ways.  Inquiry projects such as these can be found in 

the science fair or in whole class projects which engage students in investigating and improving their local 

environment. You will engage in an out-of-class, mathematical or scientific inquiry.  The inquiry project should 

include the following: 

(1) Context for the study: Choose a novel topic and justify how this topic translates to an exemplary 

science fair type topic or a project that aims to use scientific/mathematical inquiry to improve the 

students’ local environment.   

(2) Research Methods: Identify what data collection methods will be used, how the data collected 

will be analyzed and what are the anticipated findings. 

(3) Findings: Describe, in detail what was found as a result of the inquiry, it is essential to use 

evidence to support the findings, as this is one of the characteristics of scientific argumentation. 

(4) Interpretation: Summarize the findings and explain what these mean, how these findings are 

important or how they contribute to the existing body of scientific knowledge. 

(5) Presentation: The presentation should include a poster which will be presented the last day of the 

semester in a poster session.  You should be conversant about the elements that go into your 

poster. 

(6) Written Project Summary: The summary should provide a 4 pg, single space overview of the 

inquiry project including elements 1-4 identified above. 

3-Point Rubric 

 Target Acceptable Inadequate 

Context for the study  

FEAPs  

4  Critical Thinking: Poses problems, dilemmas, & questions; 

Encourages students to develop open-ended projects 

 

The student has 

identified a relevant 

inquiry project and 

has a substantial 

justification of how 

this project will 

either contribute to 

improving the 

student’s local 

environment or 

exemplifies a novel 

science fair project  

The student has 

identified a relevant 

inquiry project and 

has an adequate 

justification of how 

this project will 

either contribute to 

improving the 

student’s local 

environment or 

exemplifies a novel 

science fair project 

The student has not 

identified a relevant 

inquiry project and 

lacks a justification 

of how this project 

will either 

contribute to 

improving the 

student’s local 

environment or 

exemplifies a novel 

science fair project 

Research Methods  

FEAPs  

8 SMK: Uses the materials and technologies of the subject field in 

developing learning activities 

The student has 

identified research 

questions and 

methods which will 

allow the student to 

address those 

questions.  

The student has 

identified research 

questions though it 

is unclear if the  

methods will allow 

the student to 

address those 

questions. 

The student has not 

identified research 

questions and the 

research methods 

identified will not 

allow the student to 

address the 

questions. 
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Findings  

FEAPs  

4 Critical Thinking:  Poses problems, dilemmas, and questions; 

Develop and use rules of evidence  

 

The student clearly 

presents the 

findings of the 

inquiry project and 

uses evidence 

consistently to 

support these 

findings. 

The student 

presents the 

findings of the 

inquiry project and 

uses evidence to 

support these 

findings. 

The student 

presents the 

findings of the 

inquiry project but 

fails to use 

evidence to support 

these findings. 

Interpretation  

FEAPs  

9 Learning Environments: Maintains academic focus by varied 

motivational devices 

The student clearly 

describes how their 

findings contribute 

to the body of 

scientific 

knowledge or to 

improving the 

student’s local 

environment in 

ways that motivate 

student learning. 

The student 

describes their 

findings and 

marginally connects 

them to the body of 

scientific 

knowledge or to 

improving the 

student’s local 

environment in 

ways that motivate 

student learning. 

The student fails to 

describe how their 

findings connect to 

the existing body of 

scientific 

knowledge or to 

how they could be 

used to improve 

student’s local 

environment in 

ways that motivate 

student learning. 

Presentation  

FEAPs  

12 Technology: Uses technology in lesson and material 

preparation; Uses technology to assist with instructional and 

classroom management; Can identify and use standard references 

in electronic form 

The student 

effectively used 

technology to make 

a clear presentation 

of their poster, and 

can eloquently 

describe all 

elements of the 

project.  

The student used 

technology to make 

a clear presentation 

of their poster, and 

can eloquently 

describe most 

elements of the 

project. 

The student makes 

a presentation of 

their poster, and 

can not eloquently 

describe the 

majority of the 

elements of the 

project. 

Writing/Timeliness   The project 

summary is well 

written and 

submitted on time. 

The project is 

adequately written 

and submitted on 

time. 

The project has 

major deficiencies 

in the writing or is 

submitted late. 
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SCE 4194  Perspectives in Science and Mathematics 

 

Multicultural Lesson and Reflection (Taskstream Assignment) :  Design and develop a multicultural 

mathematics or science lesson appropriate for use with diverse students.  Share aspects of your lesson with 

class members.   

 

Develop a multicultural mathematics lesson that brings together the teaching of mathematics or science through 

a cultural context. The lesson will be aligned with recent theories of learning and will demonstrate ways of 

addressing diverse student needs for learning the intended mathematics and/or science content and processes.   

  

The completed unit will include the following: 

I.   A description of the mathematics students with whom this lesson might be used (can be hypothetical). 

  

II.  Lesson plan clearly describing each of the following: 

(1) Overarching Affective, Cognitive or Process Learning Goal(s)  

(2) Specific Next Generation Sunshine State Standards (NGSSS) and Lesson Objectives: Sunshine State 

Standards and learning objectives for what the students will learn within the particular lesson;  

(3) Approx. time (e.g., 50 min., or 2 class periods (45 min. each), etc.);  

(4) Materials:  Delineate materials and resources needed to effectively complete lesson;  

(5) Procedures:  Procedures for the lesson (including discussion of what the students will do and what the 

teacher will do or ask)—if you do not have your own format for this, numbering the procedures as steps in the 

lesson is one clear way to layout the procedures; 

(6) Assessment:  Discuss how to assess student learning in the particular lesson—can be informal or formal. 

(7)  Accommodations:  Any special accommodations that may be made for students with learning disabilities, 

physical disabilities or limited English proficiency (as needed). 

(8) Handouts:  Any worksheets or copies of materials needed for the lesson; 

 

III.  Bibliography of actual or potential resources for the lesson. 

 

IV. Reflection of how this lesson is aligned with recent theories of learning. how it is aligned with and 

incorporates a multicultural mathematics education perspective, and how it is related to Weist’s or Bank’s 

approaches for multicultural mathematics instruction. 

 

V. Presentation of Lesson.  Oral presentation of lesson (15 mins.), engaging class in exploring multicultural 

activities that are part of lesson.   

 

Multicultural Mathematics Lesson Rubric 

 

Category Target 

(3 pts) 

Acceptable 

(2 pts) 

Unacceptable 

(1 pt) 
Instruction Goals, 
NGSSS & Objectives 
for Lesson and 
Related Activities 
(FEAP 10 Planning) 
10.1 Identifies student 
performance outcomes for 
planned lessons. 
10.3 Plans activities to 

Instructional goals, 
objectives, and NGSSS are 
specifically identified and 
clearly stated and directly 
represent the learning 
expected as a result of the 
lesson, including intended 
activities.  

Instructional goals, 
objectives, and NGSSS are 
stated and somewhat 
represent the expected 
learning as a result of the 
lesson, including intended 
activities.  

Instructional goals, 
objectives, and NGSSS are 
not appropriately stated or 
do not appropriately 
represent the expected 
learning as a result of the 
lesson, including intended 
activities.  
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promote high standards for 
students through a climate 
which enhances and 
expects continuous 
improvement. 

 

Aligned with recent 
Learning Theories 
and Accommodation 
of Diverse Student 
Learning (FEAP 7 
Human Development 
and Learning) 
7.1 Recognizes 
developmental levels of 
students and identifies 
differences in a group of 
students 
7.6 Recognizes learning 
theories, subject matter 
structure, curriculum 
development, student 
development, and first and 
second language 
acquisition processes 

All instructional strategies 
and activities are well 
organized and clearly 
aligned with recent learning 
theories, research, and 
documented best practice. 
Lesson includes appropriate 
accommodations for diverse 
student learning. 

Most instructional strategies 
and activities are somewhat 
organized and aligned with 
recent learning theories, 
research, and documented 
best practice. Lesson 
includes somewhat 
appropriate 
accommodations for diverse 
student learning. 
 

Instructional strategies and 
activities are aligned in 
limited ways with recent 
learning theories, research, 
and documented best 
practice. Lesson lacks 
appropriate 
accommodations for diverse 
student learning. 
 

Mathematics or 
Science Content in 
Lessons (FEAP 8 
Knowledge of Subject 
Matter) 
 
8.1 Communicates 
knowledge of subject matter 
in a manner that enables 
students to learn 
8.3 Uses the materials and 
technologies of the subject 
field in developing learning 
activities for students 

Mathematics or science 
content in lessons and 
related activities is accurate 
and promotes coherent 
understanding and learning 
of the content. Lesson 
includes materials and 
technologies appropriate to 
content. All handouts are 
included and materials list is 
complete. No errors with 
respect to content in lesson 
and related materials. 
 
 

Mathematics or science 
content in lessons and 
related activities is mostly 
accurate and promotes a 
somewhat coherent 
understanding and learning 
of the content. 
Materials/technologies in 
lesson may not be most 
appropriate for particular 
content but are reasonable. 
All handouts are included 
and materials list is 
somewhat complete. Made 
few, un-substantive errors 
with respect to content in 
lesson and related 
materials. 
. 
 

Mathematics or science 
content in lessons and 
related activities is accurate 
with a few errors and lacks 
appropriate coherence for 
the development of 
understanding and learning 
of the content. 
Materials/technologies are 
inadequate for teaching of 
the content. Handouts are 
incomplete and materials 
list is lacking. Made some 
errors or a central 
substantive error with 
respect to content in lesson 
and related materials. 

Multicultural 
Education Perspective 
in Lesson (FEAP 5 
Diversity) 
 
5.4 Recognizes students’ 
learning styles and cultural 
and linguistic diversity and 
provides for a range of 
activities 
5.5 Has a repertoire of 
teaching techniques and 
strategies to effectively 
instruct all students. 
5.9 Selects and introduces 
materials and resource that 
are multicultural 

Instructional activities and 
related reflection on lesson 
plan are clearly aligned with 
learning, cultural, and 
linguistic needs and include 
techniques, strategies, 
materials, and resources 
that reflect diverse student 
needs and a multiculatural 
perspective. 
 
   

Instructional activities and 
related reflection on lesson 
plan are mostly aligned with 
learning, cultural, and 
linguistic needs but lack 
appropriate techniques, 
strategies, materials, and/or 
resources to meet diverse 
student needs. Multicultural 
perspective is insufficient or 
lacking. 
 

Instructional activities and 
related reflection on lesson 
plan lack some alignment 
with a multiculatural 
education perspective to 
learning mathematics or 
science and weakly address 
diverse student needs. 
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Communication and 
coherence among 
assignment, lesson 
plan, reflection and 
presentation (FEAP 3 
Continuous 
Improvement) 
(Communication 
Competency, i.e., 
written and oral) 
 
3.10 Evidence of reflection 
and improvement in 
teaching activities 
3.14 Reflects on personal 
judgement and can 
articulate to colleagues, 
parents, and the business 
community 

Written materials and oral 
presentation are well-
organized, grammatically 
accurate, and professionally 
presented. Materials and 
presentation demonstrate 
important abilities for 
continuous improvement 
including clear coherence in 
research, planning and 
reflection, as well as strong 
ability to present to and 
share learning with 
colleagues/peers. 

Written materials and oral 
presentation are somewhat 
appropriately organized, 
grammatically accurate with 
few errors, and 
professionally presented. 
Materials and presentation 
demonstrate some abilities 
for continuous improvement 
including some appropriate 
coherence in research, 
planning and reflection, as 
well as ability to present to 
and share learning with 
colleagues/peers. 

Written materials or oral 
presentation lack 
appropriate organization, 
lack grammatical accuracy, 
and are limited with respect 
to professional 
presentation. Materials and 
presentation demonstrate 
limited abilities for 
continuous improvement 
including lack of appropriate 
coherence in research, 
planning and reflection, or 
lacking ability to 
professionally present to 
and share learning with 
colleagues/peers. 
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RED 4325 – Subject Area Reading 

 

 
Purpose: The purpose of Lesson Plan 3 and Reflection is to create a Semantic Mapping and Concept of Definition lesson 
plan to assess, scaffold, and increase student(s)’ vocabulary and conceptual growth in accordance with their cognitive, 
social, linguistic, cultural, emotional, and physical needs.   

 
Process: Using the results of Lesson 1 and 2, identify student’s morphological and semantic vocabulary skills taking into 
consideration their cognitive, social, linguistic, cultural, emotional, and physical needs. Create a lesson plan that will 
scaffold student(s)’ needs using a different text about the same topic from Lesson 1 and 2. Conduct the lesson. Write a 
reflection. 

1. Lesson Plan 3 
2. Rubric 
3. Reflection (4 parts) 

a.   What did you learn about writing a content lesson plan which included identifying and 
scaffolding students’ vocabulary skills?  
b. What did you learn about examining and assessing students’ vocabulary skills in a content area 

lesson? 
c. How does what you learned impact the decisions you make regarding your students’ learning 

needs in accordance with their cognitive, social, linguistic, cultural, emotional, and physical 
needs?  (Think about FEAPs.) 

d. How does learning about vocabulary in texts that will be read in content area lessons help 
inform you as a reading professional?  

 

3-Point Rubric 
Assignment 3 Efolio: Vocabulary Lesson Plan to Assess, Scaffold, and Increase Student’s Vocabulary and Conceptual Growth and Reflection – Competencies 

1& 2      

Specific Indicator D: 

Vocabulary  

Identify and apply principles of 

English morphology as they relate 
to language acquisition (e.g., 

identify meanings of morphemes, 

inflectional and derivational 
morphemes, morphemic analysis)  

Is able to identify and apply 
multiple principles of English 

morphology as they relate to 

language acquisition 
accurately  

Is able to identify and apply some 
(2) principles of English 

morphology as they relate to 

language acquisition accurately 

Is unable to identify and apply 
principles of English 

morphology as they relate to 

language acquisition accurately 
or has misconceptions about 

English morphology as related 

to language acquisition   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Identify principles of semantics as 

they relate to vocabulary 
development (e.g., antonyms, 

synonyms, figurative language) 
 

Is able to identify multiple 

principles of  semantics as 
they relate to vocabulary 

development  accurately 

Is able to identify some (2) 

principles of semantics as they 
relate to vocabulary development  

accurately 

Is unable to identify principles 

of semantics as they relate to 
vocabulary development  

accurately or has 
misconceptions about semantics 

as related to vocabulary 

development  

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Specific Indicator D: 

Vocabulary  
Identify explicit, systematic 
instructional plans for scaffolding 

vocabulary and concept 

development (e.g., common 
morphological roots, morphemic 

analysis,  

system of word relationships, 

Is able to identify an  explicit, 

systematic instructional plan 

for scaffolding vocabulary 
and concept development 

accurately 

Is able to identify a less than 

explicit, systematic instructional 

plan for scaffolding vocabulary and 
concept development accurately 

Is unable to identify an  

explicit, systematic 

instructional plan for 
scaffolding vocabulary and 

concept development accurately 

or has misconceptions about 
vocabulary and concept 

development  

 

Lesson Plan 3 and Reflection  

TaskStream Critical Task 

Semantic Mapping and Concept of Definition Map Lesson Plan to 
Assess and Scaffold Student’s Vocabulary  

10 
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semantic mapping,  

semantic analysis, analogies)  

 .5                      .4 .3                 .2  .1                      0         /.5 

Content Outcome:  

Stewards of the Discipline. 
Know content and pedagogical 
content and be able use it to 

facilitate learning.  

Is able to demonstrate 

comprehensive knowledge of 

their content and pedagogical 
content and is able use it to 

facilitate 

Is able to demonstrate less than  

comprehensive knowledge of their 

content and pedagogical content 
and is able use it to facilitate 

Is unable to demonstrate 

comprehensive knowledge of 

their content and pedagogical 
content and is able use it to 

facilitate 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Process Outcome: Reflective 

Inquirers. Can reflect on practice 

and change approaches based on 

insights. 

Is fully able to reflect on 
practice and change 

approaches based on insights. 

 

Is partially able to reflect on 
practice and change approaches 

based on insights. 

Is unable to reflect on practice 
and change approaches based 

on insights. 

 

 

 .5                      .4 .3                  .2  .1                      0                 
        /.5 

Disposition Outcome: Mindful 

Educators. Conducts oneself 
professionally in being analytical, 

withholding judgment while being 

thorough, persisting, and 
communicating accurately, for 

example. 

Is able to fully conduct 

oneself professionally in 
being analytical, withholding 

judgment while being 

thorough, persisting, and 
communicating accurately.  

Is less than fully able to conduct 

oneself professionally in being 
analytical, withholding judgment 

while being thorough, persisting, 

and communicating accurately. 

Is unable to fully conduct 

oneself professionally in being 
analytical, withholding 

judgment while being thorough, 

persisting, and communicating 
accurately. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

 

 

Florida Educator Accomplished Practices for Lesson Plan 3 and Refection - Taskstream 
Florida Educator Accomplished 

Practices: Preprofessional Level:  

Assessment:  
6) Collects and uses data gathered from a 
variety of sources, including both 

traditional and alternate assessment 

strategies; 5)can also identify and match 
the students’ instructional plans with their 

cognitive, social, linguistic, cultural, 

emotional, and physical needs.   

Is fully able to collect and use 
data gathered from a variety 

of sources, including both 

traditional and alternate 
assessment strategies; is  fully 

able to also identify and 

match the students’ 
instructional plans with their 

cognitive, social,linguistic, 

cultural,emotional, and 
physical needs.   

Is less than fully able to collect and 
use data gathered from a variety of 

sources, including both traditional 

and alternate assessment strategies; 
less than fully able to identify and 

match the students’ instructional 

plans with their cognitive, social, 
linguistic, cultural, emotional, and 

physical needs.   

Is unable to  collect and use 
data gathered from a variety of 

sources, including both 

traditional and alternate 
assessment strategies; less than 

fully able to identify and match 

the students’ instructional plans 
with their cognitive, social, 

linguistic, cultural, emotional, 

and physical needs.   

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Communication:  6) Can recognize the 

need for effective communication in the 
classroom and is in the process of 

acquiring techniques which will be used in 

the classroom.   

 

Is fully able to recognize the 

need for effective 
communication in the 

classroom and is in the 

process of acquiring 
techniques which will be used 

in the classroom.   

 

Is less than fully able to recognize 

the need for effective 
communication in the classroom 

and is in the process of acquiring 

techniques which will be used in 
the classroom.   

 

Is unable to recognize the need 

for effective communication in 
the classroom and is in the 

process of acquiring techniques 

which will be used in the 
classroom.   

 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Continuous Improvement:   

10) Realizes that self reflection is one of 

the key  components of the life-long 
learning process along with working with 

immediate colleagues and teammates, and 

meeting the goals of a personal 
professional development plan. 

Is able to fully realizes that 

self reflection is one of the 

key components of the life-
long learning process along 

with working with immediate 

colleagues and teammates, 
and meeting the goals of a 

personal professional 

development plan. 

Is less than able to fully realizes 

that self reflection is one of the key  

components of the life-long 
Learning process along with 

working with immediate colleagues 

and teammates, and meeting the 
goals of a personal professional 

development plan. 

Is unable to fully realizes that 

self reflection is one of the key  

components of the life-long 
learning process along with 

working with immediate 

colleagues and teammates, and 
meeting the goals of a personal 

professional development plan. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Critical Thinking: 

5) Is acquiring Performance 

assessment techniques and strategies that 
measure higher order thinking skills in 

students and is building a repertoire of 

realistic projects and problem-solving 
activities designed to assist all students in 

demonstrating their ability to think 

creatively. 

Is competently  acquiring 

performance assessment  

techniques and strategies that 
measure higher order thinking 

skills in students and is 

building a repertoire of 
realistic projects and 

problem-solving activities 

designed to assist all students 
in demonstrating their ability 

to think creatively. 

Is less than competently  

acquiring performance 

assessment techniques and 
strategies that measure higher order 

thinking skills in students and is 

building a repertoire of realistic 
projects and problem-solving 

activities designed to assist all 

students in demonstrating their 
ability to think creatively. 

Is incompetently acquiring 

performance assessment  

techniques and strategies that 
measure higher order thinking 

skills in students and is building 

a repertoire of realistic projects 
and problem-solving activities 

designed to assist all students in 

demonstrating their ability to 
think creatively. 
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 .5                      .4 .3                 .2  .1                      0         /.5 

Diversity: 

1, 4 Is establishing a comfortable  
environment which accepts and fosters 

diversity, demonstrating knowledge and 

awareness of varied cultures and linguistic 
backgrounds, and creating a climate 

of openness, inquiry, and support by 

practicing  strategies such as acceptance,  
tolerance, resolution, and mediation. 

 

Is competently  

establishing a comfortable  
Environment which accepts 

and fosters diversity 

demonstrating knowledge and 
awareness of varied cultures 

and linguistic backgrounds,  

and creating a climate of 
openness, inquiry, and 

support by practicing 

strategies such as acceptance, 
tolerance, resolution, and 

mediation. 

Is less than competently  

establishing a comfortable  
Environment which accepts 

and fosters diversity demonstrating 

knowledge and awareness of 
varied cultures and linguistic 

backgrounds, and creating a 

climate of  openness, 
inquiry, and support by 

Practicing strategies such 

as acceptance, tolerance, resolution, 
and mediation 

Is incompetently  

establishing a comfortable  
Environment which accepts and 

fosters diversity demonstrating 

knowledge and awareness of 
varied cultures and linguistic 

backgrounds, and creating a 

climate of openness, inquiry, 
and support by practicing 

strategies such as acceptance, 

tolerance, resolution, and 
mediation 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Ethics: Adheres to the Code of Ethics and 
Principles of  Professional Conduct of the 

Education Profession of Florida. 

 

 

Competently adheres to 
the Code of Ethics and 

Principles of Professional 

Conduct of the Education 
Profession of Florida. 

 

Less than competently adheres to 
the Code of Ethics and Principles 

of Professional Conduct of the 

Education Profession of Florida. 
 

Incompetently adheres to the 
Code of Ethics and Principles 

of Professional Conduct of the 

Education Profession of 
Florida. 

 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Human 

Development and 

Learning:  7) Draws upon well 
established human development/learning 

theories and concepts and a variety of 

information about students, the 
preprofessional teacher plans instructional 

activities. 

Competently draws upon well 
established human 

development/ learning 
theories and concepts and a 

variety of information about 

students, the preprofessional 
teacher plans instructional 

activities. 

Less than competently draws upon 
well established human 

development/ learning theories 
and concepts and a variety of 

information about students, the 

Preprofessional teacher plans 
instructional activities. 

Incompetently draws upon well 
established human 

development/ learning  theories 
and concepts and a variety of 

information about students, the 

preprofessional teacher plans 
instructional activities. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Knowledge of 

Subject Matter: 

2) Has a basic understanding of the subject 

field and is beginning to understand that 
the subject is linked to other disciplines 

and can be applied to real world integrated 

settings. Has a  repertoire of teaching skills 
including a variety of means to assist the 

student acquisition of new  knowledge and 

skills using that knowledge. 

Has a basic understanding 
of the subject field and is 

beginning to understand that 

the subject is linked to 
other disciplines and can be 

applied to real world 

integrated settings. Has a 
repertoire of teaching skills 

including a variety of means 

to assist the student 
acquisition of new knowledge 

and skills using that 

knowledge. 

Has a less than basic understanding 
of the subject field and is how the 

subject is linked to other 

disciplines and can be applied to 
real world integrated settings. Has 

a less than basic repertoire of 

teaching skills and variety of 
means to assist the student 

acquisition of new knowledge 

and skills using that knowledge. 

Has a misconception of 
the subject field and how the 

subject is linked to other 

disciplines and can be applied 
to real world integrated 

settings. Has a  misconception 

of teaching skills and variety of 
means to assist the student 

acquisition of new knowledge 

and skills using that knowledge. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Learning 

Environments: 
4) Understands the importance of setting 
up effective learning environments and has 

techniques and strategies to use to do so 

including some that provide opportunities 
for student input into the processes; and 

understands that s/he will need a variety of 

techniques and work to increase his/her 
knowledge and skills.  

Fully understands the 

importance of setting up 

effective learning 
environments and has 

techniques and strategies to 

us to do so including 
some that provide 

opportunities  for student 

input into the processes; and 
understands that s/he will 

need a variety of techniques 

and work to increase his/her 
knowledge and skills. 

Less than fully understands the 

importance of setting up effective 

learning environments and has 
techniques and strategies to use to 

do so including some that provide 

opportunities for student input into  
the processes; and less than fully 

understands that s/he will need a 

variety of techniques and work to 
increase his/her knowledge and 

skills. 

Has incomplete understanding 

of the importance of setting up 

effective learning environments 
and has techniques and 

strategies to use to do so 

including some that provide 
opportunities  for student input 

into the processes; and had 

incomplete understanding that 
s/he will need a variety of 

techniques  and work to 

increase his/her knowledge and 
skills. 

 

 .5                      .4 .3                 .2  .1                      0        /.5 

Planning: 3) Recognizing the importance 

of setting high expectations for all 
students, works with other professionals to 

design learning experiences that meet 

students’ needs and interests; and 
continually seeks advice/information from 

appropriate resources (including 

feedback), interprets the information, and 
modifies her/his plans appropriately; uses 

planned instruction to incorporate a 

creative environment and varied and 

Fully recognizes the 

importance of setting high 
expectations for all students, 

works with other 

professionals to design 
learning experiences that 

meet students’ needs and 

interests; and continually 
seeks advice/information 

from appropriate resources 

(including feedback), 

Less than fully recognizes the 

importance of setting high 
expectations for all students, works 

with other professionals to design 

learning experiences that meet 
students’ needs and interests; and 

less than continually seeks advice/ 

information from appropriate 
resources (including feedback), 

interprets the information, and 

modifies her/his plans 

Unable to recognizes the 

importance of setting high 
expectations for all students, 

works with other professionals 

to design learning experiences 
that meet students’ needs and 

interests; and unable to seek 

advice/information from 
appropriate resources 

(including feedback), interpret 

the information, and modify 
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motivational strategies and multiple 

resources for providing comprehensible 

instruction for all students. Upon 

reflection, continuously refines outcome 

assessment and learning experiences. 

 

interprets the information, 

and modifies her/his plans 

appropriately; competently 

uses planned instruction to 

incorporate a creative 
environment and varied and 

motivational strategies and 

multiple resources for 
providing comprehensible 

instruction for all students. 

Upon reflection, continuously 
and competently refines 

outcome assessment and 

learning experiences. 

 

appropriately; less than 

competently uses planned 

instruction to incorporate a creative 

environment and varied and 

motivational strategies and multiple 
resources for providing 

comprehensible instruction for all 

students. Upon reflection, rarely 
and less than competently refines 

outcome assessment and learning 

experiences. 
 

her/his plans appropriately; 

incompetently uses planned 

instruction to incorporate a 

creative environment and 

varied and motivational 
strategies and multiple 

resources for providing 

comprehensible instruction for 
all students. Upon reflection, 

unable to continuously and 

competently refine outcome 
assessment and learning 

experiences. 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Role of the Teacher:   
4) Communicates and works cooperatively 
with families and colleagues to improve 

the educational experiences at the school.     

 

Competently communicates 

and works cooperatively with 
families and colleagues to 

improve the educational 

experiences at the school.     

 

Less than competently 

communicates and works 
cooperatively with families and 

colleagues to improve the 

educational experiences at the 

school.    

Incompetently communicates 

and works cooperatively with 
families and colleagues to 

improve the educational 

experiences at the school.     

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Technology: 7 Uses technology as 

available at the school site and as 
appropriate to the learner; provides 

students with opportunities to actively use 

technology and facilities access to the use 
of electronic resources; uses technology to 

manage, evaluate, and improve instruction. 

 

Competently uses technology 

as available at the school site 
and as appropriate to the 

learner; provides students 

with opportunities to actively 
use technology and facilities 

access to the use of electronic 

resources; uses technology to 
manage, evaluate, and 

improve instruction. 

 

 

Less than competently uses 

technology as available at the 
school site and as appropriate to the 

learner; provides students with 

opportunities to actively use 
technology and facilities access to 

the use of electronic resources; uses 

technology to manage, evaluate, 
and improve instruction. 

Incompetently uses technology 

as available at the school site 
and as appropriate to the 

learner; provides students with 

opportunities to actively use 
technology and facilities access 

to the use of electronic 

resources; uses technology to 
manage, evaluate, and improve 

instruction. 

 
 

 

 .5                      .4 .3                 .2  .1                      0         /.5 

Conventions: Writes lessons plan and 

reflection using standard English 
conventions (e.g., spelling, punctuation, 

grammar, capitalization and paragraphing) 

Is able to competently writes 

lessons plan and reflection 
using standard English 

conventions 

Is able to somewhat competently 

writes lessons plan and reflection 
using standard English conventions 

Is un able to competently writes 

lessons plan and reflection 
using standard English 

conventions 

        

  1                   .8  .75               .6 .5                       0          /1                

    /10  total 
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TSL 4324/ TSL 4340/ TSL 5361C 
ESOL in the Content Areas 
 

Field Assignment – The field assignment in this class will be a case study in which individual 
students will meet with and tutor an English  Language Learners from a field school or from the 
English Language Institute at FIU.  Students will be required to meet with the learner a minimum of 
six times, plan a course of study for the learner that addresses specific language learning issues as 
identified by the learner, student and mentor teacher, and work on those issues in ways that correlate 
with the ESOL methods, theories and techniques taught in this course.  For specific guidelines please 
see online icon for the Field Project. This is also the taskstream artifact for this class. See the 
description of the assignment on taskstream, the associated FEAPs and ESOL Standards and 
Competencies, as well as the scoring rubric.  Students are also required to upload to taskstream a log 
of the field hours they spent in completion of this assignment (25%) 
 
Rubric 
 

Your field assignment for this class will feature a case study of an English Language Learner.  This 
case study will involve several steps: an introduction, observations, action plan, and implementation 
of plan, critique and reflection.  Your reflection must tie into the theory learned in this course through 
the online learning modules and/or the text book.  This would include second language theory in 
relationship to your learner, methods that work or don’t work, cultural issues, curricular and materials 
availability and appropriateness, and issues in assessment. 

ESOL Performance Standards: 2-15, 17 

ESOL Competencies: 2-8 

FEAPs: 1,4,5.7,10 

 TSL 5361 students add the annotated bibliography to your file.   

 

 

Target   
value: 3 

Acceptable   
value: 2 

Unacceptable   
value: 1 

Score/ 

Level 

The case 

study is 
complete 
according to 

guidelines   

The case study includes all of 

the required steps and is well 
written, clear and organized.  
   

The case study includes all of 

the required steps and is 
understandable to the 
reader.    

The case study is missing 

steps that were required.    
  

Student has 
used 
assessment 

to plan 
instruction for 

Student demonstrates that 
he or she has adequately 
used assessment to create 

an action plan for the case 
study learner and that they 

Student has demonstrated 
use of assessment in creating 
an action plan, and has 

implemented a plan with an 
ELL learner.   

Student has either not used 
assessment of ELL as part of 
an action plan, or has used it 

in adequately. Plan may not 
be implemented properly or 
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ELL learner.   have been able to efficiently 

implement that plan 
according to the needs of the 
learner based on linguistic 
and academic ability.    

with the required 

frequency.    

 

 
Standards  

 FL- Florida Educator Accomplished Practices 

  

 
Accomplished Practice : 1. ASSESSMENT 

 

  

 
Level : PREPROFESSIONAL: The preprofessional teacher collects and uses data 
gathered from a variety of sources. These sources include both traditional and 
alternate assessment strategies. Furthermore, the teacher can identify and match 
the students’ instructional plans with their cognitive, social, linguistic, cultural, 
emotional, and physical needs. 

 

    

Sample Key Indicator : Analyzes individuals' learning needs and practices 
techniques which accommodate differences, including linguistic and cultural 
differences. 

 
 

 

 

 

 

The case 
study 
includes a 
reflection 
that is 
tied to 

course 
theory.   

Student has successfully 
tied theory learned in the 
course to the reflection 
of the case study. 
 
   

The reflection section 
contains some 
connection to course 
theory learned. 
   

Reflection may be 
missing or inadequately 
tied to course theory.   

  

 

 
Standards  

 FL- ESOL Performance Standards 

  

  
Standard : Standard 2: Recognize the major differences and similarities between 
the different cultural groups in the United States 

 

  
Standard : Standard 3: Identify, expose, and reexamine cultural stereotypes 

relating to LEP and non-LEP students 

 

  
Standard : Standard 4: Use knowledge of the cultural characteristics of Florida’s LEP 
population to enhance instruction 

 

  

Standard : Standard 5: Determine and use appropriate instructional methods and 
strategies for individuals and groups, using knowledge of first and second language 
acquisition processes 

 

  
Standard : Standard 6: Apply current and effective ESOL teaching methodologies in 
planning and delivering instruction to LEP students 

 

  
Standard : Standard 7: Locate and acquire relevant resources in ESOL 
methodologies 

 

  
Standard : Standard 8: Select and develop appropriate ESOL content according to 
student levels of proficiency in listening, speaking, reading, and writing, taking into 
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account: (1) basic interpersonal communication skills (BICS), and (2) cognitive 
academic language proficiency (CALP) as they apply to the ESOL curriculum 

 

  
Standard : Standard 9: Develop experiential and interactive literacy activities for 
LEP students, using current information on linguistics and cognitive processes 

 

  

Standard : Standard 10: Analyze student language and determine appropriate 
instructional strategies, using knowledge of phonology, morphology, syntax, 
semantics, and discourse 

 

  

Standard : Standard 11: Apply essential strategies for developing and integrating 
the four language skills of listening comprehension, oral communication, reading, 
and writing 

 

  
Standard : Standard 12: Apply content-based ESOL approaches to instruction 

 

  

Standard : Standard 13: Evaluate, design, and employ instructional methods and 
techniques appropriate to learners’ socialization and communication needs, based on 
knowledge of language as a social phenomenon 

 

  
Standard : Standard 14: Plan and evaluate instructional outcomes, recognizing the 
effects of race, gender, ethnicity, socioeconomic status, and religion on the results 

 

  

Standard : Standard 15: Evaluate, select, and employ appropriate instructional 
materials, media, and technology for ESOL at the elementary, middle, and high 
school levels 

 

  

Standard : Standard 17: Evaluate, adapt, and employ appropriate instructional 
materials, media, and technology for ESOL in the content areas at the elementary, 
middle, and high school levels 

 
 

 FL- Florida Educator Accomplished Practices 

  

 
Accomplished Practice : 1. ASSESSMENT 

 

  

 
Level : PROFESSIONAL: The professional teacher continually reviews and 
assesses data gathered from a variety of sources. These sources can include, but 
shall not be limited to, pretests, standardized tests, portfolios, anecdotal 
records, case studies, subject area inventories, cumulative records, and student 
services information, and develops students’ instructional plans that meet 
cognitive, social, linguistic, cultural, emotional, and physical needs. 

 

  

  
Sample Key Indicator : Recognizes students' readiness to learn and their 
individual learning needs and plans intervention strategies. 

 

  
Sample Key Indicator : Modifies instruction based upon assessed student 

performance. 

 

  
Sample Key Indicator : Maintains observational and anecdotal records to 
monitor students' development. 

 

  
Sample Key Indicator : Uses data from various informal and standardized 
instruments to plan instruction. 

 

  

Sample Key Indicator : Reviews assessment data concerning the students 
so as to determine their entry-level skills, deficiencies, academic and language 
development progress, and personal strengths. 
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Accomplished Practice : 4. CRITICAL THINKING 

 

  

 
Level : PROFESSIONAL: The professional teacher uses a variety of performance 
assessment techniques and strategies that measure higher order thinking skills 
in students and provides realistic projects and problem-solving activities which 
will enable all students to demonstrate their ability to think creatively. 

 

    
Sample Key Indicator : Plans and conducts learning activities that provide 
opportunities for students to learn higher-order thinking skills. 

 
 

 

 
Accomplished Practice : 5. DIVERSITY 

 

  

 
Level : PROFESSIONAL: The professional teacher establishes a "risk-taking" 
environment which accepts and fosters diversity. The teacher must demonstrate 
knowledge of varied cultures by practices such as conflict resolution, mediation, 

and creating a climate of openness, inquiry and support. 

 

  

  
Sample Key Indicator : Accepts and values students from diverse cultures 
and linguistic backgrounds and treats all students equitably. 

 

  
Sample Key Indicator : Recognizes the cultural and linguistic diversity and 
experiences of individual students to enrich instruction for the whole groups. 

 

  
Sample Key Indicator : Conducts lessons that honor the various learning 
styles, and cultural and linguistic backgrounds of students. 

 
 

 

 
Accomplished Practice : 7. HUMAN DEVELOPMENT & LEARNING 

 

  

 
Level : PROFESSIONAL: Drawing upon well established human 
development/learning theories and concepts and variety of information about 
students, the professional teacher provides learning opportunities appropriate to 
student learning style, linguistic and cultural heritage, experiential background 
and developmental level. 

 

    
Sample Key Indicator : Builds a portfolio of activities used successfully to 
engage and motivate students at appropriate developmental levels. 

 
 

 

 
Accomplished Practice : 10. PLANNING 

 

  

 
Level : PROFESSIONAL: The professional teacher sets high expectations for all 
students and uses concepts from a variety of concept areas. The professional 
teacher plans individually with students and with other teachers to design 
learning experiences that meet students’ needs and interests. The teacher 
continues to seek advice/information from appropriate resources (including 
feedback), interprets the information, and modifies plans. Comprehensible 
instruction is implemented in a creative environment using varied and 
motivating strategies and multiple resources. Outcomes are assessed using 
traditional and alternative approaches. Upon reflection, the teacher continuously 
refines learning experiences. 

 

    
Sample Key Indicator : Plans and implements lessons connecting goals, 
learning activities, outcomes, and evaluation. 

 
 

 

 

 

 

Student 
addresses 
COE 
Outcomes  

Cases study reflects 
knowledge, processes 
and dispositions in the 
COE outcomes in an 

Cases study reflects 
knowledge, processes 
and dispositions in the 
COE outcomes in an 

Cases study does not 
reflect knowledge, 
processes and 
dispositions in the COE 
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   excellent way    adequate way    outcomes in an adequate 

way    

 

 
Standards  

 FL- Florida International University College of Education Standards 

  

 
Level : Initial Level: Institutional Standards 

 

  

 
Outcome : Unit Process Outcome 

 

  

 
Outcome : Unit Process Outcome 

 

  

  
Indicator : Reflect on practice and change approaches based on own 
insights. 

 

  
Indicator : Reflect on practice with the goal of continuous improvement. 

 

  

Indicator : Think critically about educational issues through a form of 
inquiry that investigates educational dilemmas and problems and seek 
resolutions that benefit students. 

 

  
Indicator : Are sensitive to and understand individual and cultural 
differences among students. 

 

  
Indicator : Collaborate with other professional educators, families, and 
communities. 
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SCE 4330 Methods of Secondary Science Education 

 
Part II. Develop and teach two science lessons of your UNIT PLAN in a school classroom - You will prepare 
and teach two inquiry-based lesson plans for a secondary science classroom using the format provided.  Each 
lesson must be videotaped. The teaching should engage the students with hands-on manipulative materials.  
Be sure to include student handouts, worksheets, PowerPoint presentation or overhead slides, and / or 
assessment items with your submission as appropriate. Please note all media sources. Work with the 
cooperating teacher on planning and carrying you’re your lessons. Provide a copy of your lesson plan to the 
cooperating teacher and your instructor. For each lesson taught include a lesson critique report. 
 
Unit Planning Project including lesson planning, teaching, & critiquing project (Taskstream  
assignment)  FEAPS 1-12 
 
Process Goal for the Science Instructional Unit Plan Project including lesson planning, teaching, and 
critiquing project lessons is to design and implement lessons that develop candidates’ understanding of 
inquiry-based methodologies, learning relationships or concepts through experimenting, analyzing, 
conjecturing, and defending or justifying ideas.    
 
Lesson Critique Report  
Include video of two of the lessons with the final project.   
 
Protocol 
(a) Type pre-lesson thoughts:  What dilemmas or difficulties are you group facing with regard to this lesson 
and its implementation?  What lesson related goals do you have for the students?  What student responses, 
comments, or questions will you look for as evidence of understanding and achieving lesson goals, NSES, 
Sunshine State Standards, and objectives. 
(b) First Lesson Plan Draft with all supporting materials and handouts. 
(c) Videotape of first teaching (approx. 1hr) 
(d) Watch videotape and complete your Video-Lesson Analysis. What components of your analysis might 
directly contribute to your second video lesson teaching experience?   
(e) Use the scoring rubric to respond to all categories of the Rubric Plan. Summary of Observations 
and Revisions on first teaching for creating recommendations for teaching the lesson again, and 
modifications for lesson 2 (teaching) and the Unit Plan as a whole. 
(f) Repeat process a-e for your second lesson of the Unit Plan to be taught. 

 

 

Rubric on next page
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Table 4. Rubric Plan (Unit Plan, lessons, and Lesson Critique Report for each of two lessons taught, reviewed, 
assessed, and critiqued as part of Science Instructional Unit) 

Category Target (3 pts) Acceptable (2 pts) Unacceptable (1 pt) 
FEAP 1 Assessment:  
Identify appropriate methods, 
strategies, and evaluation techniques 
for assessing student performance, 
and learning and uses these to 
interpret student learning in order to 
guide instructional decisions  
1.5 Identifies students’ cognitive, social, 
linguistic, cultural, emotional, and physical 
needs in order to design individual and 
group instruction. 

1.6 Employs traditional and alternative 
assessment strategies in determining 
students’ mastery of specified outcomes. 

1.8 Modifies instruction based upon 
assessed student performance. 

 

Unit plan lessons includes 
appropriate strategies to assess 
student learning of the content of 
the lessons and the lesson 
critique report demonstrates 
effective use of these strategies 
as part of the lesson evaluation 
process and adjustments in the 
lesson plans of subsequent 
lesson plans in the sequence of 
Unit lessons. 

Unit plan lessons includes 
somewhat appropriate strategies 
to assess student learning of the 
content of the lesson and the 
lesson critique report 
demonstrates  somewhat 
effective use of these strategies 
as part of the lesson evaluation 
process and adjustments in the 
lesson plans of subsequent 
lesson plans in the sequence of 
Unit lessons. 

Unit plan lessons lacking 
appropriate strategies to assess 
student learning of the content of 
the lessons or lesson critique 
report lacks effective use of 
these strategies as part of the 
lesson critique revision process 
and/or adjustments in the lesson 
plans of subsequent lesson plans 
in the sequence of Unit lessons.  

FEAP 2 Communication 
Identifies appropriate techniques for 
leading a class discussion and for 
communicating with students to 
promote student action and 
performance.  
2.6 Acquires and adapts interaction 
routines (e.g., active listening) for 
individual work, cooperative learning, and 
whole group activities. 

 

Unit plan lesson and lesson 
critique report includes 
appropriate strategies and 
techniques for communicating 
with students and engaging 
students in class and/or small 
group discussions, promoting 
student action and performance. 

Unit plan lesson and lesson 
critique report includes 
somewhat appropriate strategies 
and techniques for 
communicating with students and 
engaging students in class 
and/or small group discussions, 
promoting student action and 
performance. 

Unit plan lesson and lesson 
critique report lacks appropriate 
strategies and techniques for 
communicating with students and 
engaging students in class 
and/or small group discussions, 
promoting student action and 
performance. 

FEAP 3  Continuous Improvement 
Identifies professional development 
experiences that will enhance teacher 
performance and improve student 
achievement and uses data from 

Unit plan lessons and lesson 
critique report shows evidence of 
critical analysis and revision of 
lesson over time. With Unit Plan 
implementation, data from the 

Unit plan lessons and lesson 
critique report reveals some 
critical analysis and revision of 
Unit Plan lessons. With Unit Plan 
implementation, data from the 

Unit plan lesson and lesson 
critique report reveals very 
limited critical analysis and 
revision of Unit Plan lessons. 
With Unit Plan implementation, 
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learning environment as a basis for 
exploring and reflecting upon teaching 
practices  
3.3 Uses data from her/his own learning 
environments as a basis for reflecting upon 
and experimenting with personal teaching 
practices. 

3.5 Communicates student progress with 
students, families, and colleagues. 

3.12 Works as a reflective practitioner and 
develops the skills to recognize problems, 
research solutions, and evaluate outcomes. 

 

learning environment are used to 
effectively reflect on the lesson 
providing  appropriate 
recommendations for 
improvement clearly supported 
by reasons based in the analysis 
of the data. 

learning environment are used to 
reflect on the lesson providing 
somewhat appropriate 
recommendations for 
improvement supported by the 
analysis of the data. 

data from the learning 
environment are used to reflect 
on the lesson and support 
recommendations for change in 
limited ways.  

FEAP 4 Critical Thinking 
Knowledge of strategies, materials, 
and technologies that will foster 
critical and creative thinking  
4.1 Provides opportunities for students to 
learn higher-order thinking skills. 

4.2 Identifies strategies, materials, and 
technologies which she/he will use to 
expand students’ thinking abilities. 

4.3 Has strategies for utilizing discussions, 
group interactions, and writing to 
encourage student problem solving. 

4.4 Poses problems, dilemmas, and 
questions in lessons. 

4.5 Assists students in development and 
use of rules of evidence. 

4.8 Modifies and adapts lessons with 
increased attention to the learners' creative 
thinking abilities. 

Unit Plan lessons clearly include 
strategies and materials that 
engage students in inquiry and 
the study of patterns in 
constructing relationships or 
concepts through experimenting, 
analyzing, conjecturing, and 
defending or justifying science 
ideas. Strategies suggest 
teacher facilitation of discussion 
of students’ ideas. Lesson 
critique report demonstrates 
appropriate analysis of students’ 
experimenting, analysis, and 
justification of science ideas. 

Unit Plan lessons includes 
strategies and materials that 
engage students in inquiry and 
the study of patterns in 
constructing relationships or 
concepts through experimenting, 
analyzing, and conjecturing; 
however, lacks engagement of 
students in justifying and 
defending science ideas created. 
Strategies suggest teacher 
facilitation of discussion of 
students’ ideas. Lesson critique 
report reveals analysis of 
students’ engagement in science 
inquiry. 

Unit Plan lessons lack strategies 
and materials that engage 
students in science inquiry and 
the study of patterns in 
constructing relationships or 
concepts through experimenting, 
analyzing, and conjecturing. 
Strategies suggest that the 
teacher directly lead the class in 
the examination, construction 
and justification of science ideas, 
limiting students’ engagement in 
science inquiry. Lesson critique 
report is lacking in analysis of 
students’ engagement in science 
inquiry. 

FEAP 5 Diversity 
Knowledge of cultural, linguistic, and 

Unit Plan lessons include 
strategies and materials that 

Unit plan lessons include 
strategies and materials that 

Unit Plan lessons includes 
strategies and materials that do 
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learning style differences and of 
instructional strategies, materials, and 
classroom practices that supports all 
students’ learning and the equitable 
treatment of all students.  
5.2 Fosters a learning environment in 
which all students are treated equitably. 
 
5.5 Has a repertoire of teaching techniques 
and strategies to effectively instruct all 
students  

 

support the equitable treatment 
of all students and support the 
involvement of all students in 
science inquiry and construction 
of science concepts and 
relationships. Lessons include 
appropriate accommodations for 
diverse learners (e.g., ELL, 
ESE). Lesson critique report 
reveals appropriate consideration 
of diverse student learning.    

somewhat support the equitable 
treatment of all students for 
engagement in science inquiry 
and construction of science 
concepts and relationships. 
Lessons include somewhat 
appropriate accommodations for 
diverse learners (e.g., ELL, 
ESE). Lesson critique report 
reveals somewhat appropriate 
consideration of diverse student 
learning.     

not support the equitable 
engagement of all students in 
science inquiry and construction 
of science concepts and 
relationships. Lesson lacks 
appropriate accommodations for 
diverse learners (e.g., ELL, 
ESE). Lesson critique report is 
somewhat lacking in 
consideration of diverse student 
learning. 

FEAP 6 Ethics 
Knowledge of the Code of Ethics and 
Principles of Professional Conduct of 
the Education Profession in Florida  
6.1 Makes reasonable effort to protect 
students from conditions harmful to 
learning and/or to the student's mental 
and/or physical health and/or safety 
 
6.7 Maintains honesty in all professional 
dealings. 

 

Lesson critique report 
demonstrates honesty and 
ethical behavior in work with 
students, cooperating teacher, 
and SCE 4330 students, and in 
use and analysis of classroom 
data. 

Lesson critique report 
demonstrates honesty and 
ethical behavior in most work 
with students, cooperating 
teacher, and SCE 4330 students, 
and in most use and analysis of 
classroom data. 

Lesson critique report 
demonstrates a lack of honesty 
and ethical behavior in work with 
students, cooperating teacher, 
and SCE 4330 students, or in 
use and analysis of classroom 
data. 

FEAP 7 Human Development and 
Learning 
Knowledge of how to apply human 
development and learning theories 
that support the intellectual, personal, 
and social development of all students  
7.5 Varies activities to accommodate 
different student learning needs, 
developmental levels, experiential 
backgrounds, linguistic development, and 
cultural heritage. 

7.6 Recognizes learning theories, subject 
matter structure, curriculum development, 
student development, and first and second 
language acquisition processes. 

Unit Plan lessons include 
strategies and classroom 
practices that motivate student 
learning, accommodate different 
learning needs (e.g., ESE, ELL, 
etc.) and developmental levels, 
and are aligned with theories of 
learning that support recent 
reforms. Lesson critique report 
analysis reveals alignment with 
theories of learning that support 
recent reforms.     

Unit Plan lessons include 
strategies and classroom 
practices that somewhat 
motivate student learning, 
accommodate different learning 
needs (e.g., ESE, ELL, etc.) and 
developmental levels, and are 
somewhat aligned with theories 
of learning that support recent 
reforms. Lesson report analysis 
reveals some alignment with 
theories of learning that support 
recent reforms.     

Unit Plan lessons lack strategies 
and classroom practices that 
motivate student learning, 
accommodate different learning 
needs (e.g., ESE, ELL, etc.) and 
developmental levels. Strategies 
lack alignment with theories of 
learning that support recent 
reforms. Lesson critique report 
analysis lacks alignment with 
theories of learning that support 
recent reforms.     
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FEAP 8 Knowledge of Subject 
Matter 
Uses the materials and technologies 
of the subject field in developing 
learning activities for students and 
communicates knowledge of subject 
matter in a matter that enables 
students to learn.  
8.1 Communicates knowledge of subject 
matter in a manner that enables students to 
learn. 

8.3 Uses the materials and technologies of 
the subject field in developing learning 
activities for students. 

 

Lesson critique report and Unit 
Plan lessons demonstrate 
accurate use of science  
Instructional strategies and 
materials are appropriate for the 
science learning outcome(s) (i.e., 
goals, objectives, SSS). 
Strategies are based on a 
combination of theory, research 
and documented best practice. 
 

Lesson critique report and Unit 
Plan lessons demonstrate a few 
inaccuracies in the use of 
science.  Most instructional 
strategies and materials are 
appropriate for the science 
learning outcome(s) (i.e., goals, 
objectives, SSS). Most strategies 
are based on a combination of 
theory, research and 
documented best practice. 
 

Lesson critique report and Unit 
Plan lessons demonstrate 
substantive inaccuracies in the 
use of science.  Many of the 
instructional strategies and 
materials are inappropriate for 
the science learning outcome(s) 
(i.e., goals, objectives, SSS). 
Strategies lack bases on a 
combination of theory, research 
and documented best practice. 
 

FEAP 9 Learning Environment  
Knowledge of strategies to create and 
sustain a safe, efficient, supportive 
learning environment 9.1 Practices a 

variety of techniques for establishing 
smooth and efficient routines 

9.7 Provides a safe place to take risks. 

9.12 Uses learning time effectively, 
maintains instructional momentum, and 
makes effective use of time for 
administrative and organization activities. 

 

Lesson critique report presents 
and Unit lessons involve 
techniques appropriate for 
fostering a safe environment that 
encourages each student to take 
intellectual risks. Time is 
structured appropriately to 
explore sound science and 
involves the use of techniques 
that foster smooth, efficient, well-
paced routines. 

Lesson critique report somewhat 
presents and Unit Plan lessons 
involve some techniques 
appropriate for fostering a safe 
environment that encourages 
each student to take intellectual 
risks. Time is structured 
somewhat appropriately to 
explore sound science and 
involves the use of some 
techniques that foster smooth, 
efficient, well-paced routines. 

Lesson critique report lacks 
presentation and Unit plan 
lessons lack the use of 
techniques appropriate for 
fostering a safe environment that 
encourages each student to take 
intellectual risks. Time is not 
structured appropriately to 
explore sound science and lacks 
techniques that foster smooth, 
efficient, well-paced routines. 
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FEAP 10 Planning  
Knowledge of how to plan and 
conduct lessons consistent with state 
and district standards  
10.2 Plans and conducts lessons with 
identified student performance and 
learning outcomes. 

10. 3 Plans activities to promote high 
standards for students through a climate 
which enhances and expects continuous 
improvement. 

10.4 Provides comprehensible instruction 
based on performance standards required 
of students in Florida public schools. 

10.13 Helps students develop concepts 
through a variety of methods  

Instructional goals, objectives, 
and SSS are appropriate, clearly 
stated, and directly represent the 
expected learning. Unit plan 
lessons includes materials and 
procedures appropriate for the 
goals, objectives and SSS that 
clearly specify teachers’ actions 
and communications with 
students, and students’ actions 
and possible expected 
communications. Materials list is 
complete. All handouts included. 

Instructional goals, objectives, 
and SSS are stated and 
somewhat represent the 
expected learning. Unit plan 
lesson includes materials and 
procedures somewhat 
appropriate for the goals, 
objectives and SSS that 
somewhat clearly specify 
teachers’ actions and 
communications with students, 
and students’ actions and 
possible expected 
communications. Materials list is 
incomplete or handouts are 
incomplete. 
 
 
 

Instructional goals, objectives, 
and SSS are stated but are not 
easy to understand and only 
somewhat represent what 
student may learn through the 
lessons. Unit plan lessons 
include some materials and 
procedures lacking 
appropriateness for the goals, 
objectives or SSS that somewhat 
unorganized and only partly 
specify teachers’ actions and 
communications with students, 
and students’ actions and 
possible expected 
communications. Materials list is 
not included or handouts are not 
included. 

FEAP 11 Role of the Teacher 
Knowledge of collaborative strategies 
for working with various education 
professionals and other appropriate 
participants in the continual 
improvement of educational 
experiences of students  
 
11. 8 Works with colleagues to identify 
students' educational, social, linguistic, 
cultural, emotional needs. 

Lesson critique report is well-
organized and professionally 
presented. It demonstrates 
effective collaboration in the 
planning, reflection and revision 
process.  
 
 

Lesson critique report is 
organized and neatly presented. 
It demonstrates somewhat 
effective collaboration in the 
planning, reflection, and revision 
process. 
 

Lesson critique report is lacking 
organization and neatness of 
presentation. It demonstrated a 
lack of effective collaboration in 
the planning, reflection, and 
revision process. 
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FEAP 12 Technology 
Knowledge of strategies for the 
implementation of technology in the 
teaching and learning process  
12.1 Uses, on a personal basis, learning 
media, computer applications, and other 
technology. 

12.6 Uses technology in lesson and 
material preparation. 

12.7 Uses technology to assist with 
instructional and classroom management. 

Lesson critique report 
demonstrates appropriate use of 
technology for developing 
instructional materials, delivering 
instructions, completing lesson 
critique process and creating the 
report.  

Lesson critique report 
demonstrates somewhat 
appropriate use of technology for 
developing instructional 
materials, delivering instructions, 
completing lesson critique 
process and creating the report.  

Lesson critique report 
demonstrates a lack of 
appropriate use of technology for 
developing instructional 
materials, delivering instructions, 
completing lesson critique 
process or creating the report.  
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SCE 4931 Senior Seminar in Science Education 

 

Small Group Progression Plan Journal 

The SGPP and its report require you to identify students, plan for their needs, facilitate learning, assess 

learning, adapt lessons/strategies, and then analyze and draw conclusion about student learning and your role in 

it. That assignment is the critical task for the Student Teaching course and is assessed there. However, the 

reflection process is essential to continuous improvement.  

 

The SGPP Journal and our discussion of it in the seminar will enable you to make thoughtful and informed 

choices about what student responses and behaviors mean and how you adapt to the needs of your students. It 

will also provide you with insight into how the students respond to your choices in teaching strategies and 

materials. These reflections should reference education theory and weekly discussions and/or readings. 

 

The SGPP Journal should be kept daily and should be viewed as a tool to aid you in your continuous 

improvement efforts. The best journals will reflect this. It is not necessary to write every on every topic on 

every student every day. Rather you should use the journal track how you work with students with varying 

needs to achieve learning goals. This will include how you adjust your approaches to providing a meaningful 

and safe learning environment. As often as possible try to document the changes you make and an explanation 

of why you think the change is reasonable (changes indicated by research/best practices/expert opinion are 

desirable). 

  

SGPP Journal entries should include but are not limited to  

 Brief but specific comments on how each of the students in the Small Group is progressing. This should 

include concrete as well as anecdotal evidence.  

 Ongoing assessment of the cognitive, social, linguistic, cultural, emotional and physical needs of each 

student. A large portion of the needs assessment of the students should be based on data from your 

ongoing classroom assessments. Some may also be based on observations of student behaviors that do 

not appear to effect performance but you feel may be important in some other way. You are expected to 

consult with your Cooperating Teacher and Supervising Faculty in assessing student need. In discuss the 

needs of students you are expected to adhere to the Code of Ethics for Professional Educators found at 

http://www.fldoe.org/edstandards/code_of_ethics.asp.  Note: Not every item must be addressed with 

every student every lesson. 

 Descriptions of the specific actions/changes/choices/instructional practices that were driven by the 

specific needs of each student. Note: Not every student will require direct action/changes with regard to 

his/her needs everyday.  

 Your thoughts on how and why a student responds or not to your adaptations. 

Evidence that changes in actions/changes/choices/instructional practices have been successful or unsuccessful. 

If successful, how might you generalize this to your everyday teaching practice.  

 

Rubric of Small Group Progression Plan Journal 
Components of the Assignment with  

FEAPs Performance Indicators 
Target Acceptable Inadequate 

 

Reflection on Student Needs 
 

FEAPs 

 

1 Assessment:  Analyzes individuals’ 

With input from 

Cooperating 

Teacher/Supervising 

Faculty, the student 

has appropriately 

identified individual 

With some input from 

Cooperating 

Teacher/Supervising 

Faculty, the student 

has identified some 

student needs with 

The student has not 

identified student 

needs appropriate 

and/or has inadequate 

justification for 

assessment of student 

http://www.fldoe.org/edstandards/code_of_ethics.asp
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learning needs; Draws from repertoire of 

techniques to accommodate differences; 

Maintains observational and anecdotal 

records of student development 

3  Continuous Improvement: Identifies 

principals and strategies for effecting 

change in own classroom. 

7 Human Development & Learning: 

Recognizes developmental levels in 

students and identifies differences in a 

group of students 

9 Learning Environments: Recognizes 

cognitive, linguistic, and affective needs 

of students 

11 Role of the Teacher: Works with 

colleagues to identify students 

educational, social, linguistic, cultural, 

and emotional needs 

student needs 

(including but not 

limited to cognitive, 

social, linguistic, 

emotional, cultural) 

with substantial 

justification and has 

documented these 

needs in a clear 

manner. Student 

considers possible 

courses of action 

consistent with 

student needs and 

reform pedagogy. 

justification and has 

documented these 

needs in a organized 

manner. Student 

considers possible 

course of action that 

are mostly consistent 

with student needs or 

sometimes chooses 

actions inconsistent 

with reform 

pedagogy. 

need. The student did 

not consult 

Cooperating 

Teacher/Supervising 

Faculty.Documentation 

may be missing or 

lacking appropriate 

information. Student 

considers possible 

courses of action that 

are inconsistent with 

student needs and/or 

inconsistent with good 

teaching practice. 

 

Reflection on Actions / Changes / 

Choices / Instructional Practices 
 

FEAPs 

 

2 Communication: Varies 

communication according to the nature 

and needs of individuals;  

7  Human Development  & Learning: 

Varies activities to accommodate different 

learning needs, developmental levels, 

experiential backgrounds, linguistic 

development, and cultural heritage;  

Having planned and 

implemented course 

of action in Student 

Teaching, the student 

can identify, 

document, and discuss 

specific strengths and 

weakness in both the 

planning and 

implementation of 

adjustments to 

teaching/learning 

environment.  

Having planned and 

implemented course 

of action in Student 

Teaching, the student 

discusses perceived 

strengths and 

weakness in both the 

planning and 

implementation of 

adjustments to 

teaching/learning 

environment but 

statements may be 

vague or lacking 

evidence. 

Having planned and 

implemented course of 

action in Student 

Teaching, the student 

is unable to pinpoint 

concrete strengths and 

weaknesses in the 

planning and/or the 

implementation of 

adjustments to 

teaching/learning 

environment. 

 

Reflection on student response to 

changes 
 

FEAPs 

 

1 Assessment: Analyzes individuals’ 

learning needs; Interprets data from 

various assessment procedures; Maintains 

observational and anecdotal records of 

student development 

3 Continuous Improvement: Uses data 

from own learning environment as a basis 

for reflecting on /experimenting with own 

teaching 

9 Learning Environment: Monitors 

learning activities by providing feedback 

and reinforcement to students 

12 Technology: Uses technology to assist 

with instructional and classroom 

management 

 

The student records 

appropriate 

information regarding 

individual student 

progress. The student 

selects appropriate 

means for analyzing 

student data and is 

able to provide 

justification for this 

choice. The student is 

able to consider the 

implications of, 

evaluate the accuracy 

and limitations of, and 

communicate results 

of this analysis.  

The student records 

mostly appropriate 

information regarding 

individual student 

progress. The student 

analyzes data but does 

not provide reasonable 

justification for means 

of analysis or uses 

inappropriate analysis 

tools. The student 

does not fully 

consider the 

implications, 

accuracy, and 

limitations, of the 

analysis and/or is 

unable to 

communicate this 

understanding clearly. 

The student does not 

select information 

necessary or valid for 

the evaluation of 

student progress and/or 

is unable to evaluate 

data in a way that 

provides useful 

information. 
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Self-reflection on facilitation of 

learning and support of students  
 

FEAPs 

 

2 Communication: Establishes positive 

interaction in the learning environment  

3 Continuous Improvement: Uses data 

from own learning environment as a basis 

for reflecting on /experimenting with own 

teaching; Works to continue the 

development of own background in 

instructional methodology, learning 

theory, second language acquisition 

theory, trends, and subject matter 

11 Role of the Teacher: Provides 
meaningful feedback on student 
progress to students and families and 
seeks assistance for self and families.  

The student clearly 

describes how he/she 

was able to use data 

from the classroom 

environment to make 

and document changes 

in teaching strategies 

and how these 

changes affected 

his/her interactions 

with learners. The 

student is able to 

relate these reflections 

to research-based 

learning theory and 

best practices. 

The student describes 

changes in teaching 

strategies but is 

unable to clearly link 

change to data from 

the classroom 

environment. The 

student discusses 

changes in 

interactions with 

learners but does not 

successfully tie these 

changes to changes in 

teaching strategies. 

The student’s 

reflections are not 

accurately connected 

to research-based 

learning theory and 

best practices. 

The student is unable 

to describe and 

document real changes 

in teaching strategies 

and/or is not able to 

pinpoint data from the 

classroom environment 

that drove these 

changes. Reflections 

are not connected to 

established learning 

theory or best 

practices. 
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SCE 4944 – Student Teaching 

 

Small Group Progression Plan 

 

1. Complete an analysis of small group learning over the semester in mathematics to include discussion of 

individual students’ mathematics growth.  

TASKSTREAM ASSIGNMENT (e-folio) (p. 23 in Student Teaching Handbook to follow) 

2. While collecting, analyzing, and reporting data, interns are expected to comply with ethical 

standards of behavior for teachers as outlined in the Code of Ethics outlined at 

http://www.fldoe.org/edstandards/code_of_ethics.asp. Interns suspecting child abuse and/or severe 

emotional distress should report immediately to the appropriate school personnel. The name(s) and 

contact information of the appropriate school personnel must be noted on the first page of the 

teaching notebook. 

 

Course Student Teaching (course number varies by major) 

Artifact 
Name 

Small Group Progress Plan    

FEAP(s) 
addressed 

All twelve FEAPs: 

1. Assessment     2. Communication   3. Continuous Improvement   4. Critical Thinking 

5. Diversity   6. Ethics   7. Human Development & Learning   8. Knowledge of Subject Matter    

9. Learning Environments   10. Planning   11. Role of the Teacher   12. Technology 

Brief 
summary 
of Task 
(max 150 
words) 

Students will develop a small group instructional plan in a major content area (e.g., reading, math) for 3 – 5 
students that will document each student’s progress from the beginning to the end of the student teaching 
experience. The plan will include a purpose statement with goals and objectives, complete lesson plans – 
with objectives, assessments, and specific activities. The lessons will be implemented and tracked. 
Individual student progress will be documented and described. The data will be analyzed after assessment 
of the post-test/s.  

Task 
Description  

in Detail 

 In collaboration with your cooperating teacher (CT), select a small group of 3 – 5 students and 
develop an instructional plan for one subject area, specific to the cognitive, linguistic, cultural, 
behavioral, and/or physical needs of each student. 

 The content area must be reading, math, or a subject specific to your major. 
 Select appropriate standardized and/or informal pre- and post-assessment tools and administer to 

each student at the beginning and end of the semester. 
 Develop complete and specific lesson plans that include: 

o specific objectives that are age / grade / student appropriate 
o appropriate materials (e.g., multi-sensory) 
o ESE and ESOL strategies 
o appropriate subject-specific procedures, reflecting knowledge of subject matter 
o assessment that matches objective 
o activities that reflect the Multiple Intelligences / Differentiated Instruction 

 Implement lessons throughout the semester, using self-reflection to make modifications and  
             adaptations to meet the needs of all students. 

 Develop a system to track student progress (e.g., graph) 
 Document and describe each student’s progress after assessment of post-test. 
 Analyze the data and relate to specific strategies and activities that were implemented. 
 Reflect on the data and discuss strengths and challenges of your plan. 

Exact 
Contents 
Uploaded 

Entire document 

File Name  EDE4943.doc or  EEC4943.doc  or EEX 4861.doc  or  specific ST course number of your major   

File Type Word Document 

http://www.fldoe.org/edstandards/code_of_ethics.asp
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APPENDIX J:  FLORIDA INTERNATIONAL UNIVERSITY   COLLEGE OF EDUCATION 
 EVALUATION OF SMALL GROUP PROGRESS PLAN (eFolio Artifact) 
                                                                                                                                                            
______________________________________________       _________________________________________   __________________________________________                    
Student Teacher                                                     Program / Course Code                                  Semester/Year                                  
______________________________________       __________________________________   _________________________________  
                   Cooperating Teacher                                               University Supervisor                             Overall Level of Performance             
 

 LEVEL of PERFORMANCE:    1= UNACCEPTABLE     2= ACCEPTABLE     3= TARGET    (SEE RUBRIC) 

 Students MUST receive “Acceptable” or “Target” Level of Performance in order to successfully pass this course! 

FLORIDA EDUCATOR ACCOMPLISHED PRACTICES 

 

     Level of  

  Performance 

1. ASSESSMENT:  The preprofessional teacher collects and uses data gathered from a variety of sources. These sources included 
both traditional and alternate assessment strategies. Furthermore, the teacher can identify and match the students’ instructional 
plans with their cognitive, social, linguistic, cultural, emotional, and physical needs. 

 Identifies students’ cognitive, social, linguistic, cultural, emotional, and physical needs in order to design individual and group 
instruction. 

 Interprets, with assistance, data from various informal and standardized assessment procedures. 
 Reviews assessment data and identifies students’ strengths and weaknesses. 

 

 

 

1     2      3 

2. COMMUNICATION:  The preprofessional teacher recognizes the need for effective communication in the classroom and is in the 
process of acquiring techniques which she/he will use in the classroom. 

 Varies communication (both verbal and nonverbal) according to the nature and needs of individuals. 
 Communicates to all students high expectations for learning. 
 Provides opportunities for students to receive constructive feedback on individual work and behavior. 

 

 

1     2      3 

3. CONTINUOUS IMPROVEMENT: The preprofessional teacher realizes that she/he is in the initial stages of a lifelong learning 
process and that self-reflection is one of the key components of that process. While her/his concentration is, of necessity, inward and 
personal, the role of colleagues and school-based improvement activities increases as time passes. The teacher’s continued 
professional improvement is characterized by self-reflection, working with immediate colleagues and teammates, and meeting the 
goals of a personal professional development plan.  

 Communicates student progress with students, families, and colleagues. 
 Shows evidence of reflection and improvement in her/his performance in teaching/learning activities. 

 

 

 

1     2      3 

4. CRITICAL THINKING:  The preprofessional teacher is acquiring performance assessment techniques and strategies that 
measure higher order thinking skills in students and is building a repertoire of realistic projects and problem-solving activities 
designed to assist all students in demonstrating their ability to think creatively. 

 Provides opportunities for students to learn higher-order thinking skills. 

 

 

1     2      3 
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 Identifies strategies, materials, and technologies that she/he will use to expand students’ thinking abilities. 
 Modifies and adapts lessons with increased attention to the learners’ creative thinking abilities. 

5. DIVERSITY:  The preprofessional teacher establishes a comfortable environment which accepts and fosters diversity. The teacher 
must demonstrate knowledge and awareness of varied cultures and linguistic backgrounds. The teacher creates a climate of 
openness, inquiry, and support by practicing strategies such as acceptance, tolerance, resolution, and mediation. 

 Accepts and values students from diverse cultures and linguistic backgrounds and treats all students equitably. 
 Has a repertoire of teaching techniques and strategies to effectively instruct all students. 
 Selects and introduces materials and resources that are multicultural. 

 

 

 

1     2     3 

6. ETHICS:  Adheres to the Code of Ethics and Principles of Professional Conduct of the Education profession in Florida. 

 Makes reasonable effort to protect students from conditions harmful to learning and/or to the student’s mental and/or physical 
health and/or safety. 

 Maintains honesty in all professional dealings. 

 

 

1     2     3 

7. HUMAN DEVELOPMENT AND LEARNING:  Drawing upon well established human development/learning theories and concepts 
and a variety of information about students, the preprofessional teacher plan instructional activities. 

 Recognizes developmental levels of students and identifies differences within a group of students. 
 Varies activities to accommodate different student learning needs, developmental levels, experiential backgrounds, linguistic 

development, and cultural heritage. 
 Uses alternative instructional strategies to develop concepts and is aware of the rationale for choosing different methods. 

 

 

 

1     2     3 

8. KNOWLEDGE OF SUBJECT MATTER:  The preprofessional teacher has a basic understanding of the subject field and is 
beginning to understand that the subject is linked to other disciplines and can be applied to real-world integrated settings. The 
teacher’s repertoire of teaching skills includes a variety of means to assist student acquisition of new knowledge and skills using that 
knowledge. 

 Communicates knowledge of subject matter in a manner that enables students to learn. 
 Increases subject matter knowledge in order to integrate the learning activities. 
 Uses the materials and technologies of the subject field in developing learning activities for students. 

 

 

 

1     2     3 

9. LEARNING ENVIRONMENTS:  The preprofessional teacher understands the importance of setting up effective learning 
environments and has techniques and strategies to use to do so including some that provide opportunities for student input into the 
processes. The teacher understands that she/he will need a variety of techniques and work to increase his/her knowledge and skills. 

 Practices a variety of techniques for establishing smooth and efficient routines. 
 Applies the established rules and standards for behaviors consistently and equitably. 
 Monitors learning activities by providing feedback and reinforcement to students. 
 Provides clear directions for instructional activities and routines. 

 

 

 

1    2     3 
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10. PLANNING:  Recognizing the importance of setting high expectations for all students, the preprofessional teacher works with 
other professionals to design learning experiences that meet students’ needs and interests. The teacher candidate continually seeks 
advice/information from appropriate resources (including feedback), interprets the information, and modifies his/her plans 
appropriately. Planned instruction incorporates a creative environment and utilizes varied and motivational strategies and multiple 
resources for providing comprehensible instruction for all students. Upon reflection, the teacher continuously refines outcome 
assessment and learning experiences. 

 Plans and conducts lessons with identified student performance and learning outcomes. 
 Plans activities that engage students in learning activities and employs strategies to re-engage students who are off-task. 
 Demonstrates instructional flexibility and an awareness of the teachable moment. 

 

 

 

 

1     2     3 

11. ROLE OF THE TEACHER:  The preprofessional teacher communicates and works cooperatively with families and colleagues to 
improve the educational experiences at the school. 

 Proposes ways in which families can support and reinforce classroom goals, objectives, and standards. 
 Can describe overt signs of child abuse and severe emotional distress and knows to whom such observations should be 

reported. * 
 Works with colleagues to identify students’ educational, social, linguistic, cultural, and emotional needs. 

 

 

1   2      3 

12. TECHNOLOGY:  The preprofessional teacher uses technology as available at the school site and as appropriate to the learner. 
She/he provides students with opportunities to actively use technology and facilitates access to the use of electronic resources. The 
teacher also uses technology to manage, evaluate, and improve instruction. 

 Uses technology in lesson and material preparation. 
 Identifies technology productivity tools to assist with management of student learning. 
 Teaches students to use available computers and other forms of technology. 

 

 

1   2     3 

 

* CAT = Child Abuse Training (online) Must submit Certificate of Completion to FIU Supervisor at Final Evaluation. 

COMMENTS 

 

 

 

SIGNATURES: 

Supervisor_______________________________________________ 

Cooperating Teacher ______________________________________ 

Student Teacher___________________________________________ 

  Distribution:         White – Student Teacher                     Yellow - ZEB 220                               Pink - FIU Supervisor 
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